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EIZATQI'IKO XHMEIQMA

Ta TpaKTIKA TEPIAAUPAVOLV TIC EIGNYNOELS 7 OUIANTAOV TOV GUUUETE OV GTNV NUEPTdQ
pe titho ‘Kowvotopio otv Exmaidevon oto oyoieio ko oto IMavemotiuo’ tov
tunpoatog  Awoiknong Emyepnocov Aypotikov Ilpoioviov kot Tpoeipwv tov

[Movemotpiov [Hatpodv mwov Tpaypatomomdnke otic 6 OxtoPpiov 2018.
Ot 616101 TG NuEepidag NTOv:

o) 1 EVNUEPMOT TNG GYOMKNG KO KOO UOTKNG KOWVOTNTOG KoL TOV EVPVTEPOV KOLVOU
Y. TO €PY0 TOV EKMOOEVTIKOV OV 0POPE GE EKMOIOEVLTIKEC KOVOTOUiEG oTNV

[IpwtoPdduia, Asvtepofada kot Tprrofada exmaiosvon.

B) n ovlpmon ot yoviun ovioAiayr omOYeE®V avAUESO ©€ OWANTEG omd
SPOPETIKOVS EKTTALOEVTIKOVS YDPOVS KOl TOV ELPVTEPOL KOVOD Y10, TN CNUAGIO TNG

EKTALOEVTIKTG KOVOTOUIOG GTNV EKTOLOEVTIKY] TPOLYLLOTIKOTNTAL.

Y) N dnuovpyio de€apevig WOedv Kol epebiopudtov yio mepattépm Peltioon Kot
AVATTLEN TPOTAGEMVY Kl GTPUTNYIKAV Y1 TV 0PYAVMGT Kot avAOEEN TG O00KTIKNG

Kot LoBNGLoKNg d1adtKaGiog.

H nuepida amevbuvotav oe ekmondevtikovg [pwtofaduiog wor Agvtepofddog
ekmaidevong, Oevbuvtég oyxoleimv, OYOAMKOVG GLUBOVAOVG, TOVEMIGTNLOKOVC,

EPEVVNTEG TNG EKTTALOEVONG, LAONTEG, POITNTES Kol YOVELS.

H Opyavotwn Emitponn ¢ Huepidag evyapiotel Bepud yioo v aviomdKpion Kot )
GUUUETOYN OAOVS OGOVG GUVEPAAOY GTNV EMLTLYT TPOETOLUAGIN KOl OLOKANP®GN TNG

Hpepidag.
Aypivio, Oxtofprog 2020

Ovpavia Katodpa (Ap. AwebBvoidc Exmaidevong, EEIT Ayylkng yiAwoooag, Tunmupa
Awiknong Emyeipnoewv Aypotikdv Ilpoidvtov kot Tpooeipwv, Ilavemotiuio

[Matpodv)
Kovotoavtiva ABavacomodrov (Aackdara, 19° Anpotikd Xyoreio Aypiviov)

Empeltpieg mpaktikdv Huepidog



OEMATIKEX ENOTHTEX

O 0pog eKTOOEVTIKEG KOVOTOUIEG YPTOLLOTOLEITOL Y10l VO TTEPLYPAWEL GKOTIUES KO
OLOTNUATIKEG OPAGELS, EVEPYELES, OPUCTNPLOTNTES, OAOKANPOUEVO TPOYPALLLOTO, TOV
EVIAGGOLY, a&l0molovV Kot TPomBovuV PBEATIOCELS, OALAYEC KOl VEES EKTTOUOEVTIKEG
AVTIMYELS GUYKEKPIUEVOV TITUYMV TNG EKTOUOEVTIKNG TPUYUOTIKOTNTOS O TEGOEPIS
OlOOTAGELS O) EPOPLOYN VEDV EKTALOELTIKMV HEBOSWV, B) ¥pNon VE®V EKTALOEVLTIKMV
pécwv, v) avamtoén ponolok®mv 0eloTHT®V OV OV GLVOEOVTOL L€ CUYKEKPIUEVA
OVTIKEILEVO, GTTOVOMV, ) OAANYT TOWAYOYIKOV 0pY®dV Kol TETOBNCE®V Y10 TOVG

OTOYOVG, TIG TPOTEPOLOTNTES Kal TIG EKTOdEVTIKES TpokTikég (Fullan, 2001).

Ot gonNynoelg TV TPOCKEKANUEVOV OMANTOV OVOADOVYV KOWVOTOHO £pyd Kot
peBodoAOYIKES TPOCEYYIGEIS OTIS EVOTNTEG TTOL dOAGKOVY VIO TO TMPicHA TOKIA®V

JOOTAGEWMV TNG EKTOOEVLTIKNG TPAYLLOTIKOTNTOGS.

H giomynon tov k. Aedny, Oudtiwov KabOnyntn @ilocopiog tov IHavemotyuiov [lotpav
EMOLOKEL v TPOooeYYioel dVo Bépata. APevac ey TNV avayKn cuveyods avovEDONG
KOl EUTAOVTICHOD TOV TOVETICTNUOKOV TPOYPOUUAT®V, GTOVIMV, OPETEPOV OE, VO
TPOTEIVEL VO KOVOTOUIKA OVTIKEILEVA TTOV £XOVV GUECT] TPOTEPULOTNTO GTO TANIGLO
avtd. To mpwto avtikeipevo mov mpoteiver eivan n “IlepParioviikry HOwn”
npokeévoy va dwmpnbel to @uowd mepiPdAlov To omoio veictatol GYUEPQ
KOTOOTPENTIKEG GLVETELES amd kdBe eidovg mapéupaocn tov avBpomov. To dedTEPO
elvar n “@hocoeia 1 Ocwpia g Iotopiog kot tov [ToMTIGHOV”, TOL GLVOEETAL E TO
TPAOTO, LLE GKOTO VoL emonudvel 6t avrtifeon ‘moAitiotikng oyetikokpatiag’ (cultural
relativism) xat “moMtiotikng amoivtapyios” (cultural absolutism) pmopovv va
ocuvumapEovy 610 MANIGI0 €vOg KPTKoD SLUPIPACHOD MOTE Vo VITAPEEL EPNVIKN

ouvOTapEN OTIC GUYYPOVEG TOAVTOATIGUIKES KOIVMVIES.

H e1iomynon mg Ap. xag Pvlopihmwtn, EEIT Ayylikng I'Awooog oto didockaieio Zévawv
Iiwaoowv tov Hovemaornuiov Hatpwv ue B€po “To keevikd idog Kot n xpnopdTTa
TOV otV ekmaidgvon’ Topovolalel kdmow Pacikd oTowyEio TPIOV SLLPOPETIKMY
OYOADV GYETIKA LLE TO KEWUEVIKA €101 KOl OPIGUEVEG YPNOEIS OTNV EKTAIOEVLGT KLPIWGS

oV TprToPadpia.



H ewonynon tov Ap. k. Behooaprov, EEI I'aiiikng [Awooog ato didookoieio Zévav
I waoowv oo Hovemornuiov Hotpwv pe 0€pa “H avestpappévn tédéEn ot tprtofddua
ekmaidevon Kat otr dacKaAio TG EEvg YADooOS” cuintdel Tn S100KTIKN TPOGEYYIoT
NG OVEGTPOUUEVT] TAENS KOt TNV EQOPLOYN TNG 6T ddacKaAia TG EEVNG YADOOOG 6N
tprrofadpia exkmaidevon avalbovtog TOAVES TPOKANGELS KATH TNV EQPAPUOYN TNG Kol

YVOUEG O1000KOVTOV KOl POLTNTMV.

H gionynon mc Ymoy. Awddktop kog AeAl, EEII Ayyhikng I'Awooag oto didackaieio
Zévav I'lwooamv tou [Tavemotpiov [Hatpov pe 0éua “Enaveletdlovtag ) onuocio
¢ ‘Exmaidevong yia tov [ToAit’: Oswpia kot [Ipdén otv Avotarn Exraidevon”
vrootnpiletl 6t n “Exnaidevon (1 ‘Aymyn’) yia tov IToAitn” (‘Citizenship Education’)
1060 ¢ O100.0KOUEVO LB LA OGO Kot ™G EVPVTEPOG EKTALOEVTIKOS TPOGAVATOAGLOG
TAPOUEVEL OC CUEPA VYNAN TpoTtepardtTa Yo TV Evupdnn Kot peydio tunpo tov
koopov. Av kor n IpotoBdOuiae kor AgvtepofdOuia Exnaidevon eivar exeiveg ot
Babuideg g Exmaidevong otig omoieg ) avantuén Kot eveopdtoon g “Exmaidcvong
yw tov IloAitm” oto aviictoyo ~TPOYPAUUOTO OTOVd®V  eUEAVI(EL EUPAVEG
npoPadicua, ol ympeg ekeiveg mov avayvopilovv ) orovdadtd ™G HESOH GTO
nmhaicto g TprroPddpiag Exmaidevong minbaivouv, €101kd ev HEGm evog marykoopimg
petaBaridpevov mepiairovtoc. Tavtdypova, TOAAL EPOTLATO TPOKVTTOVY MG TPOG
10 pOA0 ™G Avartatng Exnaidevong oe oyéon pe v mpomdnon g onpoxpatiog, e
erevBepiag Kot TG avekTkoTTag 0AAL Kot T0 cOvoro tov Evpomaikov a&idv mov
GLGTHVOLV TNV TOALTIKY] ovtotnTa TG Evponaikng Evoong. H ocbvdeon avapeca oty
Avotatn Exraidevon ko v “Exmaidcvon yia tov [Toditn’” evieyveton mepattépm amd
TIG KOVOVIOTIKEG AVTIANYELS YOP® amd To pOLo TG Avartatng Exraidevong og mpog
onpovpyia ayadmv Kot Ikavav ToAMTOV He KPTikég wkavotntes. To dpbpo avtd Bétet
ek véou Pacikd emyeipnuata yo Ty evioyvon g tapovoiag g “Exmaidosvong yio
tov [ToMt)” 010 TAaiclo g Avotatng Exnaidevone, amodeikviovtog T cLeYETION
Tou¢ €0kd péoa oto Evpomaikd miaico Exmadevtikng [Molrtikrg. EmutAéov,
TaPoLGLALEL o KAVOTOO TPOGEYYIOT OTNV Tpominon tov apydv ¢ “Exnaidevong
yw tov IloAitn” wou g “Tlaykocpog I0ayéverag” (“Global Citizenship”),
EVOOUOTOVOVTAG TN UEAETN] TOVS OTO EMGTNUOVIKO Tedi0 NG ALOTOMTIGUIKNG

Emkowoviog kot mo ovykexkpyévo oto pdnuo Adiarwolitiouixy Emiyeipnoioxn



Emixowvwvia, 10 onoio  d10ACKETOL VTOYPEMTIKA GTOVS OELTEPOETEIC POITNTEG TOL
tunpatog Awoiknong Emyeipnoewv tov Iavemotpiov Iatpov, mpoceépovtoc o
KOAT TPOKTIKY SLOOEUATIKNAG TPOGEYYIONG Y10l T O1000KAAID TOV POCIKAOV apYdV TNG

“Exnaidoevong yo tov [ToAitn”.

H gionynon tov k. Néxov, covvioviary exkmoidevtikov épyov IIEKEX Avtixng EAAddog
(devtepofobuio.  Exmaidevon) pe 0épo  “Tavtdmreg-Avicdtreg. [ewpetpikéc
amodcilels” efetdler ™V mepimtwon tov pobnuatikov g Apyaicg EALGSog
avapEPOVTOC UETAED GAA®Y 0Tt M allopotikny Bepelimon elvol €vog Topéag mov
Eexivnoe amd v apyoio EALGSa, khaowkd mapddetypa g omoiag etvor to “Ztotyeio
tov Eviheidn”. H enilvon tpofAnudtov g dhyeppoc Le YeopUeTpkég pebddovg eivat
po kovotopo 10€a, mov gwonyaye ot padnuatiky okéyn o Evkieidng. O k. Ndxog
vrootpiler 01t étol ot padntéc/tpieg katoraPaivouy OtL dgv vrdpyel pOVO €vag
TPOTOG TPOCEYYIoNG Kol emilvong Tov mpoPAnudtov, aAld Kot dAleg péBodot g
padnpotikng okéyne. Avto katainyetl o K. Nakog o toug mpotpéyet va oke@hovv kot

GAAEC KOVOTOUEG 10€€G oTO Lo paTikd oAAd Kot ot (on.

H gionynon tov Ap. k. Maotpoyidvvn, covioviary sxkmoidevtikov Epyov IIEKEX Avtikng
Ellados  (Ilpwrofabuio.  Exmoidevon) pe 0éua “Teyvoloykés KOVOTOMKEG
napepPacels yuo ™ dwackaAia twv Madnpatikdv oty Yrnoypeotiky] Exnaidevon”
npoonafel va katadeiEel v mpootBépevn atla tov Avvopikov IlepiPariioviov
l'eopetpiog, O 10YLPOV YVOOTIKOV KOl OUUECOAUPNTIKOV epyarei®mV, 0TO paOnuo
tov MoOnuoatikov mg Ymoypeotikng Exmaidevong kot mopovctdler KovotoOpeg
dpPACTNPLOTNTES VAOTOLOVUEVES GE YNOLOKE S1EPELYNTIKA TEPIBAALOVTA, TPOGIIOOVTOS

TOVTOYPOVA £VOL LAYELTIKO TOVO O VISIGLOTOG,

H gionynom tov Ap. k. Awopavtn, dackadiov-oevbove 6°° dnuotikod oyolieiov Ayprviov
pe Bépa “OewpnTiKdc aVasTOYACHOS YOP® amd T ddackaiio Kot Bepatikd oyédo
gpyaciag 610 YAwoowo pddnupa” efetaler v ovvatdtTa. EKTOVNONG GYESI®V
gpyaciog oto YAwookd puddnua, Bepoticd apbpopévo dnpovpydvag cuvinkeg oty
aiBovoa dwackoAiag Yy Goknon Tov podnTOv TOL OTN XPNON TS YADGGOG

(mpopopikng N ypartc).O k. Awpaviing moapovctdlel oty €lonynon Tov &va



EVOEIKTIKO oY€010 gpyaciog pe BEpo to modNAato, T0 omoio vVAomomONKe HE TOVG

pnadntég tov tunpatoc XT2 g T 16éng Tov 6°° Anpotikov yoieiov Aypviov.

Bipioypagikég avapopég

Fullan, M. (2001). The New Meaning of Educational Change (Third Edition). New

York: Teachers College Press.



ITIEPIAHYEIX TQN EIXHI'HXEQN

Heprpariovrikn nOuc] ko Ocmpia g loTopiog ko Tov [MoMTionov: Avo

KOLVOTOUIKA OLOUKTIKA UVTIKEIPEVO 6TO TAAIGLO TOV AVOPOTIGTIKOV 6TOVI®V
lwadvvnyg I'. AeAdng
Ouotiuos KaOnyntns @irocogiag, Hovemoriuio Ioatpav

To apBpo avTo eMdLOKEL VO TPOcEYYIGEL dVO BEpaTA. APEVOS LEV TNV AVAYKT GLUVEYOVG
avOVEDONG KOl EUTAOVLTICUOD TOV TOVETICTNOK®V TPOYPUUUAT®V, CTOVd®V,
OQPETEPOL 0€, VO TPOTEIVEL OVO KOVOTOUIKE OVTIKEILEVO 7OV  £YoVV  ApESM
wpotepUOTNTA 610 TAAiclo ovtd. To mpdto avrikeipevo mov peietodue eivor M
“TlepBarrovtikn HOwm: mpokepévou va dtatnpndet 1o puoikd mepifdiiov 10 omoio
vEIioTATOL GNUEPO KOTOGTPENTIKEG OLVENELES amd kdOe eldovg mapéupaocrm Tov
avBpamov. To devtepo etvar 1 “@rhocoeio | Oswpia ¢ Iotopiag kot Tov [ToMtiopov’,
OV GLUVOEETOL LLE TO TPATO, LE GKOTO VO EMONUAVOVLUE OTL 1| ovTifEoN “TTOMTIGTIKNG
oxetikokporiog” (cultural relativism) xor “moMtiotikng amoivtoapyiog” (cultural
absolutism) pmopovv va cuvumdpEovy 610 mANiclo evog kpttikol cvuPipaciol mote

va VtapEet elpNVIKY] GLVOHTTAPEN TS GUYYPOVEG TOAVTOMTICUIKES KOWVMVIES.

To keypeviko €id0¢ Kot N YPNGIUOTNTA TOV OTNV EKTAidEVON
Baaoilikn Pilopviicoty

Ap. Epapuoouévns yAwaooloyiag, EEII ato Kévipo Aidaockalios Zévawv I'Awaomv,

THavemaornuio Hatpwv

H évvolo tov keyevikov €100V¢ Kot ot EQApLOYES TOV 6TV ektaidevon vnpée
pio TOAD OMUAVTIKY KOWVOTOUIO TOV 0€ TOAAEG YDPEG EMNPENCE GAUECH TN YAWGGIKN
dwaockaiia. To koo ototyeio oe OAeEC TIC BemPNGELS TOL OPOL Eivar OTL 0 GKOTOG TOV
KeWEVOL Kabopilel ) dopun tovu, 1 omoia givol GLYKEKPIUEVT] KOl OTOTEAEITOL OO
opopéva otéde N “Prpota”’. H yvodon avtg g doung sivor amapaitn yuo v
avamtuEn Vo Pacik®V JSEEOTNTOV, TNV OMOTEAECUOTIKY OVAYVMOOT KOl GUYYPOQY|

OYETIKOV KEWEVMVY. XE AT TNV E161]YN0oN Tapovctdloviot v cuvtouio kdmolo factkd



OTOLEID TPUOV SOPOPETIKMOV GYOADV GYETIKA LE TO KEWEVIKG €101 Kol OPIOUEVEG

YPNOELG OTNV EKTOLOELON Kol KUPIWE 6TV TPrTofadpua.

H aveotpappévn 16EN ©¢ 0100KTIKN TPocEyyion oty TpLTofadpa eknaidogvon:

010 0oKOALY YOAMKOV 0O¢ EEVNG YADGGOC.
Avopéag Beliooapiog

Ap. Emotiunc e Aywyns, EEII ato Kévipo Aidaokalios Zévav I iwoowv,

THovemortnuio Hotpwv

T etvon 1 aveotpappévn taén; I[og pmopet va epappooctel oe pa tdEn ot
tprrofdOpia exmaiosvon; o eivar o TpofAnpate Tov HTOPOVV VO TOPOVGLUGTOVY
KOTé TNV €PAPULOYN TOL GE QWTO TO €MIMEDO eKMAIdEVONG; YTAPYOLV MO EUTELPLES
TAPOVG N UEPIKNG EPOPUOYNG awToV TOL TOMOV Oackaiiog; Ildg pmopodue va
Eemepaocovpe TIC dvokoiieg mov Ba cvvavtioovpe; Iloa elvar M yvoun tov
SWOCKOVIOV Kol QOITNTOV; AVTA €ivarl Ao ep@THUATO TOL B TpooTadncovE Vo

OTTOLVTI|GOVLE GE QUTHV TNV EPYOCTaL.

Eraveleralovrag ™ onpacio e “Exnaidcvong ywa tov [oritn”: Oeompio ko

Ipa&n otnv Avatatn Exnaidsvon
Bowoihikn Aelin

Yroy. Aidaxtwp Exmoidevtixng nrolitikng, EEII ato Kévipo Aidaokaiios Zévawv

Iwoowv, [avemotiuio atpwv

H “Exnaidevon (1 “Ayoynq”) yw tov IMoiitn” (“Citizenship Education”) 1660 ®g
OWaoKOUEVO HAONUa OG0 Kot MG €VPVTEPOC EKTOLOEVTIKOC TPOGUVOUTOAGOGC
TAPOUEVEL OC CUEPA VYNAN TpoTepandTNTA Yiol TV Eupdan Kot peydio TUnpo tov
koopov. Av kot n IpotoPdOuia kor AgvtepoPdOuia Exnaidevon eivar ekeiveg ot
Babuidec g Exnaidevong otig omoieg n avantuén kot eveopdtwon e «Exmaidevong
yio tov IloAitn» ota avtictoyo TPOYPAUUATE OTOVOMV EUEOVICEL EUPAVES

npoPadicua, ol ympeg ekeiveg mov avayvopilovv ) orovdadmtd g HESOH GTO



nmAaicto g TprroPaduioc Exnaidocvong mAnbaivovy, €1d1kd ev pécm evog maykoouimg
petaBariopevon mepipaiiovroc. Tavtdypova, TOAAE EPOTALATO TPOKVTTOVY MG TPOGC
10 poro ¢ Avotatng Exraidevong oe oyéon pe v tpoddnomn g dnpoxpatiog, e
erevbeplag Kot TG aveKTIKOTNTOG 0AAG Kol To cVVOAo TV Evponaik®v aldv mov
GLOTNVOLV TNV TOMTIKY] ovToTnTa TS Evponaiknc Evoong. H cuvdeon avauesa oty
Avotatn Exnaidoevon ko v “Exmaidevon yia tov [Toditn” evioyvetol mepottépm amod
TIG KOVOVIGTIKES AVTIAMNYELS YOP® amd Tto poro TG Avartatng Exnaidevong g mpog
dnupovpyio ayadmv Kot IKavav TOAMTOV pe KPTikég tkavotres. To apBpo avtd Bétet
€K VEOL PaoiKd EMEPNULATO Yo TV Evioyvon ¢ mapovsiog g “Exmaidevong yia
tov [loAit)” oto mhaico g Avatatng Exraidevong, amodeikvbovtag tn GuoyETion
Toug €W0kd péca oto Evpomaixd mAiaicio Exmodevtikng [MoAtikng. EmimAéov,
TapoLGLaLEl pio KAvoTOUO TPOGEYYIoT 6TV TpomOnon Tov apydv e “Exmaidevong
ywo tov IToAitn” war g “Tloykoowag I0ayéveiac” (“Global Citizenship™),
EVOOUATMOVOVTOG TN UEAETN TOVG OTO EMGTNUOVIKO Tedl0 NG AlUTOMTIGUIKNG
Emwowoviog kot mo ovykekpiuéva oto pabnuo Adwamwolitioixy Emiyeipnoioxn
Emikovawvia, 10 omolo  S1040KETOL VTOYPEMTIKA GTOVE OEVTEPOETEIC POITNTEG TOL
tunpatog Awoiknong Emyepriceov tov Hoavemomuiov [Hatpov, Tpoceépovtag pio
KOAT TPOKTIKY SLOEUATIKNG TPOGEYYIONG Yol TN O1000KUAMA TOV BACIKAOV apYdV TNG

“Exnaidevong yua tov [ToAi”.

Tavtéotnres- Avicotntec. ['emperpikéc Amodeilers
Kwvoravrivog. AL. Nakog

2vvroviatig exmoidevtikov Epyov ITEKEY Avtikng EALddog
(Aevtepofibuia Exmaidevon)

Ta MoOnuotikd ¢ kabBapd Oewpntikn emioTun  onuovPYRONKAY Kot
avartoyOnkav oty apyoic EALGSa. Ot apyaior EAAnvec, pali pe v Bsmpia tovg,
EMVONGOV KOl TNV OpoAOYioL TNG EMGTNUNG, TPOGOOPIGAV TIG POCIKES £VVOLEC,
doxnoav Tov Kpitikd AGY0, €GN YAYOV TNV OTOOEIKTIKY JOOIKOGI0 Kol OIKOSOUNGOV

TOV TOPAYOYIKO GLAAOYIoUO. ZTa £pya TV apyaiov EAMvav Ba Bpodue dheg oyeddv



T1¢ ueBodovg amodeiEnc. EEdAlov, n a&topatiky Oepeiioon eivarl évag GALOC TORENS
mov Eekivnoe amd v apyoioc EALGOa, KAaookd mopdderypo tng omoiag sivor to
“Lroyela tov Evkieidon”. O Euvkleldng katéypoaye TIG apylkég £€vvoleg TV
YEQUETPIKAOV AVTIKEWWEVDV, TIG Pacikéc 1010t Teg Kot KabEpmoe Tovg opiopovs. Ta
«Ztoyyeion etvan £vol amd To GNUOVTIKOTEPO LAONUOTIKA £pY0 OA®Y TOV ETOYDV, APOD
€0 Ko TAéov TV 2.300 ypdvmv ypnotuedel ¢ otabepd Keipevo yuo v ddackaiio
TV Pacikodv padnuatikdv gvvoldv. To Biiio II eivar 1o pikpodtepo o€ €ktaom oe
oyxéon pe ta dAra. To kupltoTEPO YOPAKTNPIOTIKO TOL Elvar 1) OELATIKT OHOL0YEVELD KO
ovundyeta. Ot TpOTEG OEKA TPOTAGELS AMOTEAOVV 0VTO OV Aépe onuepa “T'empeTpikn
AlyeBpa” tov apyaiov EAAMvov, dniadr| adyefpucés oy£0E1G TOV ATOdEKVOOVTL [UE

YEDOUETPIKES HEBOIOLC.

Teyvoroykéc kavotopkés mapeppfdacerg yio T ddaockario Tov Madnpotik@v

oty Yrnoypeotiki Exnaidcvon
Aieé&iogc Maotpoyiavvyg
Ap. MoBnuatikav, Lovroviotng Exmoioevtikot Epyov, [IEKEX Avtikng EAAGdag
(Ilpowrtofobuia Exraidcvon)

Otr kowvotdpeg ynowokég dpactnpomeg eivar dvvatd va  dMUovpyncovV
afavtaddpikeg ovvOnkeg oty KAONUEPIVY] EKTOUOEVLTIKY dtodkacio, OCTE T
padnolokd opéAn vo eivor mAovola Kot mowkida, €101KE OTOV dMUOVPYOLVTOL KOt
LEAETOVVTOL GTOVG £KOVIKOVGS “KapPades” Avvapukav IepiBarroviov IN'eopetpiag. H
TapoHGo £PYAcio. GLVOLALOVTOG TNV KOVOTOUIO KOl TV YNELUKOTNTO, OVTEG TIG OVO
Kaipleg Kol omapoitnteg ocuvioT®oeg Tov NEov XyoAeiov, mapovotdlel KOVOTOUES
SWakTIKES TapepPacelc, vaoromuéveg oe Avvaukd I'eopetpucd Iepipdiiovta, mov
TOovOV va TPOGdidovV GTO KaONUEPIVO AN O EVOV TOLYVIDON YOPOKTPO KOL L0V
aicOnom payeiog. Ot cuvOnKes awTég Umopel vor ONOVPYNCOVY YOVILO TOLOAYDYIKO
€00p0OC YL TNV KOAMEPYEIWL Kot OvATTUEN €VOG TOWOTIKOL Kol Top®mONTIKO
padnolokov mepPdAiovtog, 6to omoio Ba emiPefordverarl Kot 1 SOAKTIKY] SLVOLIKN

0V Ymoloyioty.



OePNTIKOG OVUGTOYAOHOS YOP® ad TN ddaoKaria Kol OgpaTikd oyédna

gpyaoiog 6To YAMOOIKO nadnpa
Kwveravrtivog Aropoavtng

Ap. Kowvawvioroyiag ¢ Exnoidcvons, Aaokalog-0/veng tov 6°° Aquotixod LyoAeion
Ayprviov

To Avalvtko Ilpdypoppo Erovdmv (AILE.) g 'odccag tov dNUoTKoD
oxoAeiov kot to owkelo dwdaktikd PiPiia mov 10 eEedikevovy (0TO Emimedo NG
OWOKTIKNG TTPAENS), KaB1oTOUV avaykaio TOV avaocToYOoUHd, amd TNV TAELPA TOV
daoKaAiov, (og dehTEPO YPOVO AO aWTOV TNG d1dacKaAag) Yopw amd Bépota TG0
neplexopévou kat peBooov ddackariog 660 kol KatevdHveewv oV EuTEPEXOVTAL G
avtd. O avasToYUGUOG OVTOG OV UTOPEl TAPd VO APOPA GE EPMOTHUATO YOP® OO TO
Babuod d1daxtikng avtovopiog Kot duvatdtTag TopeUPACE®Y TOV TOV EMTPETOVY TA
vapyovta “owoktikd mokéta” g IAdoocag. Me dAha Adylo, OYeTKE pe T
duvatdTTo EAEYYOL, amd TOV 1810, KOIPLOV SUCTACEDV TNG YAWGGIKNG JO0CKAAING
KAODS KOt TPOTMOV EXAVOIOTPAYUATELONG 1) AVAKTNONG EVOS TETOLOV TTLO OMULLOVPYIKOD
porov. 'Evag tpdmog yio v emitenén evog 6tdov ooV ToV TPONYOLUEVO gival Kot
duvorotnTo ekmovnong, omd avtov, Bepotikdv oyediov epyoociag (projects) oto

YA®GGIKO uddnuo.
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Meppariovrici nOun ko Oempia g IoTopiog ko Tov [MoMTiopov: Avo
KOLVOTOPIKA OLOOKTIKA OVTIKEIPEVA 6TO TAAIGLO TOV AVOPOTIGTIKAOV 6TOVO®OV

lwaovvyg, I'. Agding

Havemaornuio Hatpwv

210 cLVOTTIKO aVTO GPOPO (CVaKOIVMOT)) ETOIMKOVE VO, TPOGEYYIGOVE dVO
Oénota. AQevoc HeEV TNV avVAYKN GLVEXOVS OVOVEMONG KOl EUTAOVTIGUOV TV
TOVETIGTNUIOKAOV  TPOYPUUUATOV, CTOVO®MV, OPETEPOV O, v TPoTEivovpe OVO
KOLVOTOUIKG OvTIKEIHeEVOL Tov €yovv AQueomn mpotepotdotnta. To mpoto eivor 1
“IleprBarrovtiky HOumM” mpokeipévov va cwbel 10 @uowd mepifdArov 10 omoio
vEIioTATOL GNUEPO KOTOGTPEMTIKEG OLVENELES amd kdOe eldovg mapéupaocrm Tov
avBpamov , To devTEPO N «PrAocoia 1 Bempio TS 16TOPING KOt TOV TOMTIGLOVY, TOV
OLVOEETOL L€ TO TPMOTO, YO VO ETONUAVOLHE OTL M avtifeon “TOMTIGTIKNG
oxetkokporiog” (cultural relativism) xor “moMtiotikng amoivtopyiog” (cultural
absolutism) pmopodv va cuvurdpEovy 610 TAAIGI0 £VOG KPLTikoy cLUPIPACUOD HOTE

va vtapEet elpNVIKY] uVOHTTAPEN GTIG GUYYPOVEG TOAVTOMTIGUIKES KOWVMVIES.

Ewsayoywn ntapatipnon

210 TAaic10 TG KLPLaPYOoVGOG Amoyns 6To YMPOo NG Prrocopiog tng [odeiog
OALG KO TNG EKTOOEVLTIKNG TOMTIKTG, | Avotatn Exnaidevon cvvdcetor and ) o
peptd pe v avamtuén e otkovopiag Kot e teXVoroyiag Kot amd v GAAN LE To
KOWMOVIKG 0UTHHOTA KO TIG TOAMTIOTIKEG 0&leg. Avti 1 domicTmon cuvendyetol Eva
ouvey] TPOPANUATIGUO GYETIKA LE TNV OVOTPOGOPUOYN Kol TV avabedpnon twv
TPOYPUUUATOV GTOVOMV G6TO TAAIGL0 TG AVAOTUTNG EKTAIOEVOTG DOTE 1) TEAELTALN VL
TapoKoAoLOEl T1g eEeAIEELS KoL VoL VIINPETEL e GVVETELN TOVG TTOAAATAOVS GTOYOVS TOV
0é1el 610 cVVOAG TG O oYedlaoOg AoV EVOG TPOYPAUUATOG GTOVIMV gival éva
Opmuo vynAd oty atlévto kdbe TOVETIGTNUIOKOD TUNHOTOS, TPOKEWUEVOL VO
OVTOTOKPIVETOL GTOVG OKAONUOTKOVS TOU OTOYOLG OAAGL KOl OTNV EMOYYEALOTIKN
KOTAPTIOT TOV QOLTNTOV TOL. AVTO GNUAivEL OTL TO TPHYPAULO GTTOVODV TOV EKAGTOTE
TUROTOG 08 umopet va TpoPAETEL LOVO TNV TOPOYT EPOPUOCUEVOV YVAOGEDV 0ALL Kot

DempNTIKOV YVOGE®Y TOV amOPPEOLY OO AVTES KOl CLVOEOVTOL PE TOAAOVS AAAOVG
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pOAOVE TOVG omoiovg Ba KANOel va maiEel oty Kowvwvio 0 HEAAOVTIKOG TTTLYoVY0G. [V
avtod €va TPOYPOULO OToVd®V opeihel vo avabewmpeitor kot va gumlovtiletor pe
0EUATO KOWVOVIKH, TOMTIKA Kol TOAMTICUIKA oV, Thavov, Bo Tpokdyouy Katd v

GoKNOT TOL EMOYYEAUATOG LETA TO TEAOG TMV GTTOVOIMY TV (POITOVVIMV.

To GpBpo avtd apopd emopévmg o€ oL TPATAGT YO TOV EUTAOVTICUO TOV
AKOOMUOTKAOV TPOYPOUUAT®V TPOG TNV Topandve katevbuvon. Ewdwdtepa avapépetot
og V0 emioTNUOVIKA avtikeipeva: o) oty “TlepiBoriovtikr HOwr” (Environmental
Ethics)! kou B) ot «@cswpio g Iotopiag kot Tov ToAtiopovy (Theory of History and
Culture) mov amotelovv Tov mupnva v Cultural Studies (IToAticpikdv EZmovddv)

070 01EBVEG emGTNHOVIKO TTEPIPAAAOV.

Ta dVo avtd daktikd aviikeipevo mov Ba 6iEm oto GpOpo avtd dev givor
acHvoeta peta&d Toug. To TPMTO AVTIKEIUEVO £YEL VO KAVEL LE TNV EKUETAAAEVOT) TOV
TePPAALOVTOC YOO TNV TOPAY®OYH TPOIOVI®MV HE GKOMO TNV IKOVOTOINOT LAK®V
avayK®v, yuo vo omoAlayel £1o1 0 dvBpomog, 6o givat Svvatdv, amd TG PLOTIKES TOV
avayKeg, VO To 0g0TEPO 0 mOoAMTIGHOG (culture) kol 1 Oswpio g IoTopiag Kot Tov
[ToMtiopov elvar 10 amotéAespo Tov aydva tov avlpomov v’ amailoyel ond TIg
dVOKOATLEG TOV TEPIPAALOVTOG O1 OTTOIEC NTAV TEPLOPIOTIKES MG TTPOS TNV EAgLOEPia TOV

kot 1 Padpaio Bertioon g mowdTog ™G LOng TOoL.

E&dAAov ‘pvom Kot ToMTIGHOS elvarl aAANAEVOETA, O, TL KL OV EVVONGOVUE LE
10 deVTEPO OPO. ApKel Vo avapEPOVE EVa TAPAOELYHO TOV EMPERodVEL TNV ATOYN
pog, Ommg eivat ot emPANTIKEG TUPAUISES TG AlyOTTTOL, XOPAKTNPIGTIKO GTOLXEID TOV
TOMTIGHOV TNG 01 OTO{EG KATACKEVAGTNKAV O TEPAKOTES YTl AVTO TO VAIKO 01€0eTE
oe aebovia n yopa ovtr. Avtifeta, TO GUAELHEVO KO OTOPELUAANG OLOPOLAGC
aydipota e EAAvIKN g KAAoTKNG apyondtntog Eyvay amd 0OAOAELKO LAPLAPO TOV
vpyav ot evon. H yemypagikh eppmveia g 16topiag? kot Tov ToMTIcHoD apyilet

and tov Hpddoto (484-430 n.X) ko tov Immoxpdrn (460-378 n.X) ko @Bdvel 6to

1. T. AEAAHE, «Tu givon n IepiBarrovrikny HOwr» oto Emoriun xar Teyvoloyio Iepiféliovios 610
Hav. THotpov, Ipokxtika Zvvedpiov: Ilepifallov — avamvln — molitiouos, Ildtpa, Exddcelg
Mavemotpiov atpov, 1998, co. 257-269. Epedvion tov 6pov oty eddnvikn BipAoypapio BA. Kot
Routledge Encyclopedia of Philosophy, (ed. E. Craig), 1998, vol. I1l, pp. 333-337.

2 o TN yeoypagikh epunveia g 1otopiog kot tov moAtiopod PA. AEAAHE, 1. T., Ma&juoza
priocopiag e 1otopiag kai Tov wolitiouod, ekd. Iavemotmpiov atpdv, ITatpa 1990, co. 125-138.
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I'aAio Montesquieu (1689-1755). To kAipa evoc tOmov omotehel Tov OepeAidon
TOPAyovTo TOGO Yo TNV avOp®ToAoyia Kot TV Yuyoloyio 6GO Kol TNV TOMTIGTIKY TOV
avantuén. To Bépa avtd €xel peydAn otopio mov dev elvar €d® O YOPOG Vo TNV

TOPOVGIAGOVLES,
To avrikeipevo g “Ileprfarirovrikig HOwNS”

H “TIepiparrovriky HOwm” eivor €va ovtikeipevo mov ovomtoydnke Tig
terevtaieg oekaetieg oto mhaiclo g «Epappoouévng HOwmMo» ko cvuvoéeton pe
TPOPANUATO TTOL OVOPEPOVIOL OTNV “TPootacio Tov mepPariovtog”. Qotdc0, 1M
“IleprBarrovtikny HOwmM” €xet 116 pileg g omv apyoaio riocoeio 6tav 1 6xEcN TOL
avOpAOTOL e TH PUON HToY TOAD SloopeTikt| amd T onuepvi®. Meletd eEdAlov éva
evpb paopa Bepdtov 6to TAAGLo TG OXEGNS TOV AVOPOTOL LE TO PUOIKO TEPPAAAOV
Kol Ppioketar o€ €viovn) OGUMOTN HE GAAEG emoTuES, OTmg v OwkoAoyio, TNV
Mowoayoywkn, v Kavoviotikny HOwm, v Xnueio Ilepifdriiovtog, 10 Aikoto
[Teppdriovtog, oto mhaiclo mov &yl avamtuyBel oe debvég emimedo axoun Kot pe
OpnokevtiKd “motevm”. g ek ToVTOV, N PPAoyparia ™ “TleptBairoviikng HOwmMc”
glvon ektevic pe v ékdoon oepdg companions, handbooks, orovdaiov TePLOdIKOV

axoun kot Eykvklonaideioc.
H Ernavacivioeon avOpamov kot pveng: n eupavian tys nepiffaliovrikng noikng

Edd o apketéc dekaetiec o avOpwmog mg EmypumBéag yayvetr yio tv gAmida,
PAEmEL AALEG POPES LE CKEMTIKIGUO KL GAAES e POPO TN GYEGN TOL OLOUUOPPOGE LLE TN
evon pe v ovbapecic mov emédeiEe amévavti g Katoavosl cuveymg kot

TEPLGGATEPO TNV «VOPPM» TOL TTPOS TN PVoN. To [Ipounbeikd dvelpo va yivel KOPLOG TG

3 ApkoDuOoTE V' avogépovpe £8® pe cuvtopia v dmoym tov C. M. Bowra, The Greek Experience,
Worlds Publishing 1959/1994, p. 21 ntdvm oto Bépa g oo LKV TEPPAAAOVTOC KoL TOMTIGHOD:
«Avvopkn vanpée N exidpaon TOL ACKNGE 0 EAANVIKOG TOTOG GTOV EAANVIKO 0POaANS KoL TOV EAANVIKO
vov. H opop@id tov eAAnvikov tomiov o@etldtay 610 “omg” Kt avtd glxe o Oepelddn enidpaocmn otnv
eEMMMVIKT Bedpom Tov KOGHOV... AVTEG o1 cuvOnKkeg e&nyodv yoti otnv EAALGda yevviOnkav peydiot
YAOTTEG Kol apyltéKToves... Kat dev glvar kad’ 6Aov mapddofo va Bemproovpe 41t T0 EMMNVIKO GOG
énonée omovdaio pOAO Gt SIAUOPPOGT) TOL EAANVIKOD GTOYXOGHLOV. . ..

4 Mio. cuvontiky otopion Tng eEEMENG TG oyéomg tov avBpdmov e T QUoN otV apyoio. EAANVIKN
proco@ia PA. TV Vo dnpocievon epyacio pov «Ot ATOYEL TOV TPOSOKPATIKAOV Yo TV ‘apyf| TNG
{ong oc kprtiplo g oxéong: avlpdmov HONG », 6T0 TEPLOdKO Aidioyog. Elvarn avaxoivemon pov 6to
Aiebvég Zovédpio mov dieEnydn oto Mavemouio [Hatpodv (17-20 Iovviov 2018) pe Bépa: Ot dpauatixés
0ALayég aTov mAaviT Kt 01 opyoroelinvikés pices tne Oikoloyikns HOkng.
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@OoNG KaTtéANEE 08 EPLOATY, 0TO PaBud oL UE TG EVEPYELEC TOVL Gg BApOog TG PUONG,
0 dvBpommog £xet yivel vtevBuVOG Yo TPAyHaTO TOV Bl GLUPOVV, AKOUN KoL VOTEPQ OO
deKaeTieg T.y. N TEN TV TayeTdOVOV omd TV avénon g Beprokpaciog Tov TAavi
pe amotélecpo TIC MANUUOpeS KA. H mpoiovca kataotpo@n tov mepiBailovtog

OmOTEAEL TOLYKOGULLO OTTELAY].

H oavBpomokevipikn noikn, mov ioyve péypt onuepa kot meploptloTov
OVGLOOTIKA GTOVG KOVOVEG TOV OEMOLY TIC HOPPEG TOV OYECEMV AVAIESH GTOVG
avOpomTovg, NTav 1 NN Tov TAnciov. Topa ot Kavoveg e Nk eivon eketvol mov
AVOPEPOVTOL GTO GTOLXELD TTOL EYEL OVAYKT 0 TANGiOV va emPrdoet, dnAadn Ta oTotyEla
tov tepBdAarovtoc. Kot va vroBécovpe 6Tt kdmotog o¢ 0éLel va oEPetar To TepPailov
avtd kaf’ eavTod, dTNPAOVTNG TNV TTaAald memoidnon o0t to mepPdriov givar dvev
Opwv yuw Tov dvBpomo, etvar tdpa avaykaio va o cefactel Kot vo TO TPOPLAAEEL,
vt n acéPeta mpog To mePPAiov elvar acEPELd TOL TPOS TOV TANGIOV KOl TAVE® o’

O\ ameIAn Yo ToV 1010.

270 TAA{G10 TOV TOPATAVE® TPOPANUATIGHLOD avorTuYONKE 1) VE d146TACT) GTNV
nOum, mov givan kat’ eEoynv NOuM evBHVNG Ko TPOVONTIKOTNTAG, 1) TEPPAALOVTIKN 1)
oworoywkn HOwm. H mepifariiovrikry HOwm, Adym ¢ SlemotnuovikOTNTAS TG Kot
TOV €VPOVS TOV TPOPANUATOV TOL TPOceYYileL, elvar doKOAO va opioBel pe pebddovg

NG TLTKNG AOYIKTG KOl LLOVOGT|LOVTOL.

Me gvpeia évvora 1 tepPariovtikn HOw| eivor ) pedétn tov nfikodv oxécemv
OV GLVOEOLY TOV GVOpPOTO pHE TO QELOIKO TEPPAAAOV, OPOL TPONYOLUEVDS TIS
evromilel ko T1g avadewkvoel. Yrnootpiler akdun n mepBarroviikn HOwn ot1 ot
ool Kavdveg uropovv Kot Tpdypatt To TETVYAIVOLV Vo Katevduvouy v avOpamivn
SLUTEPIPOPE YOP® amd TO0 PLOIKO kKOoUo. Emopuévag n mepiparioviikn HO amd
po peptd mpémet va e€nyel Tt etvon avtol ot kavoves Kot amévavtt 6€ Towdv 1 G€ Tt Ot
dvBpomor &govv gvBiveg kot amd TV GAAN vo Ogifel mwg ovtég ot guBHveg

SKOLOAOYOVVTOL.

Eneidn v mepiforiovtikny HOw, dnwg imaple, evolopépet | €pguva g oy€omng

0V avOp®TOoL e To TEPPEALOV, TEPAapPAVEL OAES TIC PEYAAEG BEPNGELS TOV EYOLV
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dtrtvmOel TAVD 67 AT TN 0XE0T OTMOC EMGTNUOVIKT], NO1KT, GO TIKT, TOALTIKT Ko

OpnokevTiKy.

10 mhaicto g meptParrovtikng HOwmc €xovv datunwbel mowkideg kot Pabid
perenuévec Bempnoelg kat £xovv e€aydel mokila copmepdopata. Mepikég Bewpnoeig
dtvouv 10taitepn Eppaon oTic EMOTNUOVIKEG peBOSOVG peAéETng TPpoPANUdT®Y TOL
neplPdAloviog, ot omoiec Oegpehdvovtar otov opBod AdOYo, ot AOYIKY, TNV
OVTIKEWEVIKOTNTO, TNV EXAVOANTTIKOTNTA (TOV QaIvOopévev), Kabdg kol oTnv
TOGOTIKY] KO TOLOTIKT) AVAAVGOT SEOOUEVMV LETPNCIU®V TEPPOALOVTIKAOV QOLVOUEVMV.
AlAeg Bempnoelg mpooeyyilovv ta TpoPAnpata tov teptPdAlovtog oe peydro Pabuod
L TV evopaon, T dlaicOnon, To cuvaicOnua, T eavtacia, Tn €YV, TIG OPNOKEVTIKES

ATOWELS KOt TNV Kanuepivr eumetpia.

210 yopo ™ mepPariovtikng HOwmg epumiékovion epguvntéc and mowkileg
EMOTNUOVIKEG TTEPLOYES, EKTOC TOV TOIKIA®V KAAO®V TG PIAOCOPING .Y, TOALTIKT] Kot
KOWOVIKT @rlocoia, otkovopioa, entyeipnotoky épevva. Exovv avamtuydei ad hoc
emoTiueS Yy to. meptBorloviikd mpoPAnuata dmwg n ynueio mepiPdAiovioc, n
YeE@YMUELQ, 1 PUOIKY] TNG ATULOGPALPAS, 1| OIKOAOYi0, GTATIOTIKY K.4., 1| TEYVN (Toinon,
Loypaekn), n wotopia, 1 Opnokeio (OpNoKEVTIKEG 10£€G Y10 TIC GYECELS TOV AVOPOTOV
ue ™ @von mov oamoppéovy and ad hoc keipeva), owovopio (agipdpog avamtvén),
AeBvég Anpocio Atkano (d1eBveig Ataxknpoéetg ko Xvppdoeig, E6vikd Aikato m.y. 6to
eEMNVIKO Zovtaypa tov 1975, ap. 24 §1 Beoniletar n vroypémon g moAtteiog yio TV
mpootacio. Tov  QLokoy mepdArovtog). Emiong m Kowwviodoyio peletdet
CLUTEPLPOPES ATOU®V Kol opddwv péca oto mepiPdriov. Kabepid omd avtég Tic
EMOTNUES YPNOWOTOlEl SPOPETIKN OKY| TG HEOO0JO HEAETNG TOV TOALGVUVOETOL

aLTOV TPOPANHATOC.

I 1oT0pkovs kot Oyt povo Aoyovug a&ilel va onpeudcovpe Tmg otic Hvopéveg
[ToMteieg kor oe OAOKANPO GYedOV TOV KOOCUO E£VOUCUO Yo, TNV OQUTVION TNG
TEPPOAALOVTIKNG CLVEIONONG TIC TEAEVTOUES OEKAETIEG KO TN ONUOVPYIN KIVULATOV Yo
NV TPOoTacia ToV TEPPAAAOVTOS SLVAUIKY MO oT £0wae TO TOAD onuavtikd PiAio
™ Apepkavidog Pordoyov Rachel Carson (1907-1964): Silent Spring (Zwwmniq
Avoién) mov ekddbnke to 1963 (New York). To épyo yoapoxtnpiotnke ©g T0
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‘oNUOVTIKOTATO YPoviKO Tov 20°° audva yio To avOpmdmivo Y€vog’. Me Avpikd addd ko
OPOUATIKO VPOG KOl KAToyYeEATIKO TOVO, 1 Carson oamédeiEe pe moAAG TPOyLOTIKA
TOPOOEYILOTO TIC KOTAOTPENTIKEG CUVETELIEG TTOV EXEL Y10 TO TEPPAAAOV KOl Yo TOV
dvBpwmo 1 gupeia ypNOT TOV EVIOUOKTOVOV Kol €101KA otV emoyn T o DDT ko

TOV OAA®V YNHUKOV.

Y10 BipAio tng n Carson vrootpiEe TG N AAOYIGTH XPTOT| TOV EVIOUOKTOVOV

oKOTMVEL O)1 Lovo Do Kot TOVALY, 0ALA Kol TOVG avOpdTOLG,.

Me tov titAo tOov PiAiov g emBupel va PAiel TOLG AvVOYVOGTEG TNG VO
OKEPTOVV TG OV GUVEYIGTEL QLT 1 AAOYIOTN GUUTEPIPOPE TOL AVOPOTOV ATEVOVTL
ot eHon Ba EABEL KOpAS TOL T TOLALE OV B KehamdovV kot € B’ akovyovTal, ETEWN
Ba &yovv e€apaviotel, Ta ayploroviovda Ba Eepaivoviat, Kot £Tot 1 dvoldn Ba etvan
olwnmnAn. Ot 1déeg g Carson ftav poentikéc. To Pifiio foriOnoe Toug Apepicovoic
VO KOTOVONGOLV OTL 0l AvOp®IOoL dev VILAPYOVUE Y®OPIGTA omd TN OON, AL OTL
GLVOEOLAOTE LLE TN YN OG HEPOS VOGS aAANA0GLVIESEVOL cuumAéypatog (ong. [Tapd
TG avTPAcelg amd T yNUIKES Propunyovieg mov cuvavinoayv ot Wéeg g Carson ot
Apuepikdvor dpyoav vo AapBdvovv vopoBetikd péTpo. yuoo TNV TPOCTOGIN TOL
nepPaALovTog amd ) YNk porvvon). H enidpaon tov 1demv g fTay TETo1o MOTE 0
Apepucavikog Aadg €L ypovia petd to Bavato g (1970) kabiépwaoe ) yropt «Hpépa
I'mo» (Earth Day) n omoia yoptaletor maykoopiog. Emiong petd to Odvatd g, n
Carson, ywo. to epeuvnTIKd Kot GLYYPaPKd TG £pyo, Ty nke to 1981 pe to [poedpikd
MetdAio g Erevbepiac. ITpoceata to Silent Spring yopaktnpicOnke og Eva amod ta
elkootl mévte peydia emotnuovikd Pipiio AV TV €moy®V omd TOLG EKOOTEG TOV

neprodkov Discover Magazine (Askéuppiog 2006).

[Topopota amnymon pe to Pipiio g Carson giyxe kot 1o TePipNUO PLAOGOPIKS
apbpo tov Prordyov Garrett Hardin (1915-2003) pe titho: ‘The tragedy of the
commons’ (Science, New series, vol. 162, No 3859, Dec. 13, 1968, pp. 1243-1248). ¥’
avtd o Hardin vrootipiEe 611 0 GvOpwROC 610 TAGIGIO L0 KAKDC EVVOOVUEVNC
elevbepiog cvpmeprpépetar avbaipeta Kot KOTAGTPEPEL “Ta KOowvd ayadd”, dnwg aépa,
vepd, evépyewn kol Ol 660 avikouy G OAOVG TOVG AVOPAOTOVG KOl KLPIWS OTIg

péAAovoeg yeviég. H 10éa tov Hardin yio v tpaymdic Tov «kowvodv ayodmvy avayetot
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otV Tpaymdio g erevbepiog tov avBpdmov TV omoin ekdNAmvVeEL ®¢ owbaipecia,

ampovonoia Kot povio KoTovaAmonc.

H mepiBarioviikny 1 owoAoyikn nowkn pmopel axoun va onuaivel 600
wpdyunato, 0nwg vrootnpilovv pepikoi gpevvntéc. Iportov, onuaivel 6tL Tpémel va
TPOGTUTEVOVLE TN PVOT) Kot OTL Evat acvyxdpNnTo AAB0G VoL TNV KOKOUETOYEPLLONOOTE
LE YVOUOVO OTOKAEIGTIKA KO LOVOV TO GUUOEPOV Hag. AgVTEPO, I VO €XEL €YYEV
own ¢ aéia, 6T Voot Piée 0 LadNTG ToLV APLoTOTEAT, BEOPPUGTOG KOl GUVETMS
&xeln 101 To dwkaimpa va vapyel. At n avtiinyn ovopdletot Ko “proxevrpiopds”,
“owcoroyikn 1010t N “Padid oucoroyia”. Avti N Bedpnon avayvopilel otn evon,
nfum oo ko mpotapywn Oéomn, 10 Mydtepo, ion pe ekeivn tov avBpomov. O
avtintodag avtig ¢ Béong etvar 0 «avVOPOTOKEVIPIGUOS), OTMG OVOUPEPALE Kot
napondve. H tepifarioviikn 0w elvar tpoéktacn g a&lohoyikig dadkaciog Tomv
TPAEEDV Kol TOV TOPUAElYEMV OTIS OXEGES TOL OavOpOTOVL LE To GTOXElDL TOV
neplPALOvVToc Kol LTOSEIKVOEL  TOPdAANAO  OTOV  AVOpOTO TV avAYKN

OLTOTEPLOPIGLLOV TOV TPOKELEVOD VO UMV KOTAGTPAPEL.

Me Bdon t1c 600 mopamdve amOYELg GYETIKA LE TO EDPOG TPOPANUATIGHOD TG
nepParloviikng nowme Exovv dtopopembel 600 “peduata”. Koplot ekppactés tov
TpdToL pevpatog vanpéov o Auepkavog Joel Feinberg (1926-2004), o Tom Regan
(1938-) mov £ypaye yio o dikondpata tov (dov: The case for animal rights (1983),
o Stanley Benn (1920-1986) kot o William T. Blackstone, cuyypagéag tov Bipiiov
Philosophy and Environmental Crisis, University Georgia Press (1975).

Boown 10éa g opdoag avtg tov nikedv mepiBoiioviicTdv givol 0T 1
elevbepia dpdiong Tave oto TEPPAALOV, TOV VIPYE 6TO TAPEABOV, Kol 1 aveEEdeyKkTn
YPNO™ TOL TPEMEL VO TEPLOPLGOOVV, Yia va amopevyBel, OUKOLOYIKY] KATAGTPOPT KO VO
owBel 10 TEPIPAAiov katl o dvBpwmog. Ot meplopiopol avtol mpémel va STvTOOoLV
GULLPMOVOL [LE TO GLUPEPOVTO KOL TO, OIKOIDOUOTO OANG TG avOpoOTITN TS, TApoHGOS Kot
UEALOVTIKTG, COLPOVOL LE TO GUUPEPOVTO KO TO SUKOUMDUATO LEPIKDV OVOTEPWOV LOWV
Kol pe ogfacpd oty atio Tov un oehovtikdv UOIKOV OvIoV Kol dtodikactov. H
KEVIPIKN EMITAYN OUTNG NG Hopong mepiporroviikng nbwneg Ba pmopovoe va

STVTTOEL e TO TOPAKATO AOYIL: Va EVEPYEIS £TTL, DTTE 01 GUVETEIES THS OPATHS GOV
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vo. gupoviCovtar ue t™ owatnpnon wms ovlpomvys {wng movew oty yn. Amd ™
GUVELINTOTOINGN OVTNG TG KOTNYOPIKNG TPOGTAUKTIKNG, B0 TpoKOYEL 1] ENTYVOON TNG
€VOVVNG amEVaVTL 6TIG LEAAOVTIKEG YEVIEG amO TIC omoieg “kAEPer” tn {wn o cvYYPOVOC
GvOpOTOC LE TNV VITEPEKUETAAAEDOT) KO TNV KATOGTPOPT TG VOong. To pevpa avtd
™G TePPAALOVTIKNG NOKNG dtatnpel TIC Tapadoctakés aleg Kol ETEKTEIVEL TV 1GYD
TOVC, TEPO, OO TO GTEVO AVOPOTOKEVTIPIGUO, GTNV AVAYVOPICT] OIKOUOUATOV GE LEPIK(L
(oo Ko oTIc HEALOVTIKEG YEVIEG, KOOMDC KOl GTNV THPNOTN KATOU®Y VITOYPEDCEDV

AEVOVTL GTO PUGIKO KOl TO AOUTO KOGHLO.

Avty 1 xatevbovon g mepPorioviiking HOwmng dev viobetel éva pilkod
Blotikd e€iomTiopnd, eved amoppintel ToV AKpato avOpomoKeVTPIGUO. YTOOEIKVIEL e
éupaon TG a&ieg TS TPOVONTIKOTNTAS, TOV UETPOV, TOV TPOYPUUUOTIGHOD KO TNG
TPOCTAGIOS TOV PLGIKOV TEPIPAAAOVTOG, Teptopilovtag ETot TNV ayaiivotn elevbepio
Kot Tov owbaipeto tpomo {wng Tov avBpdTov og oyEon Tpog To mepPdArov. [lepropilet
10 dkaimpa TG WoKTNoiag Kot Tpoteivel adlayn tpémov (ong. Avtd, ylotl pe v
amEPLOPIOTN EKUETAALELGN KO KOTAYPNON TOL TEPPAALOVTOC (KAMUOTIKY aAlayn)),
ansilovvtal To 0 T avOpdOTIVOL SKaONOTO, 1) GCQOAEW, T gunuepio KOl TO

BepeMmoec NO1KS Ko vopiko dukaimpa Yo Eva aelpOpo Kot IGOPPOTNUEVO TEPPAAAOV.

H mepiBarroviikn HOwm dev mpémer va Swdoketor pdévo oe TuUnpoTO
dlocopiog oAAG KOl GE TUNHATO TTOV EXOVV MG AVTIKEILEVO £pguvag Kot Sdackaiiog
TNV TPOTOYEVY] Topay®yn], Onw¢ mpoypdupate ['eomoviag, Aypotikig Owovopiag,
AMelag Kot TUNHOTO TOL AoYOAOVVTOL LE TNV EVEPYELN KOL TN PLOUNYAVIKY TOPOYWOYT).
‘Etot pmopodv va cuveldntomotcovy, Oyt LOVO ot UEALOVTES EMICTHHOVEG Tov o
EUTAOKOVV GE JLAPOPOLS KAAGOLG OIKOVOMIKNG OpacTnplOTNTOS, OAAE Kot KAOE
ovveldNTdg moAitng OtL 0 “tomog” tov Homo Consumens eivar emkivovuvog Kot otyd

olyQ ATEIANTIKOG Y10 TO €YYV LEALOV.

To mpoPinua avtd g amoriayng omd tov tomo oo Homo Consumens eivot
dvoemidvto. Eivor mpdPfAnua  mbiko-otkovouikod mepieyopévov mov  cvuvniwg
ovopaleton “diAnuuo evnuepiog”. Eivor dpaye nbwd wor dikoo o oOyypovog
GvBpomoc, ®BOVLUEVOG aO TNV KATAVUAMTIKY TOL adN@ayio VO EKUETAALEVETAL TOVG

QLOIKOVG TOPOVG KdBe popeng oe eEavtAntikd Pabud yuo vo eEac@arilet T oK1 Tov
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eunuepia, aO1POPMOVTOS Y10 TIG CLVETELEG TOV Bal £xEL L TETO10. GLUTEPIPOPE Y1a. TIG
puéALovoeg yeveés; 'H mpémet pdArov va okEQTETOL TMG VTES o1 Yeveés Oa emPBudoovy
o’ éva pnuaypévo owosvotnpa egattiog g avbatpesiog e dikng Tovg; Onwodnmote
€0 Kol TMPaL 01 LEALOVGEG YeveES Ba emPBrdcovy av ahAd&el vootpomio Kot Tpdmo {ong
0 oOyypovog dvBpwmog. Opmg avtod de drapaivetor Waitepa evkoro. H dvokorio £xet
Vo KOVEL UE TOAAODG TOopAyovies Kupimg OU®G TOMTIKOVS, OIKOVOUIKOVS Kot
KOWwmViKoOs. Ot TpdTol GUVIEOVTAL UE TIG EMAOYEG TOV OIKOVOUIKOD GUGTHHOTOS M
Weoroylag mov epapudletor oe o Kowwvio Ay, @uielevBepiopdc, akpoiog
KamitoAoudc, costoddnuokpatio, tpdoivn molrtikry (Green political philosophy) 7

npdowvn owcovopio (Green economy).

Kowovikol mapdyovteg emmpedlovv emiong v KoTtavoA®TiK) covumepupopd. H
KOTOVOA®TIKY duvatdtnTo Tov avlpmdmov £xel oyedov kabepmbel wg amokieloTikd
KPUINPLO KOWMOVIKTG 1EpApYNoNs kot amodoong status tov. Me dida Aoyia, tote Kot
puoévov tote elvarl Kovelc «Gmovdoiocy av KaTavaAmvel ayodd mepiocdtepa omd TIC
aVAYKEG TOV N EMIOEIKVVETAL Y10, TNV TOAVTEAELD TNG EVOVUAGIOG TOV Kot TO pEYENOg Tov
avtokivitov Tov. H tedevtaia vmp&e yioo ToAAd ypdvia pa kupiopyn vootpomio o
TOALEG YDPES TOV KOGLOV. T1¢ amOWELS aLTES TIC VTOPAAAEL TO KGVGTNLLOY KOl GE Koo
nepintoon dev Egprldvovtal e0koAn amd v avOpomivn coumepipopd. 2ct6C0, 0O
Mtoc Plog povov omlet  euon. H avtdpkeia kol  oArydpkeio ivor ot Tpory otk
apetéc. Avtifeta, 1 ‘akpioia’ etvon «appdoTI Kot kKakio AavOdvovuca 6To chyypovo
dvBpomo Kot elvar kot 01 00O WaiTEPA LETAOTIKES Ko emKivovvec. Ot tedgvtaieg Tov
kafiotobv Homo Demens (Guvoro, avovv) kou avBaipeto amévovtt otn @bvon. O
oePacpuds, N aydnn kKol N TPooTacio TG PVoNg sival apyéc mov oev emPAAlovrat.
Moévo av o dvBpwmog katavonoet 01t ) {on Tov angikeiton e€attiog Tng LPPLOTIKNG TOV

ooumepLpopds uropet va vdpéet eAnida cwtnpiog.

10 dgvtepo pevpo tepiParloviikng nOnc avikovv ot Albert Schweitzer (1875-
1965) ka1 o Aldo Leopold (1887-1948), tov omoiov mioted® NTav: “éva mpdyua eivai
OWOTO TOTE KoL HOVOV TOTE, OTQV TEIVEL OTH OlATHPNON THS OKEPOIOTHTOS, THS
otabepoTnTag Kai ™S oUopPLas TS PloTiKnG Ko1votnTag” . ®lucMTES AVTNG TNG ATOYTG
eivon emiong o axtifrotg Christopher Stone (1942-1995), o Laurence H. Tribe (1941),

KaBnynmg tov Awaiov oto XdapPopvt kot o Holmes Rolston 111 (1932-). Olot awrtoi
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avayvopilovv cuvolikd oto mepidAiov dwoidpata, meplopilovv SPOCTIKA TOV
avOpomo oamévavtl otn eVoT Kot vrootnpilovv mwg N (on elval éva 0d1AoTOGTO
ouveyég pe motkidovg Babuovg cvveidnong. Iapd Tig dapopég Tovg Kot To VO AVTA
povtéda TePIPOAAOVTIKNG NOKNAG TPOTEIVOVV EMGTPOPN GTN GUOT| OC TNV €0TIO, TN
unTpa Cong Kot Ty myn aSldv oAAG Kot TV ETIGTPOPT GTI PVOT] MG SUGKAAN 0PYDV
Kol Kavovev noikng cvureprpopdc. EEGAAov, ot tpocwrpatikol GAOGOPOL, GOUEM®VOL
ue tm yvoun tov wotopikov Zeller-Nestle, didaokov 0t1 0 apyaiog EAAnvog dev

Eeydpile Tov £antd Tov amd T PHon°.
H Iotopia Tov Opov ‘Oempia g Iotopiog kot Tov [lolTiopov’

H andvinon 1o epdnro oo KabiEpwoe Tov 6po ‘Bempia 1| priocopio g
otopiag’ dev egivar povoonuovtn. Alloi, omowg o W. Walsh xar o Meinecke
vrootnpilovv 0Tt N T avt avikel otov Itakd eihdcopo Giambattista Vico (1668-
1744 n.X.) o omoiog eykawvialel tov 0po oto PiAio tov, Apyéc uiog véag ematiung
avapepouevng oty Koy eoon twv Efvov, 1o 1725, ko 10 omolo petappicOnke
npdoeato otn yAdooo poac. H Scienza Nuova omotedei to Novum Organum tng
16TOPIKNG okéYNs. AALotl avtifeta, amodidovy TV T TOV TPATOV EGNYNTH AVTOV

0V Opov otov lepd Avyovativo.

[ToAhoil vmootpiCouv v dmoym Ot 1 “Bewpia TG 1o0TOplag KOl TOL
TOMTICUOD” avayvVOPIoTNKE MG YOPIOTO AVTIKEILEVO GIAOGOPIKNG £PELVAG OO TNV
EMOYN TOV ONUOGIEVETAL TO TPMTO OO TA TECCEPO UEPT TOV CNUAVTIKOD £PYOV TOV
I'eppovov Johann Gottfried Herder (1744-1803), [décg yia wia pilocogia tng lotopiog
¢ AvBpwmotntag, 1784-1791 kot 10 omoio teAeidvel Aiyo petd ) petobovatio £Kooom
tov épyov tov George Friedrich Hegel, Vorlesungen zur eine Philosophie der
Gesschichte (“Mabnuato d1rocopiag g Iotopiac”, 1837).

¥’ oUTEG TIG OMOVTNOGES GTO EPATNUO YO TIS OMOPYES TNG PIAOGOING TNG
totopiog oev pmopel xkaveic v’ ayvonoet tov Boltaipo (1694-1778), o omoiog mpdtog
npdteve Tov Opo “Drhocopia g lotopiac” kat £ypaye pAAMaTo OAOKANPO £PYO LE TOV

Titho avtd T0 1765, T0 OmMOilo TPOTALE CTNV £KAOCT TOL KEPAAMDIOVS £PYOV TOL:

5 Iotopia tne ElAnvikiic driocopiac, utg. X. O@codmwpidng, Adnva 1942, co. 30-31.
pio. Ty nvikn ¢ Hte plong, Abn
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Aoxkiuio wepi HOwv ko tov Ilvebuotos twv EGvav kot wepl twv kopiwv yeyovotwyv e

1otopiog omo tov Kapoio tov Méya éwg tov Aovdopfixo II.
Opioudg ts évvorog moMTIcuos

O 6po¢ “moMTIopOS” otV EAANVIKY YA®Gooa 161y 0n amd tov A. Kopan (1748-
1833) mov petéppoce 10 Yoo opo Culture oto IIpoleydusva® tov. Ty apyoio
EMMNVIKN 0 OPOC TOAITIoNUOS dEV VINPYE, WOTOGO, VITOOOPLOL UTOPEL VO TOV GUVOECEL

Kavelg pe ™ AEEN «TtOMO».

Movoonpavtog opiopds g Evvolg “ToMTIoHOS” 0 Umopel va dtaTummbet.

Avtifeta éyovpe TOAAEG TpoGEYYIoELS.

O Ayyhoc Raymond Williams (1921-1988) oto Pirio tov Kovirodpa rai
Iotopia’ S10xpivel TPEIC YEVIKEC KOTNYOPIEC OPIGUMY TOV TOMTIGLOD.

799

A) Vv “eE100VIKELTIKT” GOUEMVO, LLE TNV OTTOT0L O TOALTIGHOG Eivor 1 dtadtkaciol
™G avOpamivng TeElelomoinong pe kpitnplo amodivteg 1 kabolkéc atiec. M’ avtd tov
opopd avotyeton évag HEYEAOG TPOPANUATIGHOS GYETIKO LE TOV OpO OamOALTEG M
KaBoAKES a&ies.

799

B) dgvtepn kotmyopia opiopmv kota tov Williams eivon 1 “meprypagikn
GULPMOVO LLE TNV OTO{0L «TTOATIGLOG» vl TO EMTEVY AT TOV AvOpOTIVOL TVEDLTOC
Kol TG eoavtaciog oto omoia Kotaypdgovtal pe 016popovs Tpdmovg N avlpdmivn

oKEYN KoL EUTELPIL.

I) n tpitm xatmyopia meprhapPdvel tovg “KOvmVIKODS OPIGUOVS” TOL
TOMTIGHOD COLPMOVO. [LE TOVG OTOTOVE «TTOMTIGUOCH givat Evag optopévog TpOmog {mng
oL eKPPALEL CLYKEKPIUEVO VoAt Kot a&ieg, Oyt Lévo pe TV Tévn Kot T pabnon

oA emiong, e TOVG BeGOVG Kat TNV Ko peptvy GUUTEPLPOPAL.

8 KOPAHE, A., Ilpoleydueva atovg Apyaiovg ovyypageis, £xd. Mopeoticd 18puna EOvicrg Tpomélng,
ABnva 1990, top. I', c. 478.

" Ewoayoyn — Metdgpacn, BENETIA ATIOZTOAIAQY, &xk8. ['vion, A0fva 1994, co. 137-153- BA.
Kot avaADoELS Tepl Tov opiopov TG «kovAtovpacy oto DENYS CUCHE, H évvoia thg kovitovpag otig
Kowwvikég Emotiueg, pte. ©. ZIATITEZAZ, emp. M. AEONTZINH, Tvrwbnto, 2001, oc. 31-50.
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Mmnopovpe va vTooTnpiEOVUIE TOC GTNV «KOVATOVPO» HIOG KOW®OVING G o
OLYKEKPILEVN EMOYT, TO TOPOKAT® oTowyEio etvon oe otevi) aAANAEEAPTNON HETOED

TOVG:

e O xowvovikoi Bespol Kot ot apyég TS Aettovpyiog Tovg

e  Ot1de0Moyieg

e H moAitikn opydvewon

o Ouogieg KaBe popeNG (TVELUATIKES, TOAMTIKEG, NOUKEG K.A.TT.)

e H HOwm pe toug Kovoveg g

e H yAldooa pe to emredypatd g

e  Opiopéveg amd Tig AeYOUEVES KOVOPOTICTIKEG EMGTLES»

e H téyvn pe Oheg T1g Lopeég EKOPACNG NG

e H Opnokeila pe T1g HETAPLOIKEG O100CKOMES KOt TIG ANTPEVTIKES TIG
EKONAMGCELG

¢ Hotopikn| cuveidonom Kot (vipn Tov Stepope®@VoVY ‘GTACELS AmEVAVTL
0€ KOWMVIKOTOALTIKA YEYOVOTO KOl GYECELS

e Ot TOTOL TNG KOWVMVIKNG EVTPEMELNG Kot TG KADEPMOUEVIS KOIVOVIKTG
CLUTEPIPOPEIG

e H Aaikn mapadoon kot 0 Aaikdc TOMTIGHOC G° OAEC TOV TIC EKPPAGELCS

"Exovtog vrdym 1o mapomdve meplEXOUEVO TG KOVATOVPOGS, OV ETLYEPT|COVILE
Vv’ avaAvcovpe KdBe otolyelo TG, KATOAYOUHE OTN GLAOGOQI, YEYOVOS OV WOG
EMTPENEL VAL LTOGTNPIEOVLE OTL T PIAOGOPIN EIVOL TO OYNLLOL TTOVL PETAPEPEL TAL GTOLYELD
NG KOLATOVPOG, T OOl SOHOPPOVOVTOL HEGA 6TO Ypdvo. Av A.y. Bekncovpe va
€EETACOVLE TMG OALPOPPAOVOVTOL OL “a&leg” HEGH G VO KOVMVIKO GO0 KO [LE TTOLOVG
TPOTOVG OTES emnpedlovy Kol TPocavatoAMlovv o€ mpakTikd enimedo ™ (o1 Kot ™
CLUTEPLPOPE TOV avOP®TOVL, Kot axopa Tt givor avtd mov Aéue afacdvicta “agieg”,

KataAnyovpe ot erloco@ia kot e ot HOw.

‘Eva enikapo mpdPAinua oto mhaicio ¢ Oewpiag ™¢ Iotopiag kot tov

[ToMticpov elvar 1 GOYKPOVOT OVALEGOH CTNV ‘TOATIGTIKY] CYETIKOKPOTIO KOl TNV

8 AEAAHZ, 1. T., Eiooywysi ot priocogio, Tonwditm, A0qva 22009, 6o. 113-117.
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“roMtioTikn amolvtopyio”. H “moltiotiky oyetikokpatio” (Cultural Relativism) pog
TPOPLAGooEL omd Tov Kivouvo va dexbodue aveaptnta 0Tl OAEG Ol EMAOYEG LOG
Bacilovtal og KAmO10 AmdAVTO 0pOOAOYIOTIKO KPLTHPLo. MEPIKES OO TIG TPOUKTIKES LLOG
amA®dG TG Taporafape and v kowwvia wov Lovpe. O TPoPANUATIOUOS TOL HOG
onuovpyel M MOMTIOTIKY] OYETIKOKPOTIO, aviifeETO, 7POG TNV  «TOAITIOTIKNY
OTOALTOPYIOY TOV KATAANYEL GE SOYUATIGUO, KPOTA OVOLYTO TO VOU HOG, OCTE GALN
Kpunple. vo. dgyOdpaote ki GAA0. V' amoppimTtovpe, Kot mwhveo on’ Oho v
CUUTEPLPEPOLLOOTE LLE AEAOYIGUEVT AVOYN TPOG TO OPOPETIKO, dNAadY| GEPAGLAC
otV etepodtTa. H moAttiotikn oyetikokpatio sivor £va kadld avtidoto og kKdbe pLopepng

NOo-TOAMTIGTIKO dOYHATIGUO.

H xpuwn e&étaon tov 600 avtov oviifetov Oeopidv, TOMTIGTIKNG
ATOAVTOPYI0G KO TOMTIGTIKNG CYETIKOKPATIOG oG Ogiyvel OTL kKo 01 dVO 0dnyodv g
ao01é€odo. H moMtiotikn amoAvtapyio pumopel vo 0dnyNnoel o€ TOMTIGTIKO BviKionod,
dlpopeovovtag o emfetikny 01d0eon ota HEAN TG KOW®VIaG otV omoio oyVEL,
0AAG Kot VoL TPOKOAEGEL GUVOOSE OVTIKOIVOVIKA QOLVOUEVO, OTTMOG AVUTOGTAT TGN O
QUAETIKN avotepoTNTa eoutiog akpP®dG NG MOMTICTIKNG AVAOTEPOTNTAS TOL

TpoTELVEL.

Av10 OV TPETEL VAL TOPATNPTGOVLE G6TO GNeio avTtd elvar Tmg TOTE Kot LOVOV
TOTE N TOMTIGTIKN omoAvTap)ic EYEL VO TPOSPEPEL BETIKEG VINPEGTES GTNV 100PPOTiaL
KoL TNV EIPNVIKY cLVOTOPEN TOV KOVOVIOVY, 6tav TpoPdAlet ‘oukovpevikég a&iec’ mov
mpotdOnkav amd tov Evpondikd Aw@otiopd kot omotelovv Opopo OA®V ToV
KOW®VIOV, VO elvar €161 Kot oAMOS 6Tabepég Kot apeTdpAnteg, OTMG T.Y. 160TNTA,
dwkatoovvn, a&lompéneia, avlpdmiva dtkaldpato and To onoio amoppéovv nbucol
KOVOVEG e OKOVUEVIKN 1oy (KaBoAkotnta), 6mwg m.y. oefacudg Tov GAAOL, un

npdxAnon PAAPNS otov dArov, Yvobd 6° avtdv KA.

H “moltiotikn oyetikokpatia” apnver PéPora  peydia  mepBoplo
SLLPOPOTOMNGE®Y KOl  WOUTEPOTATOV ad KOwmvia o€ Kowwvia, 7Tov givol
onmodNmote OeTikdg TaPEyovTag Yio T SLOTPNON TNES TOAITIGTIKNG TOVTOTNTOS LIOG
kowoviag. Otav dpmg @Bdvel 610 dvopa Tov “oyeTikov” ©T1o onueio dote va

VTOVOUEVEL, VO OKVPMOVEL TNV 16Y0 N Vo punv aenvel meplddpla 16x00g KATolmv
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KaBolMk®dV a&idv, Tov GVUPBAAAOVY MCTE 01 KOWVMVIEG QVTEG Vo fpioKovTol 6E OGUMON
Kol EMKOVOVIN Le GAAEG, TOTE 1 Bempia TN dNovpYel ETPVAGEELS Yia TNV AAAAYT

KO TNV TPO0S0 TOV PAIVETOL TG VITOGYETAL.

Méoo 6’ avtd TO0 TTVEDUO 1 “TOMTIOTIKY] OYETIKOKPOTIO &YEL APVNTIKEG
EMNTMOCELS, OTAV APNVEL GTO GVOLA TOL GERUGHOD TNG TOALTIGLUKNG OLUPOPETIKOTNTOC,
e€autiag g oYETIKOTNTOC, VO 16XV0LV KOl Y10, GAAOVS AOYOVG (TT.Y. OpNOKEVTIKOVC)
KAVOVEG TOL KATUTIECOVY TOL LEAT] LLOG KOVMVING KoL TV OTOUOVAOVOLY 0t TIG GAAES.
I1.y. ot0 6vopa Tov GEPACHOD TNG TOAMTIOTIKNG 1O1UTEPOTNTOG O Umopel var yivel
AOdEKTO TO YEYOVOG OTOV GE 10, IGAQUKT] KOVOVIO TOL SIKOLMD AT TOV YOVOIK®V Eivat
avOTopKTO OTaV Y. omayopeveTal vo pabaivouv ypappoto 1 vo Toug emPAaAieTon

KOTOTIEGTIKTY] QULOIEDT).

Tt akpipog evvoovue pmopodue va 1o deifovpe pe éva moapddstypo. H
Opnokevtikn avoyn (toleration), ov vioBeteitar amd ™V “TOAMTIOTIKY oYETIKOKPOTIO”,
vt 1 Opnokevtikn o £l GXETIKN oYL Kot Kavévag dgv epumodiletar va motedel
omov Bélel etvan pia otkovpevikn o&io mov Tpotddnke Kot £ywve Tpasn amd mToAAOVS
otoyootég tov 18°° awdva (P. Bayle (1647-1706), Voltaire, D. Hume (1711-1776), J.
Locke «.d.). Exet Oetikd omoteléopata yio v oavOpdmvV) Gopmeppopd, yloti
ouvendyetot EKTOG Ao TVELATIKN eAeLBepial Ko E1pNVIKY] cVVOTAPEN Kot avIAOYOVG
NBovg Kovoves. Av awtdg o kavovag g toleration, mwov dev givar pdévo otabepdc Kot
OUETAPANTOG TOVAGYIOTO OTO OVTIKO KOOUO, OAAG KOl €lvol  CUVTOYHOTIKA
KATOYLP®UEVOGS, V100eTNOEL OO TNV TOAMTIGTIKT amoAvTOPYi0L, SLOTL EXELOT TO PACKO
OTOU(ELO TNG OUETOPANTOTNTOC, TOTE TO APVNTIKE ATOTEAEGLOTO TG OTOALTAPYIOG (TT.).
0 Bpnokevtikdg pavatiopds) mavovv vo vdpyovv. ‘Etol pmopei va vrdpEovv kotvol
nOucoi Kavoveg 610 mAaicto Kot twv 600 Bewpidv. H moAitiotikn oyetikokpatio 0peilet
Vo GEBETOL KAVOVES TTOV E1VOL OIKOVUEVIKOT KOl AUETAPANTOL TOLG OTTOIOVG 1 TOALTICTIKN

amoAvtapyio vioeTel.
YUUTEPUCUOTIKES OLOTIOTAOGCELS

H mpocéyyion avtod tov TPoPANUOTOg GE GUVOLOCUO LE TN YVOON Kol TO
oEPUCUO TOV PUOIKAOV SIKOUIOUATOV TOV ovOpOTOV UTOPEl VO OMOTEAEGEL AVAY ML

OTOV OWEAVOUEVO PATGIGUO TTOL TOPOTNPEITAL EVTLYMG GE WIKPATEPT €KTAOT OTNV
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Evpdnn og obykpion pe v Apepikn 6mov 1o TpoPAnua eival EVIovo Kot OmEIANTIKO
Y10 TN GLVOYN TNG KOwmVviog. Hepa OAEC 01 Kowvmvies eppaviCouy Eva vymid Paduo
TOAVTOMTIGIIKOTNTOG KOl EMOUEVOS 1 SLVOTOPEN  OLOQOPETIKMOV  TOATIGUMV
npobmobétel oefacod TG S10PoPETIKOTNTAG KOl LGOPPOTT| AITOO0YN CLUTEPIPOPDV GTO

TAOUG10 TAVTOTE TNG 1OYVOVCOC VOULOTNTOG LEGO GE L0 KOV@OVIAL.

Ot Topamdve GUVOTTIKEG CKEYELG 00MYoUV oty mpdtacn vo 10wbovv ta
TPOYPAUUOTO 6TTOVODV 6Ta EAANVIKG Tavemotyuio péoa oe éva véo mhaicto. [Tépa
amd TNV VoINPT EMOYYEALATIKY EKTOiOEVOT, elvon avaykaio TpocHnKn € OAOKANPOL
VE®V OVTIKEILEVOV TTOV OXETILOVTOL LE TIG KOWMVIKEG, TOMTIKEG Kol TEPPAALOVTIKEG
EMOTNLES £TCL MOTE Ol VEOL EMIGTHIOVEG TEPQ OO TNV EPOUPLOYN TOV GTOLIMV TOVG
Kol TOV OO0 EMAYYEALATIKO TPOGAVATOMGUO Ehafav, va delyvouv gvaicOncio Kot

VITELOLVOTNTO GTO PVGIKO KOl KOWVMVIKO TEPPAALOV.
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Genre, Genre analysis and the teaching of writing
Vassiliki Rizomilioti
University of Patras
Introduction

The term “genre”, a French word meaning ‘type’, was initially used with
reference to literary categories, such as short stories and novels and later came to
encompass various artistic forms as well. Over the years, the term has acquired an even
broader scope to include non-academic discourse types, such as job applications,
advertisements, business letters, manual instructions, travel brochures, recipes, as well
as academic ones including textbooks, research papers, lab reports, case studies and
lectures. Genre is a central concept in language education, as its analysis may enable
the identification of regularities in terms of structure and linguistic features in groups
of texts, which would render more effective the teaching of writing and reading at all
levels of education. In the literature, three major traditions in genre theory and practice
are identified which share certain tenets, but differ in terms of focus and practical
applications. Importantly, all three traditions consider whole texts rather than extracts,
and social context to a varying degree. While the British ESP/EAP tradition and the
Australian Sydney school share a focus on linguistic features, aiming at familiarizing
students with the ‘formal, staged qualities of genres’ (Hyon 1996: 701), the American
New Rhetoric is more ethnographic. The aim of this paper is to review briefly these
three major traditions in genre theory and analysis and present some educational

applications, focusing mainly on writing in tertiary education settings.
Genre and genre analysis in ESP/EAP (English for Specific /Academic Purposes)

The notion of genre in this tradition originated in tertiary education settings and
instantiations of genre are seen as groups of texts with recurring linguistic features and
text organization. Contextual variables may account for the way they are shaped which
makes them recognizable by members of the discourse community. One such
contextual variable is communicative purpose, as shown in the definitions below given

by two leading genre analysts
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“A genre comprises a class of communicative events, the members of which share some set of
communicative purposes. These purposes are recognized by the expert members of the parent
discourse community, and thereby constitute the rationale for the genre. This rationale shapes the
schematic structure of the discourse and influences and constrains choice of content and style.
....exemplars of a genre exhibit various patterns of similarity in terms of structure, style, content and
intended audience”. (Swales (1990: 58) (emphasis added)

“Genre is a recognizable communicative event characterized by a set of communicative purpose(s)
identified and mutually understood by the members of the professional or academic community in which
it regularly occurs. Most often it is highly structured and conventionalized with constraints on
allowable contributions in terms of their intent, positioning, form and functional value. These constraints,
however, are often exploited by the expert members of the discourse community to achieve private
intentions within the framework of socially recognized purpose(s)” (Bhatia, 1993: 13). (emphasis added)

The communicative purpose is presented as being inextricably linked to the
typical style, linguistic features and schematic structure of a genre. Although genre is
conventionalized and typified (Swales (1990), there may be variation of individual
instances of genres in the degree of conformity to the prototypical structure, with some
elements being omitted, repeated, or appearing in a different order. Furthermore, the
schematic structure and language choices may change over time adapting to possible

changes in the purposes it is required to serve and the audience it is addressed to.

In order to enable students, especially non-native speakers, to produce academic
work compatible with academic standards, linguists in this tradition set out to explore
how writers typically write in the genres the students would be engaged with and
investigated the main linguistic features and whole and part organization of texts. One
of the genres of vital importance, the academic research article, was the first academic
genre to be studied by Swales (1981, 1990). In his pioneering work, Swales identified
in a large number of academic articles a recurrent structure of the whole article with
few variations across journals and disciplines namely the IMRD i.e. Introduction,
Method, Results and Discussion sections. Notably with reference to article
introductions, Swales (1981, 1990) came up with a model of analysis, the CARS
(Create a Research Space) model, which includes a sequence of ‘moves’, that is
rhetorical units, consisting of steps, some of which are compulsory and some optional.
Absence of a certain move or step may be due to particular reasons, such as lack of

tradition in a particular field.

The following version of the CARS model in Swales and Feak (1994). is a

condensed one of Swales’ (1990). In this version steps 1 and 3 in Move 1 are collapsed
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into b, in Move 2 steps 1, 2, 3 and 4 into a, while in Move 3 the three steps are retained,
except that optional step 1 B “Announcing present research” is replaced by the
obligatory second part of a, namely “establishing the nature of research” as shown

below.
Move 1 Establishing a research territory

(a) showing that the area of study is relevant, important, crucial or making general
comments (optional) (b) introducing or reviewing items of previous research

(obligatory)

Move 2. Establishing a niche

() indicating a gap in previous research, raising questions about previous research,

or expanding previous knowledge (obligatory)

Move 3. Occupying the niche

(a) showing purposes or establishing the nature of the research (obligatory) (b)
announcing principal findings (optional) (c) indicating the structure of the

research paper (optional) (Swales and Feak, 1994:175)

The following is an application of Swales CARS model on the Introduction section of

a research article in Marketing.

INTRODUCTION Move 1. [[A recent review piece in the psychology literature
suggests that nostalgia, a “sentimental longing for one’s past,” is capable of generating
positive affect, increasing self-esteem, fostering social connectedness, and alleviating
existential threat (Sedikides, Wildschut, Arndt, & Routledge, 2008). Moreover, it has
been noted that the significance of nostalgia in a socio-psychological context may
reside in its “capacity to counteract distress and restore psychological equanimity”
(Sedikides et al., 2008, p. 305). In marketing a small but growing body of research
suggests that nostalgic themes in packaging, branding, and promotion are likewise
capable of enhancing consumers’ attitudes and purchase intentions toward a
sponsored brand (Baker & Kennedy, 1994; Belk, 1990; Brown, Kozinets, &
Sherry, 2003; Havlena &Holak, 1991; Holbrook, 1993; Muehling & Sprott, 2004).
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Consistent with the psychology literature, much of the marketing research
acknowledges that individuals may be more susceptible to nostalgic influences during
eventful and/or stressful times in their lives (Davis, 1979). Therefore, it is not surprising
to find that in response to the current economic crisis, a variety of companies are
employing nostalgia in their marketing mix strategies. A recent New York Times
article (Elliott, 2009) notes that today’s “merchants of nostalgia” include firms such
as PepsiCo, General Mills, McDonald’s, Miller Coors, Coca-Cola, Target, and
Unilever—each hoping that by tapping into consumers’ fond memories of the past,
their marketing efforts will be rewarded. Initially viewed and examined as a
psychological disorder associated with homesickness (Hofer, 1688), nostalgia has in
only the past few decades become a topic of inquiry and discussion in the business
domain.]]

Move 2. [[Despite its popularity in the marketplace, surprisingly little research to date
has been undertaken to examine the information-processing tendencies and responses
consumers elicit in regards to nostalgia-themed marketing /advertising campaigns (cf.
Muehling & Sprott, 2004). Although preliminary evidence suggests that nostalgia may
generate positive affect toward advertisements and featured brands, it remains unclear
as to why these effects may be observed.]] Move 3. [[The current study is designed
to help fill this research void by focusing on relevant theoretical constructs that are
often studied in the context of consumers’ responses to persuasive communications,
that is, involvement and self-referencing (Debevec & Romeo, 1992; Muehling,
Laczniak, & Andrews, 1993) and applying them to nostalgia research. Similar to
nostalgia, an individual’s involvement is believed to be enhanced when stimuli are
associated with personally relevant objects, topics, or events (Greenwald& Leavitt,
1984). Therefore, examining nostalgia advertising effects in an involvement/self-
referencing context would appear to be a fruitful avenue worth pursuing. In addition,
although nostalgia is often characterized as being comprised of several levels and types
(Baker & Kennedy, 1994; Davis, 1979; Stern, 1992), most empirical studies to date

have not taken these differences into consideration. Therefore, the current

investigation aims to expand the marketing discipline’s understanding of nostalgia

effects by empirically examining whether ad-induced “personal” nostalgia (yearning
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for arealized, lived past) behaves any differently than ad-induced “historical” nostalgia
(nostalgia for a distant past that was never personally experienced). By investigating
the effects of these two prominent types of nostalgia in an advertising involvement
context, it is hoped that the current study will provide marketing academicians
and practitioners with a better understanding of the affective outcomes often
associated with nostalgia-themed promotions. Before explaining the current study’s
methods and results, a brief review of the nostalgia literature and discussion of
hypothesized relationships are provided. The paper concludes with a discussion of the
theoretical and practical implications of the findings and directions for future
research]]. (Darrel D. Muehling V. and Pascal J.: An Involvement Explanation for

Nostalgia Advertising Effects, Journal of Promotion Management, 2012, 18:100-118)

The organization of this introduction follows Swales’ model, as it includes all
three Moves. In Move 1 the scene is set, in Move 2 the area of the particular research
is placed in a context preparing the ground for the new research and in the third Move
the new research of the author/s is introduced. More specifically in Move 1, the
research territory is established as both optional and obligatory steps are followed. The
topic is shown to be relevant to the field of Marketing, at the same time referring to
previous research in “In marketing a small but growing body of research suggests that
nostalgic themes in packaging, branding, and promotion are likewise capable of
enhancing consumers’ attitudes and purchase intentions toward a sponsored brand
(Baker & Kennedy, 1994; Belk, 1990; Brown, Kozinets, & Sherry, 2003; Havlena
&Holak, 1991; Holbrook, 1993; Muehling & Sprott, 2004)”. It is also shown to be of
importance in the field, in that its employment by famous brands as one of the major

marketing strategies is mentioned.

In Move 2 the “niche”, that is the writer’s own research space, is prepared by
indicating a gap in the previous research, which is signaled by words or phrases, such
as it “little research has been undertaken” and “it remains unclear”, “most
empirical studies to date have not taken these differences into consideration”. In
Move 3, the writers “occupy the niche” by outlining the purpose of their work, which
they state explicitly to be “fill this research void”, to “expand the marketing

discipline’s understanding of nostalgia effects” and to “provide marketing
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academicians and practitioners with a better understanding of...The optional step
involving the announcement of results is not included, while indicating the structure of

the paper is.

Apart from the introduction section, other sections of the academic article were also
studied. Peng (1987: 81), in her analysis of discussion sections of chemical engineering
research articles, identifies the following moves:

1. Information move (presentation of facts that are thought to be relevant to make
one’s argument appear logical and complete)

Statement of results

Observation

Expected outcome

Explanation (to clarify unexpected or unusual occurrences)

Deduction

Hypothesis

© N o g B~ D

Justification (when the writer wants to convince the reader that his decision was
reasonable and important)
9. Validation (usually takes the form of additional data)

10. Recommendation.

Bitchener (2010: 4) provides the following detailed three-move model of doctoral
theses:
1.Provide background information a. restatement of aims, research questions,
hypotheses b. restatement of key published research c. restatement of
research/methodological approach. 2. Present a statement of result (SOR) a.
restatement of a key result b. expanded statement about a key result 3.
Evaluate/comment on results or findings in a. restatement of aims, research questions,
hypotheses a. explanation of result —suggest reasons for result b.  (un)expected result
— comment on whether it was an expected or unexpected result c. reference to previous
research — compare result with previously published research d. exemplification —
provide examples of result e. deduction or claim — make a more general claim arising

from the result, e.g. drawing a conclusion or stating a hypothesis f. support from
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previous research — quote previous research to support the claim being made g.
recommendation — make suggestion for future research h. justification for further

research — explain why further research is recommended.

With regard to the structure of dissertation conclusions, Bunton (2005) cited in

Thompson (2013: 298) proposes the following moves:

Move 1: restatement of aims and research questions.

Move 2: consolidation of present research (findings, limitations).
Move 3: practical and theoretical implications.

Move 4: recommendations for further research

Move 5: concluding restatement

Apart from academic genres, some genre analysts have conducted genre
analysis of professional genres, such as the sales letter. More specifically, Bhatia
(1993:97) distinguishes the following moves in promotional letters:

Establishing credentials 2. Introducing the offer (i) Offering the product or service (ii)
Essential detailing of the offer (iii) Indicating value of the offer 3. Offering incentives
4. Enclosing documents 5. Soliciting response 6. Using pressure tactics 7. Ending

politely

With reference to classroom applications of genre analysis, apart from the
standard analysis of the moves of research articles in EAP classrooms, there are a
number of useful activities suggested in the literature. Holborow, (1991) for instance,
suggests activities which promote critical skills and the ability to cope with a variety of
genres. Students are asked to predict language from different situations and to infer the
situations from different samples of a genre, e.g. two different menus. Additionally,
they are asked to rewrite a text for a different situation so that the necessary changes of
form are made keeping the same content. Thus students rewrite public speeches as
letters to a newspaper and meteorological reports in a newspaper as a personal account
to a friend. They are further encouraged to reflect on stylistic choices they made and

the reasons for doing so.
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Flowerdew (1993) also presents a number of student activities which include:
flow-chart analysis of the organization structure of a sample of a genre using colour
coding, matching possible utterances to structural slots in a structural formula, gap
filling of structural slots - reordering of jumbled structural slots, paraphrasing and
focusing on variation of field/tenor/mode. Students do their own genre analysis and
create a new text using the specific generic features of similar texts. Finally, they are
asked to translate parts of the genre sample into their mother tongue. Paltridge (2001),
similarly, in his list of classroom genre-based student activities includes comparison of
the discourse structure of a genre in the students’ L1 and L2, writing for a particular
reader (i.e. audience-oriented) and genre-mixing (e.g. an argument with a letter of

complaint).
The Sydney school and genre

The theory and applications of genre in this framework stem from Halliday’s
systemic linguistics of language, which sees language as a “social semiotic” and goes
beyond the linguistic system per se to include the different aspects of context in which
it is used, that is those of situation and culture. While Halliday uses the term ‘register’,
his colleagues including Martin, Kress and Threadgold use the term ‘genre’, which
encompasses register, but focuses on the contextual level of culture. Martin et al (1987:
59) define genre as ‘a staged, social and goal-oriented process’, while Halliday and
Hasan (1985:38-9) define register, as a ‘configuration of meanings that are typically
associated with a particular situational configuration of field, mode, and tenor”. Field
refers to what social action is taking place, mode to the role that language plays in the
interaction (e.g. whether the text is expository or persuasive, spoken, written, formal-
informal) and tenor to the social roles and relations of participants in an interaction.
Additionally, they state that there is a continuum ranging from ‘restricted registers’
used in specific contexts, which are conventionalized, to more ‘open registers’, such as

conversation.
The Australian genre research has been applied successfully to pedagogy in

primary and secondary education, as well as in adult migrant education in Australia.

The aim of linguists in this tradition was to attain social equality by enabling
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unprivileged social classes to access socially valued genres and empowering them to
produce acceptable and effective texts. This was expected to be obtained by making
students aware of the importance of contextual variables in the formation of text and
the linguistic choices available to achieve particular purposes through explicit
instruction and practice. The genres studied in the school context are ‘elemental’ genres
and include narratives, recounts, procedures, arguments and exposition. Exposition in
school essays for History and editorials, for instance, was found to follow the following
structure (Macken-Horarik 2002: 22):

Thesis: proposes a viewpoint on a topic/Position/Preview: a position is stated and the
arguments are  listed/Arguments: the arguments are asserted and
elaborated/Reiteration: returns to the thesis and concludes

A widely used classroom application of genre theory in Australia is the Teaching and
Learning Cycle (Macken et al 1989), cited in Cope and Kalantzis (1993:11), in which
there is scaffolding from the teacher’s modeling of texts from a genre to the final

construction of a new text in the same genre through the following stages:

1. Modeling a. Discussion of the social function of a genre/purposes-settings of
use. b. Analysis of the schematic structure of samples of genre /language

features

2. Joint construction of new text [students-teacher]. Teacher guided practice —

use of tasks: Preparation: observation-research-note making-discussion-

rehearsing)-role play).

3. Independent construction of text: Preparation (as above), writing monitored

by teacher/peers, editing, critical evaluation.

In the “pedagogy cycle” version (Martin and Rose 2005:258), illustrated in Figure 1,
Deconstruction corresponds to Modeling in the Learning Cycle of Genre literacy

Pedagogy which is cited above in Cope and Kalantzis.
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SETTING CONTEXT

Figure 1: Genre pedagogy cycle (Martin and Rose 2005:258)

The New Rhetoric

Genre informed teaching in the North American, New Rhetoric, tradition, is
concerned with teaching rhetoric, composition and professional writing in colleges and
Universities. In contrast to the above mentioned approaches to genre, which are
concerned mainly with linguistic patterns and may make use of the situational context
to interpret text, the account of genre in this tradition is concerned primarily with social
motives, namely contextual parameters related to genres, such as the values, ideology
and aims and expectations of discourse communities and the ways of producing
knowledge in different academic fields. In other words, practitioners tend to focus on
the process of learning new genres rather than the product, which is the actual text, on
the premise that genre is socially constructed. They aim for generic consciousness,
rather than genre acquisition, which might involve prescriptivism. The central role
given to context is manifest in the accounts of genre in Miller’s (1984) seminal work,

as well as in Bazerman (1997).
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Teachers in some strands of this tradition, in order to make students or
professionals aware of the impact of social contexts on the texts they will be required
to produce, expose students to a variety of academic genres and reflective tasks. Thus,
students are asked to analyze the situational contexts underlying the genre in question,
that is to reflect on the purpose/s, setting, tone of a text, the status of the author, the
expected audience, its relation to other texts etc. and how these are reflected in this and
other instantiations of a genrem as well as other related genres. However, there are
tendencies within this tradition which entail no explicit teaching, based on the
assumption that genre knowledge can be acquired in the course of being exposed to a

range of genres (Devitt 2004).

As a detailed account of this approach to teaching genre is beyond the scope of
this paper, it will suffice to note at this point that this tradition of genre has greatly
enriched ESP theory and practice, which were initially concerned only with linguistic
form, providing a rationale for particular choices in structure and lexicogrammar in

different genres.
Conclusions

Genre has been shown to be of major importance in language education,
especially in the teaching of writing. Unlike before, when the teaching of writing was
conducted in a vacuum, now genre informed writing instruction considers whole text
and contextual variables shaping its macrostructure. Depending on the genre tradition,
different weight has been given to the linguistic features of genres (i.e. in the ESP and
the Sydney schools) and social and contextual factors (i.e. in the new Rhetoric).
However, there seems to be a degree of concurrence of views across the three schools
of thought over the past years (Swales 2009). Importantly, ESP (English for Academic
Purposes) writing instruction, which is addressed mainly to non-native speakers, has
adopted from the new Rhetoric aspects of contextual analysis which underpin academic
genres, such as purpose, audience and ideology. The Sydney school, which has been
highly influential in the writing instruction in schools in Australia, on the other hand,
has also offered the other two traditions valuable theoretical and practical insights into

the analysis of genres.
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Despite reservations with regard to prescriptivism (which does not allow for
creativity) in using genre models in writing classes (Devitt 2004), it is vital for students,
especially non-native speakers, to be involved in a “dissection’’ of instantiations of the
relevant genres and their contexts. This will include an analysis of the functional units
and their link to the writer’s purposes and other contextual variables. In addition to
familiarisation with a particular genre, as Flowerdew (2002) advocates, students need
to develop rhetorical skills necessary for other genres, as they will be dealing with a
range of genres during their future careers. Apart from the classroom, where exemplars
of useful genres can be analysed, students themselves need to become researchers of
the conventions followed by the discourse communities of their disciplines, in order to
acquire what Bhatia (2000) (cited in Paltridge 2001: 7), terms ‘generic competence’,
that is, “the ability to participate in and respond to new and recurring genres” (ibid),
and thus become accepted by the discourse community they aspire to become members
of.
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La classe inversée comme approche pédagogique en enseignement supérieur :

enseigner le francgais, langue étrangeére.
Andréas Velissarios
Universite de Patras
Abstract - Résumé

Qu’est-ce que c’est une « classe inversée » ? Comment peut-elle fonctionner
dans une classe universitaire ? Quels sont les problémes que I’on peut rencontrer durant
son application a ce niveau d’enseignement ? Y-a-t-il déja des expériences
d’application intégrales ou partielles de ce type d’enseignement ? Comment a-t-on pu
surmonter les difficultés que 1’on a rencontrées ? Quelle est I’opinion des enseignants ?

des étudiants ?

C’est a toutes ces questions qu’on va essayer de répondre avec ce travail.

Mots-clés : classe inversée, FLE, TICE, enseignement universitaire.
Introduction

La société contemporaine, dans laquelle nous vivons, présente des particularités

assez remarquables :

e Elle fonctionne sous des regles guidées et dictées par les facteurs économiques
qui jouent un role dominant en ce qui concerne le fonctionnement de la société.

e Ces facteurs exigent aussi un role sur I’enseignement universitaire ainsi que sur
son contenu afin que ceci s’adapte et réponde a leurs besoins.

e FElle présente une sensibilisation envers toute minorité dans le corpus social, a
voir immigrés, handicapés, réfugiés politiques, économiques, de guerre etc.

e FElle exige une formation et mise a jour des connaissances continue pour
répondre aux besoins économiques, sociaux, culturels et politiques actuels.

e FElle essaie de répondre a tous ces besoins et de surmonter les difficultés qui
proviennent du mode de vie moderne telles que les horaires de travail, la
circulation dense dans le réseau citadin, les conditions climatiques difficiles, les

distances de lieux de formation etc.
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e FElle essaie aussi de profiter des occasions que 1’avance technologique lui offre.
e FElle présente une composition multiculturelle, et par conséquent un corpus
social qui présente des différences en ce qui concerne sa culture, ses besoins,

son capital éducatif.
L’Université, comme membre et facteur trés important du fonctionnement et de

I’avance de la société est appelé de jouer un double réle :

e En premier de répondre a tous ces besoins que la société présente et qu’elle
attend d’elle (Université), dans la mesure de ses capacités.
e FElle essaie d’avancer sur le domaine de la recherche proprement dite.
En tenant compte de tout cela, les scientifiques se sont lancés a la recherche d’une
didactique qui pourrait satisfaire aux besoins en ce qui concerne la formation et

I’enseignement, d’une fagon, qui est la plus rentable possible au niveau éducatif.
Une telle didactique est celle de la « Classe inversée ».
Problématique et objectif

L’enseignement supérieur actuellement subit de grandes pressions par plusieurs
facteurs, a voir facteurs économiques, politiques, sociaux, professionnels, chacun pour
son profit. Si on veut étre plus spécifique on peut noter que 1’université regoit des

pressions par :

Les organisations professionnelles qui cherchent a orienter et a controler le
contenu et les méthodes pédagogiques, ainsi que les matieres et programmes des

universités.

Les facteurs économiques qui désirent et essaient d’orienter et controler, eux
aussi, les programmes des universités, le contenu des matieres a enseigner, en vue de

les adapter a leurs besoins et a leur profit.

Les organisations sociales qui ont pour but la satisfaction de leurs besoins et

I’amélioration du niveau de vie de leurs membres.
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Toute équipe engagée dans la production, qui voit le besoin que 1’université soit
adaptée a répondre aux besoins de la production et de I’avance de la société, a travers

I’innovation et la rentabilité de la production.

Alors la question qui se pose est comment on peut arriver de « marier » tout
ceci. Comment, autrement dit, ’université qui nous intéresse, pourrait arriver a
satisfaire a tous ces besoins au méme temps. Une réponse nous envoie au domaine de
la didactique, facteur dominant en ce qui concerne la maniere de « transmettre » les
connaissances aux ¢tudiants qui constituent le facteur primordial. Depuis 2000 un titre

est en premiére ligne de 1’actualité pédagogique et didactique : Classe inversée.
Voyons alors ce que c’est la classe inversée :
Cadre théorique

Une définition de la classe inversée peut étre celle du service de soutien a la
formation de 1'Université de Sherbrooke : « les contenus de cours sont livrés au
moyen de ressources consultables en ligne — le plus souvent des capsules vidéo — et
le temps de classe est exclusivement consacré a des projets d'équipe, a des échanges
avec l'enseignant et entre pairs, a des exercices pratiques et autres activités de

collaboration » (Université de Sherbrooke, 2011).

C'est donc une approche pédagogique puisqu'elle réorganise des méthodes
pédagogiques connues en dehors de la classe et des méthodes centrées sur 1'éleve dans

la classe.’

Basée sur I’enseignement magistral et I’apprentissage actif, elle tire des forces
de ceux-ci et devient ainsi d’un grand intérét (Roy, 2014). En regardant la littérature
disponible sur la classe inversée (Bishop & Verleger, 2013), on constate que plusieurs
théories de 1’apprentissage qui sont les dites « centrées sur 1’étudiant » constituent la

base de celle-ci. Pour que ceci soit réalisé, il faut que les activités d’apprentissage actif

9 Extrait d'un article de la Revue internationale de pédagogie de 1'enseignement supérieur (RIPES)

"La classe inversée comme approche pédagogique en enseignement supérieur : état des connaissances

scientifiques et recommandations”. Marco Guilbault et Annabelle Viau-Guay
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soient au centre de la planification du cours, afin que les étudiants prennent eux-mémes
leur éducation en charge et créent des liens avec leurs connaissances antérieures
(Bishop & Verleger, 2013). L’accessibilité aux TIC permet de différencier la, jusqu’a
présent, conception du cours, c¢’est a dire la partie de transmission des informations, qui
deés maintenant n’exige pas la présence physique en classe et I’implication directe de
I’enseignant et ou des autres étudiants (Borman, Hewes, Overman & Brown, 2003).
C’est ainsi que 1’enseignant qui dans I’enseignement magistral doit dispenser le savoir
(Skelton,2005), change de role et devient facilitateur et guide pour que les
connaissances soient appliquées et intégrées (Tune, Sturek & Basile, 2013). Le role
alors de I’enseignant est plutdt d’accompagner et donner des réponses aux questions
complexes, s’impliquant aux activités de la classe pour répondre et satisfaire aux

besoins cognitifs d’un étudiant ou d’un groupe d’étudiants.
Méthodologie

C’est dans le sens épistémologique pragmatique que cet article est écrit, c’est a
dire c’est la publication d’une recherche bibliographique que nous avons effectué en
vue de répondre a la question dominante « qu’est-ce qu’il fonctionne » dans le contexte
¢ducationnel donné (contexte social, économique, culturel, matériel). C’est avec ce
moyen qu’on peut étre informé sur les connaissances scientifiques relatives a la classe
inversée en enseignement supérieur dans un premier temps, et plus spécifiquement dans
| “‘enseignement de langues étrangéres ensuite. Dans cette recherche nous avons focalisé
aussi sur le point de vue tant des étudiants que des enseignants. Puisque notre article
concerne 1’université grecque, notre premiere recherche a été effectuée sur les articles
et publications concernant la classe inversée et son éventuelle application aux
universités grecques. Articles publiés et trouvés au moteur de recherche scholar.google
concernant la classe inversée dans le systéme éducatif grec ont été au nombre de 563.
Aucun parmi eux ne concerne 1’usage de la méthode a ’'université grecque. La solution
que nous avons envisagée, pour avoir un apercu sur ce qui se passe ailleurs, a été celle
des moteurs de recherche Ariane 2,0, Springer et ERIC, avec comme termes de
recherche les : classe inversée, pédagogie inversée, flip classroom, flipped classroom,
inverted pedagogy, inverted classroom. Les résultats que nous avons obtenus, aprés un

filtrage, ont été au nombre de 21 articles, qu’on peut les distinguer a ceux qui expriment
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le point de vue des étudiants et a ceux qui expriment le point de vue des enseignants
sur la méthode en question. Ensuite nous avons fait une codification thématique et une
premigére analyse de contenu qualitative. Les résultats de cette analyse ont été exprimés

sous une forme narrative.
Résultats

1. Du point de vue des étudiants :
a. Classe inversée et absentéisme
Il y a deux sortes d’étudiants qui s’absentent en physique du cours : ceux dont
I’intérét pour le cours est petit et ceux dont I’intérét pour le cours est grand mais pour
des raisons autres que I’intérét pour le cours les empéche étre présents, voir maladie,

distance du cours, travail temporaire, moyens de transports, greéves etc.

Pour les premiers I’important est d’arriver les motiver en augmentant leur intérét
a ’aide des moyens que les TICE nous offrent, c’est a dire leur donner la possibilité
d’avoir acces aux notes du cours, aux vidéos proposées et a tout matériel pédagogique

concernant le cours, bien qu’ils n’aient pas été présents.

Pour les deuxiémes la tache est plus facile étant donné que leur intérét pour le

cours est grand et les seuls problemes a résoudre sont des problémes techniques.

Un facteur dont il faut prendre note aussi pour les deux catégories d’étudiants,
est celui de la satisfaction du cours. Les procédés pédagogiques utilisés avec le procédé
pédagogique de la classe inversée, ainsi que 1’organisation et la planification du cours,
jouent un réle trés important. Trés important aussi est le role qui joue la qualité des

vidéos concernant les cours proposés aux étudiants.

b. Classe inversée et rythme de travail
Pour comprendre I’importance du rdle que la classe inversée joue au rythme
d’apprentissage des étudiants, il suffit de comparer ce procédé pédagogique avec celui

du cours magistral.

Au cours magistral le rythme du cours est donné et le cadre est plus
contraignant. En classe inversée les étudiants vont a leur rythme, prennent leurs pauses,

reviennent a ce qu’ils n’ont pas acquis, revoient les vidéos qui n’ont pas compris ou
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acquis suffisamment, laissent passer les parties du cours qu’ils ont déja acquis et

généralement apprennent a leur rythme.

c. Classe inversée et types d’apprentissage
La nature de la classe inversée est telle qu’elle permet aux étudiants une liberté
de types d’apprentissages, étant donné que chaque étudiant suit son propre rythme et
ses propres procédés d’apprentissage qui lui conviennent. Selon (Lage et al. 2000,
Kellogg, 2009), la classe inversée répond a tous les types d’apprentissage, soit les

accommodateurs, les divergeurs, les convergeurs, et les assimilateurs.

d. Classe inversée et adaptation aux modalités d’apprentissage
L’utilisation des TIC donne a I’enseignant qui utilise le procédé pédagogique
de la classe inversée, une libert¢ d’application des activités d’apprentissage assez
diversifiées, ainsi que plusieurs fagons de présentation du cours dans le but de satisfaire
au plus grand nombre d’apprenants qui est assez diversifié. Plusieurs modéles
d’apprenants sont proposés, entre autres ceux de Reichman et Grasha (1974) et de Kolb
et Kolb (1999).

e. Classe inversée et nouvelles (?) habilités acquises
Selon Sherbino et al. 2013 I’enseignement magistral ne permet pas d’atteindre

les plus hauts niveaux d’habilités intellectuelles selon la taxinomie de Bloom révisée
(Krathwohl, 2002), c.a.d. créer, évaluer, analyser et appliquer. Par contre I’implication
au procédé de la classe inversée exige des habilités de mémoire et de compréhension
qui sont nécessaires pour pouvoir suivre et comprendre les vidéos proposées pour le
cours au dehors de la classe, soi chez-soi ou ailleurs (Bristol, 2014). Les chercheurs
Choti, 2013 et Mason et al. 2013 ont constaté, apres des recherches que le procédé de la
classe inversée conduit les étudiants a acquérir des habilités intellectuelles supérieures
pour que ceux-ci puissent répondre aux exigences des activités d’apprentissage en
classe de ce procédé.

f. Classe inversée et succes scolaire
Des recherches réalisées sur les résultats scolaires a des établissements qui ont utilisé
la classe inversée comme procédé pédagogique, n’ont marqué aucun impact négatif sur

les résultats (Davis et al., 2013, Choi, 2013).
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Des recherches portant sur le succes de 1’adoption de la classe inversée (Dobson, 2008,
Flumerfelt & Green, 2013), réalisées sur de types différents de devis « groupe
test/groupe contrdle » ont eu des résultats positifs en ce qui concerne la moyenne apres
I’évaluation des étudiants, indépendamment du cycle universitaire (premier ou second)
(Love et al., 2013).
g. Classe inversée et quantité de travail a cause d’elle
La quantité du travail ainsi que le temps de préparation exigé pour s’impliquer
a la classe inversée du point de vue des étudiants paraissent plus importants que pour
un cours magistral (Enfield ; 2013, Smith ; 2013, Mason et al., 2013). Selon Mason et
al. les étudiants engagés dans un procédé de la classe inversée développent des
compétences qui les conduisent a une grande autonomie d’apprentissage et a un temps
d’étude diminué¢ avant les examens. Leur implication les conduit aussi a un
apprentissage plus profond et plus rapide (Lage et al., 2000). La durée d’étude via les
capsules vidéo de la classe inversée, parait plus courte aux étudiants, étant donné qu’ils
ne réalisent pas la densité de la matiére présentée.
h. Classe inversée et difficultés
Avec D’apparition des nouvelles technologies (TICE), on a cru que tout
probléme concernant I’éducation a distance est résolu. La réalité est différente. De
nombreux problemes ont fait leur apparition, comme acces a l’internet, habilités
requises pour pouvoir fonctionner en milieu numérique, agrammatisme numérique,
vitesse de ’internet pour avoir un bon suivi des vidéos en ligne, une bonne vitesse de
téléchargement etc. L’4ge des apprenants parfois est un obstacle li¢ aux habilités
numériques exigées par le procédé de la classe inversée. Il n’est pas évident aussi que
la totalit¢ des impliqués au procédé de la classe inversée sont préts a accepter le
bouleversement que ceci provoque a leur modus operandi et résistent a toute force. La
charge que le nouveau procédé¢ ajoute aux taches des enseignants et des étudiants est un
facteur qui crée des résistances.
i. Classe inversée et qualité du cours offert
En examinant les facteurs qui peuvent jouer un rdle a la qualité du cours offert, nous
constatons que le facteur primordial est celui de la préparation des étudiants a participer
a ce procédé pédagogique. L important est que les étudiants doivent avoir un minimum

de préparation pour que les activités en classe soient réalisées. La préparation consiste
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a faire toutes les lectures que I’enseignant accroche au filet, ainsi que tous les
visionnements des vidéos accrochées au filet pour le cours. Le fait que tout se passe au
numérique, les étudiants réalisent que l’enseignant a une image précise sur leurs
lectures et leurs visionnements concernant toujours la préparation au cours. Un autre
point remarquable est que les étudiants au début ne s’impliquent pas tellement a
préparer le cours. Au déroulement du procédé réalisent que les activités d’apprentissage
exigent qu’ils se préparent mieux pour pouvoir suivre les cours a un taux satisfaisant.
Du coté des enseignants nombreuses propositions sont faites et si on suit les
publications relatives (Dobson, 2008, Taylor, 2011). Ils conseillent d’accorder un
pointage minime a des questionnaires préparatoires si ces questionnaires sont réalisés.
A remarquer aussi que ces questionnaires jouent un role formatif. Le fait que le
numérique permet le contrdle des visionnements avant le cours donne une pression

supplémentaire aux étudiants a réaliser ces taches (Sadaghiani, 2012).

2. Du point de vue des enseignants

a. Classe inversée et rétroaction
Au contraire de ce qui se passe en suivant un cours magistral, au cours du type
« classe inversée », la rétroaction de I’enseignant en ce qui concerne tant ses étudiants

que lui-méme, présente quelques avantages (Gannod et al., 2008, Davis et al., 2013):

Elle est rapide, presque immédiate permettant ainsi a 1’enseignant d’avoir une
image plus complete et plus personnalisée relativement a son rythme de travail, au
niveau de la réponse aux travaux a faire, le rythme avec lequel les étudiants suivent les
vidéos accrochées au filet etc. L’utilisation d’un environnement numérique
d’apprentissage lui facilite la tdche en ce qui concerne 1’évaluation de 1’étudiant,
permettant ainsi un controle plus direct ainsi que rapide, et dans certains cas immédiat.
Elle lui permet aussi d’avoir une image plus claire de ses étudiants en ce qui concerne
le nombre de fois que ceux-ci ont visionné les vidéos du cours, les capsules vidéos
auxquelles ils ont donné plus attention, et par conséquent les points faibles de leurs
étudiants. C’est ainsi qu’ils peuvent focaliser leur attention aux plus faibles qui sont les

possibles a abandonner.
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b. Classe inversée et planification du cours
L’adoption de la « classe inversée » comme procédé pédagogique de la part de
I’enseignant, le conduit a I’obligation de planifier son cours a tous les détails, et décrire
toutes les activités qui a préparées pour chaque séance. Il doit aussi prévoir et organiser

toutes les activités nécessaires qui précedent du cours.

c. Classe inversée et préparation du matériel
Le fait de choisir « la classe inversée » comme procédé pédagogique, conduit
I’enseignant a 1’obligation de préparer du matériel didactique adapté a ce procédé. A ce
niveau il est nécessaire de noter qu’un grand nombre d’enseignants présente une
insuffisance au niveau de connaissances préalables pour pouvoir utiliser le matériel
numérique (a voir matériel informatique, audiovisuel, logiciel éducatif etc.). Il est aussi
important de noter les difficultés que certains enseignants présentent a I’utilisation du

logiciel pour produire des capsules vidéo de qualité et faciles a utiliser.

Un autre facteur qui fait « la classe inversée » intéressante est le matériel
éducatif produit pour les cours. La charge supplémentaire de la part de ’enseignant
pour la production du matériel n’est nécessaire que pour la premiére fois du cours, les
suivantes ne nécessitant que quelques corrections et améliorations. Autrement dit, la
réutilisation des questionnaires, des tests d’évaluation, des activités d’apprentissage
actif en classe, peuvent étre réutilisées aux années qui suivent, en faisant en réalité une

¢conomie de temps et d’énergie.

Un cours magistral qui, d’habitude, est répété année par année, diminue I’intérét
de I’enseignant, tandis qu’en classe inversée chaque enseignement est différent étant
donné que le cours est plus centré aux étudiants, a leur rythme d’apprentissage, fait qui

permet a I’enseignant de s’ennuyer moins.
Propositions

1. Résoudre ou minimiser les difficultés techniques tant des étudiants que des
enseignants
La réalisation du projet « Classe inversée » pose certains problémes techniques

qu’on doit surmonter sans doute, tels que la diffusion du matériel (vidéos), la
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préparation des étudiants aux prérequis au niveau de connaissances et d’aptitudes

technologiques.

La solution proposée pour ces problémes est d’un coté les courtes séances de
formation technologique et de 1’autre c6té le recours a des plateformes de diffusion
telles que You tube, Moodle, Web CT ou autre LMS. Un autre probléme est I’acces a
I’internet avec des vitesses permettant le téléchargement du matériel. La solution est
soit des places de travail a I’université disponibles aux étudiants, soit I’acheminement
du matériel avec autres moyens techniques tels que clés USB, DVD etc. En cas de
manque de portable, ’université pourrait en disposer un certain nombre aux étudiants
qui n’en disposent pas un afin que tous puissent fonctionner et suivre les cours sous les

mémes conditions.

2. Préparer adéquatement les étudiants aux prérequis du procédé pédagogique de
la classe inversée
L’adaptation du procédé pédagogique de la classe inversée n’est pas aussi simple
que la plupart d’enseignants pourraient croire. Il y a un procédé qui pourrait étre
proposé en vue de son adaptation d’une fagon réussie. La préparation des enseignants
dans un premier temps et celle des étudiants dans un second sont nécessaires. Les
modalités d’apprentissage sont celles d’apprentissage actif, du travail en groupe, du
travail individuel a la maison, étude solitaire etc. Tout cela doit étre réaliser en stades

que chaque fois sont plus profonds jusqu’a arriver a I’adaptation compléte du procedé.

3. Aider les enseignants a leurs taches liées a la classe inversée

La classe inversée, comme procédé pédagogique a des exigences a des différents
objets tels que, matériel didactique, vidéos, évaluations, des ressources en ligne etc.. Le
fait de préparer tout cela seul, poserait une énorme charge de travail a I’enseignant qui
se lancerait a « I’aventure » de la « classe inversée ». Pour faire face a tout cela nous
proposons des solutions telles que travail des enseignants ensemble pour planifier des
activités d’apprentissage actif, pour concevoir des capsules de vidéo, pour mettre en

place un grand nombre d’évaluations.
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4. Conduire les ¢étudiants a des ressources adéquates, pas vagues et limitées

Souvent I’enthousiasme des enseignants les pousse au fait de proposer plusieurs
ressources relatives a la maticre étudiée et ceci évoque des résultats opposés de ce qui
est demandé. Pour arriver a provoquer I’intérét des étudiants pour le cours en question
il faut que les vidéos, les documents proposés soient adéquats, pas vagues et limités. Le
contraire évoque un sentiment de surcharge de travail et par conséquent des sentiments

négatifs envers le cours.
Conclusion
En finissant notre travail nous pouvons résumer pour conclure :
Ce que la classe inversée n’est pas :

e Le synonyme de la vidéo

e Le remplacement de I’enseignant par la vidéo

e Cours via I’internet

e Des étudiants fonctionnant sans infrastructure

e Des étudiants qui travaillent seuls

e Des étudiants qui durant le cours suivent des écrans

Ce que la classe inversée est :

e Unmoyen d’augmenter les interactions en classe et le contact personnalisé entre
les étudiants et les enseignants

e Une approche qui pousse I’étudiant a prendre une position responsable vis a vis
les procédés d’apprentissage qui le concernent

e Un cours ou le role de I’enseignant est celui du facilitateur et non plus du
transmetteur des connaissances

e Un enseignement ou les étudiants qui sont absents pour de bonnes raisons ne
sont pas mis a la marge du procédé d’apprentissage

e Un environnement ou tout est enregistré et gardé et auquel tous peuvent avoir
acces a tout instant

e Un cours ou I’étudiant est dévoué a son cours et a ses études
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e Un lieu ou tous les étudiants peuvent avoir accés a un aide personnalisé et

focalisé a ses difficultés
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Abstract

Citizenship Education remains a high priority throughout Europe and much of
the world. Whilst Citizenship Education has been primarily developed for primary and
secondary education, the number of countries that recognize its significance within the
framework of higher education is growing rapidly, especially amidst a changing global
environment. Simultaneously, multiple questions are raised as to the role of higher
education in promoting democracy, freedom and tolerance and the whole of the
European values that constitute its polity. The connection between higher education
and citizenship education is further enhanced by the normative considerations regarding
the role of higher education in the creation of both good and competent citizens with
critical skills. This article raises anew key arguments for citizenship education in higher
education and presents an innovative approach in promoting citizenship education and
global citizenship principles, by integrating their study in the curriculum documents of
a wider learning area, namely the module Intercultural Business Communication and
Cultural Awareness, a taught course provided to second year students of the
Department of Business Administration at the University of Patras.

Key words: citizenship education, global citizenship, higher education, integrated

study, intercultural business communication and cultural awareness
Introduction

If not “coming apart before our eyes” as thirty historians, Nobel laureates and
the French philosopher Bernard-Henri Lévy declared in the manifesto that was
published in the British Guardian on 25" January 2019, undoubtedly, Europe is still
faced up with major challenges as a result of its prolonged multidimensional crisis. The
long list of the prominent signatories attests to a “fight for Europe —or the wreckers will
destroy it” (Lévy et al., 2019). According to the manifesto, the fight for Europe urges

the rediscovery of political voluntarism to combat the rising tide of populism as well as
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the promotion of liberal values in Europe, currently facing a challenge “not seen since
the 1930’s” (Lévy et al., 2019). The 800-word paean wills Europe to seek defense of
its ideas and values that are crucial to humanity all over the world or “accept that
resentment, hatred and their cortege of sad passions will surround and submerge us”

(Lévy et al., 2019).

Socioeconomic problems, populist and far-right waves and a general lack of
trust in democratic processes are admittedly amongst the greatest threats to European
values, namely, peace, democracy, freedom and tolerance. Moreover, democracy either
in the form of its basic institutions or that of the civic society and the public sphere are
being challenged or quite often questioned. In line with such an allegation, Kymlicka

already in 2002, states:

The health and stability of a modern democracy depends not only on the
justice of its basic institutions, but also on the qualities and attitudes of
its citizens: i.e. their sense of identity and how they view potentially
competing forms of national, regional, ethnic, or religious identities:
their ability to tolerate and work together with others who are different
from themselves; their desire to participate in the political process in
order to promote the public good and hold political authorities
accountable; their willingness to show self-restraint and exercise
personal responsibility in their economic demands, and in personal

choices which affect their health and the environment (p. 285).

Kymlicka (2002, p. 285) concludes that “without citizens who possess these
qualities, democracies become difficult to govern, even unstable”, evidencing the
fluctuating meaning of democracy in the contemporary society still, one whose

backbone remains citizens’ active engagement.

Theories on how to cultivate morals, values and attitudes which are needed to
form good citizens and enhance national and global participation are grounded in larger
theoretical concepts lying in the fields of education and training. In 2015, following the
terrorist attacks the EU Education Ministers and the European Commission attributed

a reinforced role to education in promoting citizenship and the common values of
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freedom, tolerance and non-discrimination. The Paris Declaration (2015) called for
action at European, national, regional and local levels and grew the public expectations
from education and especially of citizenship education. Hence, many theoreticians paid
anew attention to the significance of citizenship education within this new global
context. Far from considering it a panacea for all ills, they anticipated it could play a
major role in countering the contemporary political and social threats “by fostering
mutual respect and promoting fundamental values”, thus contributing to common good
(Eurydice report, 2017, p. 3).

While there has been considerable attention to the promotion of Citizenship
Education in schools especially within the European Union, the civic dimension of
higher education both within the EU and worldwide is both scarcely and cautiously
touched upon and studied. There is a number of reasons that can account for this
confined focus and limited study. To list but a few, structural and functional principles
of the teaching and learning context in higher education push constantly towards
objective-driven curricula along with an increasingly technical transformation in its
general orientation. Hence, this article raises questions as to the role of higher education
in the on-going development of democratic citizenship and the promotion of its pivotal
role in the actual ‘making’ of citizens. It provides an overview of the content and
framework of Citizenship Education, dwelling on the values and critical abilities that
can be fostered via its provision. This view of citizenship education emphasizes the old
Rawlsian outlook on education wherein education should not be judged only on the
grounds of its returns in terms of production and training abilities, but also on the basis
of its civic values for citizens and for society in general (Rawls, 1971). By revisiting
Citizenship Education in higher education, the article also attempts to show that despite
the fact that disciplinarity is strongly present in higher education curricula, innovative
approaches to education can be achieved via the integration of citizenship themes into
other subjects. Such an example is the interdisciplinary course Intercultural Business
Communication and Cultural Awareness provided to second year students of Business
Administration at the University of Patras, Greece, where a tailor-made version of
citizenship education has been welded to their management studies. By applying the
framework of curricular transposition (McCowan, 2008), the analysis of the module
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shows that essential competence areas in citizenship education can be acquired via

innovative approaches within the context of well-established university curricula.
From Civic to Citizenship Education; values and practices

Citizenship Education has long been “a popular and contested phenomenon”
(Sundstom and Fernandez, 2013, p. 103). The European Union itself discusses its fluid
concept attributing the malleability of its core conceptualization to the fact that “the
understanding of what it is and what its aims should be varies between countries and
changes over time” (Eurydice report, 2017, p.3). On attempting to provide a definition
for Citizenship Education, the EU describes it as a ‘’subject area which aims to promote
harmonious coexistence and foster the mutually beneficial development of individuals
and the communities in which they live” (Eurydice report, 2017, p.3). Focusing on
modern democratic societies, Citizenship Education “supports students in becoming
active, informed and responsible citizens, who are willing and able to take
responsibility for themselves and for their communities at the national, European and

national levels” (Eurydice, 2017, p. 3).

Citizenship Education is faced up with current challenges stemming from
various globalizing factors, a dramatic increase in the immigration and the upsurge in
nationalist movements along with the dramatic repercussion of terrorism worldwide.
Simultaneously though, those same causes constitute the reasons that have effected a
strong interest in the field of citizenship education among political and social theorists
or various scholars in the field of philosophy and education who have commenced
reviewing it and elaborating further on its original principles and values (cf. Nussbaum
2008, 2012; Banks 2008a, 2008b; Gutmann, 2004). Besides, the most recent Eurydice
report (2017) has adopted the broader concept of Citizenship Education in order to be
as inclusive as possible and capture the diversity of national curricula wherein
Citizenship Education is included. Thus, whereas the term Civic Education usually
referred to the process of transmitting knowledge concerning a country’s constitutional
structure and political institutions, Citizenship Education covers additional
competences, such as social responsibility and skills towards ensuring effective

interpersonal relations and successful personal development (Eurydice report, 2017).
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As a result, Citizenship Education now expands far beyond the “acceptance of the
authority of the state” and “a belief in participation in civic duties” (Pateman, 1980).
Alongside teaching students about history and the stability of a democratic society's
political structure, the 2017 Eurydice Report confirms that citizenship education is part
of all countries’ national curricula for general education and whose ambition is “to
develop competences related to interacting effectively and constructively with others,

acting in a socially responsible manner, acting democratically and thinking critically”
(p. 7).

Thus, the study of Citizenship Education may be understood as an
institutionalized form of the acquisition of political, social and civic competences
within the framework of formal education, such as primary, secondary education and
potentially higher education, as well as within informal frameworks of various
associational activities (Ichilov, 2003). In the form of a formal curricular provision,

there are currently three main approaches used across Europe:

® As a cross-curricular theme, citizenship education objectives, content or
learning outcomes are designated as being transversal across the curriculum and

thus, all teachers share responsibility for delivery.

@ Integrated into other subjects. In this case, objectives, content or learning
outcomes of citizenship education are included within the curriculum
documents of wider subjects or learning areas, often concerned with the

humanities and social sciences.

® As a wholly separate subject, citizenship education objectives, content or
learning outcomes are contained within a distinct subject boundary primarily
dedicated to citizenship (Eurydice, 2017, p. 12).

The latest Eurydice report (2017) makes evident that the great majority of countries
use at least one of the three curriculum approaches mentioned, at each level of
education. Additionally, a lot of countries employ more than one approach by
combining the integrated approach system with principles of citizenship education

taught via cross-curricular themes. Finally, citizenship education is also taught as a
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compulsory subject at each of the three levels of the general education in countries,

such as Greece, France, Finland and Estonia (see Eurydice report, 2017).

Birzea (2000) points out that apart from the formal provision of Citizenship
Education in the form of the aforementioned types of formal curricula, there are also
non-formal curricular provisions which are realized through extra-curricular or co-
curricular activities in the form of out-of-school activities held by the educational
institution in connection with the corresponding formal curriculum. Moreover, informal
curricular provisions are carried out by means of incidental learning and hidden
curricula. In its specific or diffused form, citizenship education encompasses all three
types of learning experiences: formal, non-formal and informal. The latest Eurydice
(2017) confirms this triad of learning experiences and attests to its efficiency (Eurydice
report, 2017, pp. 16-18).

Within this complex and contested conceptualization of Citizenship Education,
the EU, nonetheless, clearly manifests its notion of ‘pedagogy for civic engagement’
(Boland, 2006; 2008). Thus, it stresses the importance of four citizenship education
competence areas (i.e. areas of knowledge, skills and attitudes). With a primary focus
on primary and mainly on secondary education paths, yet the Eurydice report (2017, p.

6) centers discernibly around the following areas:

® Area 1: Interacting effectively and constructively with others including
personal development (self-confidence, personal responsibility and empathy);

communicating and listening; and cooperating with others.

@ Area 2: Thinking critically including reasoning and analysis, media literacy,
knowledge and discovery, and use of sources.

® Area 3: Acting in a socially responsible manner, including respect for the
principle of justice and human rights; respect for other human beings, for other
cultures and other religions; developing a sense of belonging; and understanding

issues relating to the environment and sustainability.

® Area 4: Acting democratically, including respect for democratic principles;

knowledge and understanding of political processes, institutions and
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organizations; and knowledge and understanding of fundamental social and

political concepts.

Citizenship Education and Higher Education; an “absent’ presence”?

Whether one discusses its cognitive or moral aims (Barnett, 1988; Bourner,
1996), higher education is accompanied by a traditional role that is seemingly inherent
in its mission; students who graduate from university are expected to have turned into
critical and responsible citizens, showing understanding of democracy and its merits,
participating in society equipped with adequate knowledge and attitude to debate and
deliberate (Dezelan and Sever, 2014). Undoubtedly, the route of higher education in the
course of time, offers an abundance of normative considerations regarding its role in
the democratic system and in the creation of good citizens (Dezelan and Sever, 2014).
Therefore, higher education has a vital role to play in the development of citizenship
education and this relates to its longstanding role as a civilizing force within complex
societies (Maitles, 2017). Still, while there has been widespread international attention
paid to the promotion of citizenship at schools, the civic dimension of higher education
has been conspicuously less prominent. According to Englund (2002), the question of
the influence of the university on general citizen capacities has not been entirely
relevant, at least not to the extent it has been in primary and secondary education. This
lack of opening spaces for citizenship can be originally attributed to political and
historical reasons. McCowan (2012) maintains that the end purpose set by the
universities to contribute primarily to the formation of national identity through the
development of national language and culture would often leave less space for
promoting and teaching any notions related to citizenship education within a relatively
restricted size of university systems. Other contemporary trends in higher education
have equally discouraged the creation and implementation of a clear civic dimension in
the university curricula. The increasing demand for skills and qualifications for a
continuously increasing globalized job market and the emphasis on measurability of
targets along with a strongly disciplinary focus of higher education studies can be held
responsible for the partial or complete exclusion of citizenship in university studies
(Arthur & Bohlin, 2005; Essomba et al., 2008). As Barnett (2007, p. 25) states: “The

idea of the civic university is in difficulty not because the university is too distant from
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society but because it is too much bound into society on terms that run counter to the

very idea of the civic university”.

However, with the advent of a more massive higher educational systems in the
21% century the question that has emerged is whether higher education can be engaged
in national, governmental and institutional efforts to contribute to social cohesion and
just societies overall. Within this context, relevant is also the question as to what extent
and in what way students can foster values that can unite the members of diverse
societies. Especially in the context of a globalizing world, the aim of creating a coherent
and unified group of citizens while allowing them to maintain their diverse beliefs,
ways of life, language and cultural identities has proven a difficult balance between
cosmopolitan and particularistic values of the nation and the universal values (cf.
Nussbaum’s theory on ‘purified patriotism’ (2012) and Bank’s theory on
‘multiculturalism’ and  ‘transformative  citizenship’  education  (2008b)).
Notwithstanding such differences between different points of departure in citizenship
education, scholars working in the field of pedagogy attest to the idea of promoting
citizenship education at the university level, one that “should foster a public critical
culture which will be reflective, open and willing to collaborate within a diverse
community (nationally and globally) and which will promote and defend justice,

equality and tolerance” (Twarog, 2017, p. 31).
Citizens, competences and the university curricula

McLaughin and Annette (2005) underline the distinction between the general
effect of universities on the civic sphere, and the direct effect they have in making
citizens. The former relates to the cultivation of critical traditions of thought and the
promotion of relevant disciplines, such as political philosophy and sociology aiming at
creating a specific framework; their creative content and the participatory, consultative
and democratic approach they promote for citizens can lead to maintenance and
revitalization of civilization and culture and eventually to fairer and more just society.
The latter addresses mostly the effects university studies have on the development of
students and their civic engagement as a general result of their higher education studies.

Another distinction can be made regarding the legal entitlements and duties attributed
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to citizens by the state, and the desirable qualities and practices displayed by citizens
themselves. Thus, these distinctions manifest the complex nature of citizenship and the
ramifications this complexity has on establishing a corresponding educational
framework for higher education (c.f. Heater, 1999; Kymlicka, 2002).

The notion of citizenship within the university framework is further explored
by McCowan (2009) who categorizes its diverse content in four aspects, appearing in
dyads: rights/duties; universality/difference; the local, national and global; and
criticality/conformity. According to McCowan (2009), these are relevant issues often
contained in the university curricula either directly or indirectly attached to diverse
agendas of studies. First, citizenship is linked to political participation and the notion
of rights and duties as well as the importance it is accorded to them. To be politically
and civically engaged can be seen either as a right and dependent on individual
inclination (in a liberal approach) or as an important feature in one’s role as a citizen
(in a republican approach). Secondly, conceptions of citizenship fluctuate between
underscoring the fundamental sameness of all citizens, or alternatively allowing and
promoting space for difference. While in the past civic education would prioritize
citizenship centered on the nation-state, it can now take on the form of global dimension
with global foci being equally important alongside. Lastly, there is a different
perspective concerning the formation of citizens themselves, construed as pivotal

critical agents or required to rather conform to a great extent to an existing system.

Whether one values higher the first part of those dyads over the other, there is
little doubt that the overall experience of studying at university has a significant effect
on a person’s capacities and dispositions as a citizen. The great range of knowledge and
skills gained, the interactions with peers and lecturers, as well as all kinds of individual
or collectivist experience in the university environment are important influences on the
development of ideas, values and abilities of the ‘forging’ citizen who will participate
in the political and civic sphere. Similarly, studying in higher education can be the
means or vehicle for the development of particular civic qualities or skills such as
deliberation (Englund, 2002) while Arthur (2005) emphasizes the development of
moral attributes and ‘character’. Nussbaum (1997) discusses three capacities that

should be developed through higher education in order to promote and enhance the
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democratic society: critical self-examination, a sense of world citizenship and the
narrative imagination, i.e. “the ability to think what it might be like to be in the shoes
of a person different from one self and be an intelligent reader of that person’s story”
(p. 10-11). Notwithstanding the fact that the American scholar considers arts and
humanities as her point of departure, she outlines those qualities to be developed across
the curriculum and despite the technology favoring climate or the constraints of current
modes of higher education study. In spite of the great number of academic contributions
to the aforementioned issue, this article will not focus on evidence relating citizenship
to higher education study generally, but will assess initiatives that aim to promote

specific forms of citizenship in an intentional and explicit manner.

Considering the provision of citizenship education in contemporary university
curricula or study programs, one can discern long traditions of teaching about
citizenship within the context of various pathways in higher education. This is realized
in ways similar to the European agenda for Citizenship Education concerning primary
and secondary education, as mentioned previously in the article. Therefore, teaching
citizenship education varies from pursuing certificate diplomas in Global Citizenship
Programs alongside with students’ undergraduate studies, as in Bath Spa University

(https://www.bathspa.ac.uk/courses/intl-global-citizenship/)to the example of Syracuse

University which delivers a first degree in Citizenship and Civic Engagement

(http://coursecatalog.syr.edu/preview program.php?catoid=3&poid=827&returnto=25

5) and the complete Education Citizenship Master Degrees at UCL in
London(http://www.ucl.ac.uk/prospective-students/graduate/taughtdegrees/education

citizenship.ma). Despite the establishment of these educational paths in citizenship
education that show its clear advancement, its most dedicated provision is still offered
by university students who have opted for explicitly political courses (McCowan,
2012). To counterbalance this reality, scholars have argued that citizenship needs to be
fostered through the entirety of the university experience and propose a fundamental
transformation of the curriculum by introducing the notion of ‘pedagogy for civic
engagement’ (Boland, 2006; 2008). Boland (2008) argues that this can be achieved by
“a teaching and learning strategy designed to actively engage students in the learning

process in a reflective and critical way, through interaction and engagement with others,
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in a manner or in a location or on a theme which involves some consideration of wider
civic/social issues, in the specific context of their area of study” (p.19). This
conceptualization of civic engagement brings the civic dimension into the actual
disciplinary study, exploring civic issues within the actual course rather providing it
alongside. In what follows, | will be examining such a case within the framework of
the university course, entitled Intercultural Business Communication and Cultural
Awareness that aspires to promote citizenship education, integrating relevant key
competences into a distinct disciplinary course. Before introducing the case of
Intercultural Business Communication and Cultural Awareness course, an outline of

the theoretical framework will be introduced in order to assess it thereafter.
The Methodological approach — The Curricular Transposition framework

McCowan (2012) attempts to describe the “complex movements that an
educational undertaking makes between its aims and its realisation in practice” as
‘Curricular transposition’ (p.5). As shown in Figure 1, his curricular transposition
encompasses four stages through which educational undertakings pass. According to
McCowan, stages are not fully separate, nor do they progress in a neat order. Therefore,
the diagram does not represent fully the observable practice. Rather, it is employed in

order to facilitate the understanding of the educational process.

The first stage represents the ideals or aspirations motivating the initiative to
create a curriculum. They refer to the dominant views/ideals of a society in the case
of a public education system that motivate the curriculum or possibly the ideals of an
individual or group (Stage One). Overall, these ideals form the basis for a curricular

program (Stage Two).

The third stage depicts the implementation in practice of the curriculum
program which undergoes a number of changes due to the characteristics of the
educational institution in question and the distinctive practices of teachers involved,
amongst many other possible factors (Stage Three). The curriculum then affects the
learners in diverse and sometimes unexpected ways (Stage Four), leading to a high
probability that these effects will be distinct from the ideals originally envisaged.

McCowan calls the movement between each of these stages, ‘leaps’ and points out
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they present significant challenges in the whole process.

ENDS MEANS
IDEAL 1. Ideal person/society 2. Curricular programme
REAL 4. Effects on students 3. Implemented

curriculum

A

(Source: McCowan 2008)

In his framework, McCowan explores further the movement between stages
one and two, as he claims they have received much less attention in relevant literature.
Another theoretical frame, termed proximity, is therefore introduced in order to
understand this transition. Educational means are conventionally selected on the basis
of the observable probability of their achieving the ends in question. However, this
relationship of causality is not the only possible basis for the selection of means. A
curricular programme may be developed on account of its adherence to certain
principles that are contained in the means. For example, in the case of a programme of
education for democratic citizenship, adherence to democratic values might be anon-
negotiable principle on which the curriculum is based. This second relationship is here
termed harmony, in contrast to the separation of pure causality. A third relationship —
unification — can be identified when ends and means merge completely. In the case of
citizenship education, this would occur when learning takes place through actual

experiences of exercising citizenship.

McCowan applies this frame to the models of different types of citizenship
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provision. He notices that taught courses display separation or harmony, depending on
how they are carried out; embedded approaches, on the other hand, always aim to
display harmony; while service learning — if it is political in nature — constitutes

unification.

Intercultural Business Communication and Cultural Awareness: an innovative

approach in teaching Citizenship Education through a disciplinary study
Overview of the course

Intercultural Business Communication and Cultural Awareness is a compulsory
course offered to all second year undergraduate students of the Department of Business
Administration, School of Economics and Business at the University of Patras. It is a
5-ECTS bearing course taught by one lecturer specialized in the field of Teaching
English for Specific Academic Purposes.

On account of the large group size (over 200 registered students), taught
sessions usually involve a two-hour lecture and an one-hour seminar for further
elaboration and discussion. Apart from the main course book provided to all students,
the course relies heavily on relevant articles from selected sourcebooks as well as case
studies for critical analysis. In terms of the content, attention is paid to topical issues
related to Intercultural Communication, as further analyzed below. Special emphasis is
given on particular topics in the course agenda that are controversial and provide a

chance to pose diverse opinions or dilemmas.

Therefore, both lectures and the selected supplementary material for seminars
encourage students to reflect on their own attitude and experience and exchange ideas
over debatable issues. The teaching method is outlined in the syllabus and shows
evidence of this, given that it emphasizes that the course aspires “to introduce students
to the interdisciplinary field of Intercultural Communication, supplement rather than

replace the students’ own reflection, experience or training”.

The course is assessed based on a final exam paper and an optional presentation

on a selected topic which adheres to the content of the course.

As further outlined in the syllabus, the course aims to facilitate in students:
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e The opportunity to reflect on the diverse notion of culture and understand the

concepts of cultural diversity and multiculturalism

e The opportunity to reflect upon Intercultural Communication and its barriers

(stereotypes)

® The opportunity to reflect on the nature of Intercultural Communication in the

business world and its connection to Management (Cross-cultural Management)

e The development of insight into cultural dimensions by means of Survey of
Research (Hofstede, Trompenaars, Hall, Mole)

e The development of insight into profiling national cultures
¢ The development of insight into profiling corporate cultures

e The development of insight into Globalization and Glocalization and the

importance of Intercultural Communication

e The development of intercultural communication skills and personal abilities

required for Management or Cross-cultural Management

The first three aims show a customary university emphasis on understanding
and reflection on the overall agenda of the course Intercultural Business
Communication and Cultural Awareness and its topical issues. These aims refer to
dominant views of the diverse society and its relation to cross-cultural management and

thus have motivated the curriculum (Stage One).

The five aims that follow are couched in terms of understanding and acquiring
insight into the course agenda. Detailed lecturing on cultural dimensions and dedicated

provision of models by cultural theorists assist towards obtaining this insight.

Stage One attests to the ideal to which this course subscribes, namely that of
cultural diversity and awareness of the balanced, tolerant and socially flexible
individual and future entrepreneur. Such a person should appreciate the complexities of
the multicultural world, have knowledge of relevant issues, understand key concepts
related to intercultural communication and its effects on the business field and be able

to see matters from opposing viewpoints. Additionally, a key characteristic of this
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course is that it aspires to fuse two overarching concerns: the understanding of a
globalised world and the employability in the globalized economy. In this context, this
global perspective on the syllabus of the course is an approach that presents values,
practices and academic analysis from different cultures, discards stereotypes and
prejudice and examines the effect of our action on others locally and globally. It
questions the idea of ethnocentrism and self-reference criteria or any other biased
perspectives and takes into consideration viewpoints and circumstances from all
different national cultures. On the other hand, it acknowledges the prevalent global
forces and aims at exploring the interconnection between national and corporate

cultures.

Moving on to the second stage of transposition (Stage Two), there are four main
aspects of the planned curriculum. As mentioned already, the first is to develop
knowledge (first by initial reflection and then by lecture provision) of Intercultural
Communication and its connection to contemporary business environment. The second
IS to encourage students to reflect on their own personal practice as individuals and
citizens. This takes place via classroom activities, mainly case studies and critical
incidents. The latter are carefully selected to facilitate in students specific abilities/skills

and their aim is three fold:

® To develop a sense of their own identity in the diverse multicultural

environment
@ An ability to tolerate and work together with different people

® A desire to participate effectively in business activities where cultural

diversity is present

® A willingness to show self-restraint and exercise personal

responsibility in their duties as future cross-cultural managers.

Third, further activities are also provided so that students can develop particular
skills for the role they will be called in to play as potential cross-cultural managers.
Most prominent above them is the resolution of a conflict that requires both public

speaking and negotiation skills. Therefore, beyond the understanding of the individual’s
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and future entrepreneur’s place in the intercultural or global environment, there is an
emphasis on critical skills, both in theory and practice. In particular, the course employs
pedagogical approaches by shifting some of the work involved in the course away from
the content topics or questioning the possibility of intercultural communication in a
globalized world to looking at the actual issue of questioning. This entails a special
emphasis on what it means to question, to argue and interact effectively and finally
debate in a critical manner. These critical skills attest to the idea of tolerance and the
belief that people should be able to collaborate effectively in the globalized world while
maintaining their diverse beliefs, ways of life, language and cultural identities. This is
a principle that directly relates to the principles of teaching citizenship education that
aim to promote harmonious coexistence and foster the mutually beneficial development

of individuals and the communities in which they live (Eurydice report, 2017).

Global Citizenship, Citizenship Education principles and Intercultural Business

Communication and Cultural Awareness

In the taught module Intercultural Business Communication and Cultural
Awareness, objectives, content and learning outcomes of Citizenship Education were
included within the curriculum of a wider subject or learning area, concerned with

communication and management studies.

In general, it was not a struggle to have the module accepted by the Head of the
Department but due to the distinct orientation of the Department of Business
Administration, the lecturer modified the distinctive values and practices of citizenship
education only to create a more bespoke version, thus corresponding better to the
interests and needs of a management studies department. Therefore, the changes that
gradually took place were towards a further emphasis on the concept of Global
Citizenship. The label citizenship was still present through its substantive content since
the issues of rights and responsibilities and cultural sensitivity were still emphasized
but the focus of the implementation expanded on two further objectives; to produce
graduates who are global citizens and contribute to the development of graduates who
will be highly employable in the twenty-first century. Remaining culturally aware and

informed over the importance of intercultural communication, at the same time they
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would be trained to become more successful career-wise. Having fostered competences
that citizenship education originally covers, namely skills for ensuring effective
interpersonal relations and successful personal development, the objective was one of
a ‘win-win’ situation for the future managers and cross-cultural executives of the
Department. However, given the exploratory nature of the study and the absence of
personal interviews with students over the modifications, no firm claims can be made
about the effects of the initiative or those of the modifications on students’
development. Thus, this article only focuses on the first two phases of the curricular
transposition. Further data collection and qualitative analysis in the future can ensure a

more solid structuring frame for the curricular transposition, as outlined above.

Despite the modifications made and the absence of more detailed student
evaluations over them, all four citizenship education competence areas, as set by the
Eurydice report on Citizenship Education, are being promoted (i.e. areas of knowledge,

skills and attitudes) since students via the learning process are encouraged to:
= Interact effectively and constructively with others [...],

» Think critically [...],
= Actinasocially responsible manner, including respect for the principle
of justice and human rights or respect for other human beings and other

cultures [...] and
» Act democratically [...]

In terms of the ‘leaps’ between stages one and two of the curricular
transposition framework, the means that served the teaching method were linked with
the ends as outlined above. The curriculum of the course was designed with the
constraints of the only available format of teaching, namely the module. This means
that there is an obvious ‘separation’ in the sense that knowledge and skills are being
fostered without a clear link to actual expressions of civic activity. Besides, the
integrated study of citizenship education and global citizenship into a distinct
disciplinary study on management is not helpful towards this direction. What is more
important though is that there is an element of ‘harmony’, in that the ideal of the

critical, reflective student is embodied in the means, with a pedagogical approach of
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interaction and dialogue rather than transmission. However, given that the module is
entirely classroom-based and there were no actual experiences of exercising

citizenship, there is no apparent element of ‘unification’.

Asawhole, the implementation of the curriculum was smooth, in part due to the
fact that all the aforementioned constraints were already taken into account when the
course was originally designed. An important factor was that the lecturer was solely
responsible for the design and implementation or enhancement of the curriculum. As
a consequence, the main principles and substance of the initiative were highly
integrated into the lecturer’s teaching practice and the endorsement of the actual aims
of the course.

Intercultural Business Communication and Cultural Awareness, therefore,
represents an innovative approach to develop a study of citizenship and global
citizenship within the boundaries of an undergraduate taught course. The very nature
of the course that affiliates to a dominant business orientation and its classroom-based
provision have prevented the exercising of relevant civic or political activity that was
needed to achieve a unified end. Opportunities are provided, however, for students to
engage in sustained reflection on their citizenship and global citizenship practice, and
in numerous cases to incorporate these insights into their future action in cross-

management and the relevant field areas of study.
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TavtotnTeg- AviedtnTeg
I'eopeTpikéc amoodeierg
Kawvorovrivog AL. Nakog
Leprpeperaro Kévipo Exmordevtixod Xyeoroouod (IIEKEX) Avuknc EALdoag

(devtepopfibuia Exraidevon)

Iepiinyn

Ta Mabnpotikd ¢ kobopd OBewpntikny emioiun SnuovpyHOnKoy Kot
avantoyOnkay oty apyaio EALGSa. Ot apyaiot EAAnvec, pall pe v Bewpia tovg,
EMVONGOV KOl TNV OpoAOYio NG EMGTNUNG, TPOGOOPIGAV TIG POCIKES £VVOLEC,
doxnoav Tov Kpltikd AGY0, €GN YAyQV TNV OTOOEIKTIKY O1O0IKOGI0 Kol 0IKOSOUNGOV
TOV TOPAYOYIKO GLALOYIGHO. Zta £pya TV apyainv EAMvov Ba Bpodue OAeg oyeddV
T1g nebddovg amddeéne. EEailov, n alliopatiky Oeperioon eivar évag GAAOG TORENG
nov Eexivnoe amd v apyoio EALGSa, kloooikd mapddstypa g omoiag eivon ta
“LZroyeta tov Evkkeion”. O Evkkeldng katéypawe TG apywkés €vvoleg TV
YEMUETPIKAOV OVTIKEWEVOV, TIG PactKEg 1010TNTES KOt KoOEp®GE TOVG Optopovg. Ta
“Lroyeia” eivon £vo amd o onUovTIKOTEPO LOBNUATIKE Epyo OA®V TV ETOYDV, QPO
€00 kot TAéov TV 2.300 xpovav ypnoiluevEl ¢ otafepd KeIeVO Yo TNV 0100.GKOALN
TV Bacikodv padnuatikov gvvoldv. To Bipiio II etvor o pikpodtepo e €ktaom oe
oyxéon pe ta dAAa. To KupldTEPO YOPAKTNPIOTIKO TOV €ivar 1) BEUATIKT] OLOIOYEVELDL KO
ovundysia. Ot TpdTEG 0K TPOTAGELS ATOTEAOVV L TO TOL AENE oTjpepa «IeUETPIKN
AlyeBpor» TV apyaiov EAMvoV, Snladn alyeBpikéc oYEGELS TOV ATOJEKVOOVTAL LE

YEOUETPIKES HeBOSOLC.

Aégearg Khewrwa: MoOnuotika, Xtoyyeio tov Evxheion, Teoperpikn AdyePpa,

YEOUETPIKES OmOOEIEELG
Ewcayoyn

To PPrio II eivor 1o pkpdtepo PiPiio twv otoyeiov, omid eivor mToAD
onuovtiko yuwri elodyel v F'eopetpiky Alyeppa tov EAAMvev ko opilel éva véo

YEOUETPIKO GYNMO, TO YVOLOVA, TTOL EiYe HEYOAN EQOPUOYN Yo TN ADOT YEDUETPIKAOV

75



TPOoTaoeE®V TOL otV apyootnta. [lepiéyel 6vo opiopote ko 14 mpotdoels. Ot dvo
optopot kaBopilovv v évvola Tov 0pHoydVIov TapaAANAdYpapoL Kot Yvdpova. O
OpPIoUOG TOL YVOUOVA, KOTA ToV Aloyévn tov AaépTio, opeiketar otov Ava&ipavopo.
Ot mpotdoeig Tov Piiiov II eivar epappoyéc otig mpotdoelg 44 kot 45 tov Pifiiov I
KOl OPKETEC OVOPEPOVTOL GE UETOACYNUOTICUOVS EMPAVEI®V. MePIKEG amd  TIC
TPOTACELS AVTEG AVAPEPOVTAL OTT YEMUETPIKN AVon e€lodoewv 20v Babuov, otn Avon
eflomoemv mov oapydtepa ovoudotnkav eélowoelc PELL, otovg mAevpikolc Kot
dtopeTpkov aplBpovg, oty emPefainon aAyefpik®dv oxEcemV, GTNV YEVIKELGT TOL
[MvBayopeiov Oewpipotog. O mpotdoelg 5, 6, 11, 14 avagépovtal oVGLUCTIKA GTN
Mon tov eéiomosnv ox-x* =B, ax+x’=p?, X’ +ax=a’,x’=ap. Eidd n mpotacn 11
aQopd 6To TPOPANUA TNG YPVONG TOUNG, TO omoio amodidetar atovg [Tvbayopeiove,
onAadn va owupebel gvBuypappo Tunpo o ce péco kot dkpo AdYo: %20%( 1
x*=0- (a-x) | X*+ox=0’ . O1 wpotdocelc 9, 18, 10 eivar mokd onuavIikéc, ylati pmopodv
va ypnowomonfodv 6t AV S0QPAVIIKOV €EIGMOGEMV NG YEVIKNG HOPONG:

x*=ay® +1, mov eivan yvootéc wg eéicdoelg Tov PELL.

Ta “otorgeia” eivor €va omd TO TO OMUAVIIKO €pyo GTNV 1OTOPIO TV
padnuotikov. ‘Exovv ypnoyonombBel cav Baon yio v ye®UETPIKN EKTAIOELOT) OANG
g Avong o ta tedevtaio 2000 ypdvia. Agv vtapyovy TOALES avapopés ot {on Tov
Evicheidn. Aev Eépovpe tig axpifeic nuepounvieg yévvnong xoi Bavdtov tov.
I'evvmBnke mepimov 1o 325 m.X. kou méBave 10 265 . X. Av kot vidpyovv apeiPBoirieg
Aéyetan 0TL podntevce oty akadnuio tov [MAdtovo kot épewve ekel péYpic 6Tov o
[TroAepaiog Tov mpooKAAesE VO O10AEEL GTO VEO TOL TOVETICTHO 6TV AAeEdvopetra.
Exel o Evkeidng idpvoe ™ pabnpatikny oxoAn tov kot peve péxpt 1o t€Aog g {ong

tov. Ot péfodot dwackariog Tov eiyav eumvevotel amd avtég tov Apynon.

Elye ™m oqun o011 Mrov dikoog, Lmopovetikds, EVIOC, EVYEVIKOC OAAL Kol
oopKAGTIKOC. Mia 1oTopia Aéetl OTL £vag amd TOVG GTOVOUGTES TOL TOPATOVEDTKE OTL
dev glye Kavéva KEPOOg amd T podnuatikd mov pabowve. Tote o Eukheiong kdAeoe
YPNYOpO 610 GKAGPBO TOL Yo Vo OMGEL 0TO aydpl £va VO[uGuHa encd "émpene vo

Kkepoioel amd avtd mov pobaivet.”
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M GAAN 1otopian Aéel Ot o TItodepaiog tov pmdTNoE €6V LILAPYEL KATOLOG
EVKOAOTEPOG TPOTOG Vo, udbel yeopetpio am' OTL pe v ekuddnon OAwv TtV
Oewpnudtov. O Evkkeidng omdvinoe 011 «dev vmdpyet Poactukodg Opopog o

yYe®UETPio Kot £0TEILE TO POCIAMA OTN PEAETT).
‘Epya tov extog amd T oTotyeia ivor

e Aedopéva

o Tunuata tov opOuUdV
o  doawvopeva

e Ontkd

e Koartontpikd

e 2toyeio LOVGIKNG

e BiBMa wepl dapécemv
o Jlopiocpata

e Kovikd

e Tomot mpog empdvetlag
e WYevddpua

e  Mnyavik ko

o Ilepi Papéov kot ELappdv COUATOV.

Ola givar ota apyaic EAAvikd extdg omd tor «TURHOTO TOV opliidvy mov
&xovv dwtnpnBet povo pépn tovg ota Apafucd. Ora €xovv v Pactkn dour| twv
«oTorelwv»y pHE OPIGHOVE Kol ovotnpd  amodederypéveg mpotdoels. I[ToAlég
TANpoeopieg Kol ava@opég £xovpe amd TOAAOVG apyaiovg EAANVES pabnuatucoic,
OYOMAOTEG, peTappactés. Emiong oe eAAnvika yepdypaga, £pya GAA®V  apyaiov
EAMMvov pobnuotikev, e apafikés LETOPPACELS, OTOV  TEPLEYOVTOL  TUMUOTA M
oAoKANpa  épyo tov EviAeion. Ta «dedopévor elval dueca cvoyetilopeva pe ta
npato téccepa PiPAia and Ta otoryeio KaBDS apopodv opiopovs, aliopota. To
«tpnpote TV oplpovy amotelobvtar and 36 TPoTacel; — VIodeiel Yoo Tov
S @p1opd d1dpopmv oYNUATOV Gg £va N 000 {oa LEPT 1) LE CLYKEKPLUEVES OVAAOYIEC.
Ta «pavopevay EYouvv va KOVOLV LLE TO GOAIPIKA CYNUOTO Kol £X0VV G0 GKOTTO vVl

eEnynoovv Tig KvNoels Tov TAavntav. Ta “ontikd” eivat To mo TpOSPuTo d1acwOEV.
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21006 oplopovg Tov akoAovOel v ITAatwvikn mopddooon mov Aéel O6TL 1 Opoo™
TPOEPYETOAL OO 1O10UTEPESG AKTIVEG TOL TTPOEPYOVTOL OO TO UATL. XyeTilel To péyebog
TOV OVTIKEWWEVOV e TNV amdGTaoT Kot TV yovia 0éaonc. [eopetpia eivar o kKAAd0G
TOV LOONUOTIKOV TOL 0CYOAEITOL IE TN HEAETN YWPIKOV GYECEDY, ONAOON CYECEDV
HETOED GYNUATOV TOV £XOVV 1O10TNTEG OTMG UNKOG Kot OYKO Ko EKTEIVOVTOL GTO XDPO.
Epmepikd, aArd Kot dStoncOntikd, ot avOpmmol amd v apyodtnto yopoktpiay To
YDOPO LEGM GLYKEKPIUEVOV BEPEM®ODY EVVOLDV, OTMG Elval 1) EMUPAVEIEG Ol YPOLUUES
Kol o onueia. Adym tov duecOV TPaKTIKOV TG epapuoyav, 1 Ieoperpio Nrov
OVAUESH GTOVG TPDTOVS 10TOPIKA KAGOOLS TV padnpatikev. Ot Apyaiot 'EAAnvec,
Bewpdvtag 6Tt o Mabnpatikd tpémet va elvar Stoywpiopéva omd TNy EUTEIPIKT YVOON
odnyNOnkav ot Beperimon 1oV TPMOTOL ASIOUATIKOV GLGTHHOTOS TOV LOONUATIKAOV,
avtd g Eukdeidelag INewpetpiog. Mo ovykekpyéva, o Evkdeidng mepimov 1o 300
n.X. pe to Pipiio tov "Eroeia" mwov 10 amotelovoav 13 ToOUOL NTOV O TPAOTOG TOL
tonofétoe 1t yeopetpio oe aflopatiky] faomn, otKatoAoynuévog Aomdv Kot 0 0pog
“Buvkdeidela yeopetpia”. To avtikeipevo e Evkheideiag INempetpiog eivar 1 pekétn
TOV YOPOL KOl TOV GYNUAT®V TOL pPropovv va vonbodv péoa oe avtov. ['evikdtepa 6To
x®po dwakpivovpe Ta onueio (yopig kapia dtotaon), Tig YPOUUES (e pia didotaot)
Kot TiG emodveeg (pe 000 daotdoelg). Ot empdveleg doywpilovy ta avtikeipeva
peta&y Toug 1 and to mepiBdAiov. Ildve oe pa emedvela propodpe va Bewpricovpe
YPOUUES, Ol omoieg paAloTa pmopovv va oproBetnBodv. Ztnv kabnuepvr yAdooo
LAGLULE T Y10 €Y POLUES TNG ACPAATOLY 1 «GLOTPOOPOUIKES YPAUUESH, 1 KOKTOTAOTKES
yYpappED) Aappdvoviag mivio vwoyn kdmota apyn (apetnpio) Kol KOTOO TEPUOTIKO
onpeio. Ztnv kabnuepivi) YAOGG o 0EXOLOCTE TIG TPOGEYYIGELS EVD GTNV Ye®UETPia OYL.
A€TovpyolE OVOYKAGTIKO TOAAEG POPES KOl LLE ALPTPTLLEVES EVVOLEG TTOV OITOKOAOVLLE
GALOTE “TPOTOPYIKOVG OPOVS” Kot AAAOTE «yeMUETPIKEG TpoTtdoelsy. H Evieideia
I'sopetpio OepeMdveral Tdve 6€ KATOEG TPOTAGEIS TOV dEYOUAGTE OG AANOVES: Ta
aSiopata. Kébe dAAn mpotaon (dtapopetikn ond to aSidpota) v Bempovpe g
aAnO1 névo edv Exovpe KataAnéel o€ o aodetkvoovtag TV He faon ta aSiopoto
(xotd ocvvémelo kdbe amodederypévn mpdtacn Umopel va ypnoyomondel yuo v
amodelln plag dAAng mpotaong). Kdabe mpdtaon mepiéyer v vmodbeon kot To
CLUTEPACLLO, OTO OTOT0 KataAnyovpe pe tn Pondeia g amdoeitng. H «omdBeony kan

TO «GLUTEPAGHO» AEYovtal cuvOnkeg g pdtaons. Xt [ewperpia dvo mpotdcelg
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umopel va Ayovtol: avTioTpoPeg: Otav Kabe pa £xel ¢ VTOHEST) TO CLUTEPAGLLOL TG
GAANG.  avtiBeteg: dtav o1 cuvONKeg (VTOGOEON KOl GLUTEPAGHLOL) TS U0 ATOTEAODV
OPVNOELG T®V GLVONKOV TG GAANG, Kl OvVTIoTPOoQoavTifeTes: dtav KdOe o Exel g
VIOOEC TNV APVNGT TOV GUUTEPAGLATOS TNG GAANG. AV dVo Ttpotdoelg oyetilovtan pe
pio oo TG TPELG TPONYOVUEVESG GYECELS TOTE M| pia KaAgitan evBeia TpOTOGN Ko 1) AAAN
«avtioTpoen» N «ovtiBetn» N “avtiotpoooavtifetn”, avtictoyyo. AVO avVTIGTPOPES
TPOTAGELG AEyOVTaL Kol 160dVVapeS OTov 1 KAOe pia €€ avt®v ovopdaletal avoykoio
Kot Kov] cuvOnkn v v dAAn. Kotd v e€étaon Tov yeypapikav oynUatov n

I'eopetpio dokpivetar omnv Emimedopetpia kot otn Xtepeopetpioa.

T'sopeTpikn Anoosién tnc AvieotTnTog

Cauchy-Schwarz

Ia xé0e a,b, X,y € R 1oyve n avigéryra Cauchy-Schwarz:

|ax+by|£\/a2 +b° \/xz +y°

Amdoedn

To apiotepd opboyavio £xel epPadov
1 1
e, =+ ) ) =2{ 3 bl + 3y 57 =l s+ 57

eva 10 0e&l oynua £xel epPaddv
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Enedn h<+/@” +b*, 0o sivar E, <E,. Apa,

(Iaf+Iy1) (ol +[x)) < allo|+[x]ly| + Va® +b% /x* + y* <

< [aflo| + fallx|+ blly|+ ]l y] <[albl +[x]ly|+ Va® +b* X" + y* =

< |al|x|+b||y] <a? +b2\/x2 +y°

KOl EMOUEVOS, OO TNV TPLYOVIKY OvVIGOTNTO,

-+ by] <[]+ by < V&% b +

I'souetpikn Anodosién e Ilpdtoonc

(o+ B)? = a>+§2+20
Amodeién
E o =(a +B)?

E e = a*+B*+ap+ap = o’ +p*2ap

BZ

Apa (o + B)? = o®+B>+2ap

T'soperpikn Anddeién tne Ipdraonc:
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Av o>1, to18 02> @

Amddeién

Eneion o.1 =a  katackevalovpe TtETPAyOVO HE  OKUN o Kot opBoydvio

TAPOAANAOYpappo pe Bdon o kot Kyog

(0]

Tote sivon Eppadov tetpaydvor = o,

Eppadov opboydviov = a.1 =a,
Tovende a > a

Ag dovpe OUMG amOdEIEES TOVTOTNTOV PE TEPIGGATEPOVS TPOTOVG

(a+pB)’=a’+p*+2-a-p

Am6 10 [TuBaydpeto Oempnpa, vroroyilovpe v TAELPA
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OH = HZ = ZE = OF 100 gcmtepkol tprydvov: OH = \/a? + B?. And 10 (Zy. 2)

EYOLE:
Espra = Egzne + Esor + Egpz + Ezru + Enge
OU®g

1
Esor = Egpz = Ezrn = Enpe = E a-p

dpa(a+ﬁ)2:(,/a2+’32)2+4.%.a.ﬁ

Aa@+p)=a?+p%+2a-p

i) Ano 1o (Zy. 4) épovpe:

A r A r

o+ o+

Xx. 4
Espra = Egzra + 2 Eqpa
n

a+(a+2-ﬁ).
2

(a+p) =

a-(a+ﬁ)+2-%-ﬁ-(a+ﬁ)

gl
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L @tp) @+p)
' _

a*+a-f+p-a+p?
'H

(a+p)=a?+p%+2a-p

v) Me 1o tplywvo (Zy. 5) &ovpe:

B

B

45° 4.5°
o

ul E Z ul
B

ul ul

a A B A o
2y 5

Eapr = Egzp + Erag + Eanpz
l
S (a+ ) =sat+s-pitap
f
(a+pB)=a’+p*+2-a-f
(@=p)=a’+p*>-2-a-p

iii) Amo to (Zy. 8) éyovpe:
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Z Z
H H
o:% E d"$ E
0 0
& b « B
A o+ B2 B A voz+ B2 B
Xy 8

Eezno = Easra — 4 Eas
i
(@=p?= ([ +F?) —4-3a-p
i
(@—py=a®+p* =2 a-f

i) Amo 1o (Zy. 10) éyovpe:

r B A r B A
45° 45°
B B
(04 a
E E
A Z a-p B A Z a- B
Xyx. 10
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EZBE = EABF + EFAE - EAZFA

gl

s @=pP=ga’+3pt-ap

gl

(@a=p)=a’+p*-2-a-p

(1) Mo, 6GAAn tavtoTnta (Zy.11):

(@+p)?=(@=-p)?+4-ap

A

M
B
A

A B o r
B
K H g
o
M AO"B 7 |
B
A 04 EB B
Xy 11

Espra = Ezuga +4 - Egpzum

gl

(@+p)?=(@-P)?+4-ap

YOpTEPACNOTA

H Emotmun avoyove tov AvBpwmo, amd £PLAL0 TV PLGIKOV QUIVOUEVOV, GE

Kuplapyo, katd Kamotwo tpdmo, avtdv. Kot ot EAAnveg, dtoasBavopevor 1o peyoaieio
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TOV £PYOV TOLG, TOAUNGOV VO GLVOYIGOVV TIG SUVATOTNTEG ALTOV LE TIG OVO

YOPAKTNPIOTIKEG prioelg Tov [TAdTova Kot Tov Apyunon:
«Agl 0 Oedg 0 Méyac yeopetpet...» Ko
«AGC ot Tl 6TM Kal TAV YOV KIVACm»

Ta Mobnuotikd ¢ KabBapd Oewpntiky emoTUN  ONUOLPYRONKAY Kot
avartoyOnkav oty apyoic EAAGSa. Ot apyaior EAAnvec, pali pe v Bsmpia tovg,
EMVONGOV KOl TNV OpPOoAOYloL TNG EMGTNUNG, TPOGOOPIGAV TIG POCIKES £VVOLEC,
doxnoav Tov KPITtikd AOY0, EICNYOYOV TNV OTOJEIKTIKY O1adIKOGI0 KOl OIKOSOUNGOV
TOV TOPAYOYIKO GLALOYIGUO. Zta £pya TV apyainv EAAMvov Ba Bpodue Oleg oyeddv
T1G neBodovg amddetng. EEdALov, N a&topatikn Oeperioon givar £vag amlog Topéog
nov &exivnoe amd Vv apyoio EALGSa, kKloooikd mapddstypa g omoiag ivor to
“Lroyela tov Evkkeidn”. Zta dexatpio Piprio tov “Ltoyeiov”’ o Euvkleidng
napovcstalet OAn v otoyelwdn EAAnvikn yeopetpikr yvoon. Ilepihopfdver
Bewpnpota Kot GUVTOEN TG EMImEONS Kot 6TEPEAS YewpeTpiag, pall pe tnv Bempio tov
AVOAOYI®V, GUUUETPLOV, OPOUOV Kol EVav TUTO YEOUETPIKNG AAYERpac. Agv tav o
puoévog mov Eypaye otoryeia yeopetpioc. Yanpyav kot GAAol Tpv amd avtdv OTwms O
Inmoxpdtng and ™ Xio ko GAlol. Qotdco ta épya tov Evkdeidn avoyvopiomkov
YPNYOPO G avdtepa. Agv etvat yvwoto Katd moco Oha ta Bewprjpoto NTav Sikd Tov.
Yrapyovv enpposs and tov Oalr|, tov Intnokpdtn kot tov [TuBayodpa. [Tapdia avtd 1
Swpopemon tv otoryeiov eivar amoxkielotikd owkn tov. Kdbe topog amapBuet
POPOLG OPIGHOVG Kot a&ldpate Tov akolovBovvtol and ta Bcwpnuota, To omoia
axolovBovvtor amd T anodeifels. Kdbe onilwon amodelydnke, avesaptnta av sivar
wpopavng. O Eukieiong enéhele Ta aSUOUATA TOV TPOCEKTIKA, EMAEYOVTOS LOVO TIG
o Pacikég Kol avtovonteg TPoTacels ¢ Paon g epyaciog tov. Iptv, ot GAleg
OYOAEG glyav éva dlopopeTikd cOVoro a&topdtov 1 kdbe pio. Mepikd and to omoia
ntav moAd apgiofntiopa. To €pyo avtd Pondnce moAL G6TO Vo TLTOMOMGEL TO
eMNviKa padnpoticd. Ocov apopd 610 TEpLEXOUEVO, KAAVYE TV KAILOK TNG apyaiog
okéyng. Edwd ta agloonueiota Oépata teptrapfavoov ™ péBodo g amaywyne o
dtomo, mov ypnowyomomonKay omd Tov APYUNON TNV EPEVPECT] TOL OKEPOLOV

VTOAOYIGUOD, KOl TNG amdOEENS OTL TO GUVOAO OAMV TOV TPAOTOV aplBumdV givol
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amepo. “Ta otoryeia” petappdotnkay Kol oto AaTvikd Ko oto Apafikd Kot avt
elval n Tpod gpyacio yio vo emlnoovy, amd TG KATOGTPOPES TOL Eyvay apyoTepa,
Omwg N Katastpoen ¢ PiProdnkng g AleEdvopelag. Hrav poakpdv avdtepo amd
oTdNTOTE TPOTYoLpEVO. To TPOTO TVT®WEVO avtiypaeo Pynke to 1482 kot NTav 10

eyyepiono yempetpiog.
Bipioypagia
Evicdeion ‘Zroyeio’ topog 1 (2001), Adnva: K.E.EIT.LEK
Evkdeidn ‘Lroyeia” topog 3 (2001), Adnva: K.E.EIL.LEK
®coddpov I1. (2015), Evkieidng A, 1. 97, Adqva: EAAnvikn Moabnuatiki Etaipio.
Nakog, K (2011), I'eopetpikn Alyeppa, Xvvéopro E.IMLE. @socarovikng
Néxog, K. (2010), Evkieidng A., Ilepiooiko EME, 77, oeh. 33-35

Nakog, K. ( 2012), AnoAloviog, Ilepiodixo [opoptiuoros EME Huabiog, 6, cel. 92-
97.

Naxog, K (2014), EvkAeidng «at I'eopetpikn amoddein, Zovédpto OEDE Iwdvviva
Heath, L. T. (2001) Iotopio twv EAAnvikaov MoOnuotikav touog 2, Abmva: K.E.ETL.EK

Heath, L. T. (2001). Iotopio twv Elinvikcdyv MaOnuotikov, toupos 3, AOfva:
K.E.EIL.LEK
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Teyvoroykés KavotTopké mapepfdacerg yia ) o10aokorio Tov Modnpotikov

otV Yroypemtikn Exnaidogvon
AAéCioc Maotpoyiavvyg
Leprpeperaro Kévipo Exmordevtixod Zyeoroouod (IIEKEX) Avuknc EALdoag

( Ilpwrofobuio Exmoiocvon)

Hepidnyn

Ot xovotdpes Yyneokée dpactnploTNTeg €ivarl ouvatd Vo ONUIOLPYHCOLV
afoavtaddpikec ocuvOnkeg otnv kKaOnuepv eKmadevTIK) OSladikocio, GOOTE To
pobnolakd oeéAn vo eivolr mAovotlo Kot wowkila, €W0d 6Tov SnpovpyodvIol Kot
LEAETOVVTOL GTOVG EIKOVIKOVG «KapPadec» Avvopkov [epforioviov leopetpiag. H
TapoHoo £PYAcio. GLVOLALOVTOG TNV KOVOTOUIO KOl TNV YNELUKOTNTO, OVTEG TIG OVO
Kaipleg Kol omapoitntes ocuvioT®oeg Tov Néov XyoAeiov, mapovoldlel KOVOTOUES
dwakTiKeg mapepPfacelc, vioromuéveg oe Avvapkd IN'eopetpucd Iepipdrirovta, mov
mOovov va TPocodidovy 6To KaONUepve Labnuo Evov Totyviddn yopoKTP Kot [V
aicOnom payeiog. Ot cuvOnKes awTég umopet vor ONOVPYNCOVY YOVILO TOLOAYWYIKO
€000OC YL TNV KOAMEPYEIWL Kot OvATTUEN €VOG TOWOTIKOL Kol Tap®mONTIKo
padnorokov mepPdAiovtog, 6to omoio Ba emiPefardverar Kot 1 SOAKTIKY] SLVOLIKN

0V YoAoyloty.
Aé&gerg kKhewonwa: Koawvotopio, ynorokodtnta, Avvapkd Iepipdriovra IN'eopetpiog
Ewaymyn - Kawvotopio kon TIIE

H wxowotopion wor n ynouokodmta  anoteAobv  Pocikés kol KpIioyeg
npobmobécelg tov olOyypovov oyoieiov. Ilpdypaty, ta Aveivtikd Ipoypdupota
Ymovddv tov Néov Zyolelov €0ecav g VWYIOTN TPOTEPAOTNTA TN ONpovpyio
npobmobécemvy, ot omoieg Bo 0uKOdOHOVLY TAOVGIEG OOOKTIKEG KOl TOLOOYWYIKES
ovvOnkeg, pe okomo Vv avantuén evog oyoreion Olonuepov, Katvotdpov, Agipopov,
Evta&iaxov kot mpomavtoc Ynerokov (MIIE, 2011). MéAota, avt n araitnon yo
Kowvotopior kot ynoeuokodtnto onetol omd o Kafolkodtnta, Oedopévou OTL Ot

ONUEPIVEG OVAYKES Kol Ol TPOKANGELS, eEantiag Tov TohTATOL PLOUOD TV AAAAYDV,
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nrobv amd OAo T cvotuate TNV TPodOnom eEopBoroyicUEVOV  YNeLOKOV

KOLVOTOLULAV.

Yno pla yevikn évvouwn, M viobétnon vémv pefddwv kot ot prloomaoTiKEG
aAAayég vtodnAdvouy mlaviy VTapEN Kowvotopiag. XOpeova pe tov Opyaviouo
Owovopkng Zuvepyaociog kot Avamtuéng (0.0.Z.A.), kavotopio givor 1 a&loroinon
€vOGc VEOL 1 onavTIKA BeATIopEVOL TPoidvToc (ayafol 1 vINPEGING), N EPUPLOYN HIOG
ddwkaciog, OTme, emiong, kot pia véo HEB0d0G UAPKETIVYK 1 Lo VEX OPYOVOTIKN
HUEBOOOG OTIC EMYEIPNUOTIKES TPUKTIKES, GTOVG YDPOVS EPYUCING N OTIS EEMTEPIKECG
oyéoelg (Vincent-Lancrin et al., 2017). Eniong, koawotopio pmopet va onpaivel, Kotd
évayv TPOTO, KO 0L EPEVPECT], 1| OMOI0L VAOTOLEITOL KOl UETAPEPETAL GTNV Oyopa
(Chesbrough, 2003).

[evikd, o1 KovoTopies €XOVV ONUAVTIKO KOWVMVIKO OVTIKTUTO, apOoy TEUVOLV
KkéOBeTa Ko optOHVTIO TIG KOWVMVIKES TPAKTIKES, AAAALOVTOG TOV TPOTO TOL Ot AvOpwmot
epyalovton kot pabaivovv (Chesbrough, 2003). Katd tov Apepikavo otkovopordyo
Theodore Levitt (1925-2006), 1 dnpovpykOTTo. GKEPTETOL VEQ TPAYUATO, EVO 1)
kawvotopio. dnpovpyet véa mpdyupata (Serdyukov, 2017). Omowadnmote avOpdmiv
dpaoctnpoTTa (BLOUNYOVIKY, EKTALOEVTIKY, EMIKOWVMVIOKT, OIKOVOULKY, TOALTIKY|,
KOW®VIKT, OpNOKELTIKY], TOAMTIOTIKY| K.0.) XPEGLETOL CLVEXELG KAVOTOMKES OAAOYES
vy va mopapeivel evepyn ko gpéokia. H kowvotopio, v mapddetypa, speoavileton
aKoun kot oe ocvpPartikég Prounyavieg, OT®G T CLOKELOGCIO KOl GTN OLVOUN
KAToVOAOTIKOV Tpoeav (Allio, 2005). Avavtippnta, yoo v emPioon Tov atdopmy,
TV €0vav aAld Kot g avBpomodtnTag OANG, M kKowvotopio Kot M e€EMEN elvon

OmoPOiTNTEG.

Ewdwotepa oty exmaidcvon, 1 kovotopio TapovctdleTon o¢ (o O1Hovpyikn
eepedvnon véwv 10edv Kot apymdv, eivat, pe GAda Adylo, 1 ECKEUPEVN, GLVEONTN
TPOoTAOELn. AAAAYNG TOV GYOAEIWV, HECH VEMV OEDV, 0PYDV, TEYVIKOV Kol LEBOSWV
(Stukalenko et al., 2016; Towunpika, 2007), pe GQUECO KOl KOPLO GKOTO TNV TPODON oM
Kol 00ENGCT NG ONUIOVPYIKOTNTOS TOV HOONTOV 0ALL Kol TOV EKTOOEVTIKMOV KOL TN
duyvon g ot padnon kot ) dwackaAio. Ot KovoTopieg EYOVV EMMTAOCELS GTNV

eKTaidEVoT, 0POL HOAG elcayBovv oTic TAEEl, Yivovior uépog €vOg TOAOTAOKOL

89



OLUOTNUOTOG  KOWOMVIKOV KOl TTodayoylikdv oAniemdpdocewv (Russell &
Schneiderheinze, 2005). v eknaidevon, n Bewpio g kovotopiog eival éva véo
1ed10 EMOTNUOVIKNG KO TOULOAYOYIKNG YVAOOTG. AToTEAE Eva TOpAdELY O, SLOCVLVOESN
TOV TPIOV PACIKOV TOWOOYOYIKOV Sl0dIKACIOV GTOV TOUEN TNG EKMAIOELONG: TN
dnovpyia kovotoptdv, Ty e€otkeimon pe avtéc Ko Ty epapuoyn toug (Stukalenko
et al., 2016). Avoueipora, o1 ekTodELTIKEG KovoTouieg £xovv 1dwaitepn onuocia,
emedN 1 ekmaidgevon dradpapotilel kaiplo poro otn dnpovpyio Kot T SUOPP®ON
tov péAdovtog (Serdyukov, 2017). 'Epevveg deiyvouv (Winthrop et al., 2016) 6t ot
KOLVOTOWIEG GTNV EKTOUOELGT VTTOGYOVTOL O)L LOVO Vo, ETLTHYOLY KOADTEPO LaBncLoKd

OTOTEAEGLLOTO, OALG KOL VO, LEUDGOVV, KIOANS, TIC EKTOLOEVTIKEG OOTAVEC.

Ot ekmodeVTIKOL OPYAVIGHLOL LTTOPOVV VO EVIAEOVV GTN) GYOAMKT TPAKTIKT] TOVG
véa dgdopéva, pe okomd T Peitioon g mopeyopevng exmaidosvonc. Tétoleg
Beltiwticéc Kivnoelg ko aAlayég pmopet va BewpnBovv katvotopiec. Xvykekpiuéva ot

EKTOUOEVTIKOL OpyavIGHol pmopovv va. eloaydyovv (Vincent-Lancrin et al., 2017):

e Vvéo TPOIOVTO KOl VANPECiES, OM®G VEQ TPOYPAUMOTA, £yxepidla 1
EKTTALOEVTIKOVS TOPOLC.

® VEEG TEYVIKEG HAPKETIVYK, ONMC, Yo TOPAOEIYLUM, Ol OLOPOPETIKES
TILOAOYNOELS TOV PETATTUYLOK®V HaOnUdTmV.

e VvéeG JOIKOAGIES YloL TNV TTOPOYN TMOV VANPECIAOV TOVS, OMMG LINPECIES
NAEKTPOVIKNG LdOnong.

e VvEOUG TPOMOVG OPYAVMOONG TMOV OPACTNPOTATOV TOVG, Om®G, Yo
TAPAOEIY IO, EMKOWVOVIKL HE QOITNTEC Kol YOVEIG HECH yYneloK®V
TEYVOLOYLDV.

21ov yopo g [Hodeiog, n paydaio EEMEN Kat TN VTOAOYIGTIKTG TEYVOLOYIOG
VIOYPEDMVEL TOV EKTOOEVTIKO KOGHO VO TPOGOPUOLETAL SLopKDS KOl VO KOLVOTOLUET,
MOTE VO EVIAOOEL, VO, EVEOUATMOVEL Kot Vo alomotel 0Tl oyoMKEG HoVAdEg OAES TIG
tpéyovoeg petaforéc. H teyvoroyia eivar 1 xprion Kot 1 yvoon epyoreimv, TEXVIKOV,
ocvotnuatev 1 pefddwv pe okomd v emilvon mwpoPfinudtov N v eévanpétnon
kdmolov okomov (Layng & Twyman, 2013). Ze OAN TV avOp®OTIVY TOAMTIGUIKY] TopEia,
N teyxvoloyia, oe kdOe 16TOPIKT TEPI0S0, SAOPAUATICE KPIGIHO POAO, TPOKOADVTOG

ONUOVTIKES KOLVOTOUIKEG OAAOYEC, €0WKA ONUEPO oTNV €mOoYn TOV TeYvoroyidV
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[TAnpoeopiag kot Erucovoviav (TTIE) (Silva, Pereira & Almeida, 2017). H onuepivi
EMOYN OLAOEEVEL TNV TPITN TANPOPOPIKN EMOVAGTACT], QLTI TOL CLVOPTATOL LE TNV
YNOLOKY] OVATTUEN TOV KOPOV HoG Kol TIG eE@mpary Latikég duvatdtntég tng (Winthrop
et al., 2016). [Mopepmntéviwg, ot GAAeG OVO NTAV 1 EPEVPEST TG TLTOYPAPING, OO
tov Gutenberg, Kol 1 ETIGTNLUOVIKY ETAVACTOOT UE TNV Oapyn TG vo tomodeteitan

ota peydra £pya tov Komépvikov, Tov Beodhov kot tov Nevtwova (Li, 2017).

2 ovyyxpovn Kowwvio, ot TeXVoAoYieg KovoTopiog emexteivovtol og oyedov
OAOVG TOVG TOUEIG TNG avOpPOTIVIG OpUSTNPLOTNTOC, GUUTEPIAAUPAVOUEVNG KoL TNG
ekmaidevong, Omov 1 JOlOIKOGI0 EVOMUATOONG, EQOPUOYNG kol a&lomoinong
kawvotopwv TIIE sivon eEanpetikd onpavtikn (Stukalenko et al., 2016). O moAhamddc
pOAOG NG TEYVOLOYiag OTN dNovpYyia KavoTOU®Y padnolok®v teptParidviov eivor
dedopEVOG, KAODG Umopel vo ETAVOTPOCIOPIcEL akoOUN Kot TV 1dta v €vvola g
péonong (OECD, 2017). H eicaymyn| kovotopudv, dg, LEGM TNG WNOLIKNG TEXVOAOYIoG
oTN GYOAIKY| ekmaidevon divel TNV evkapios 6TOVG dUCKAAOVS VAL avaBemPoovY TN
ddaokaAio kot T pndbnon otov 210 cwwva (Moyle, 2010). ' tapddetypa (Layng &
Twyman, 2013), ot 60Oyxpoveg TeXVOAOYIES, LLE TIC AELTOVPYIEG KOL TOL AOYIGHIKE TOVG
EMTPEMOVY TN GLAAOYN OOUEVOV CYETIKA LLE TIS OMOVINGELS TOV GTOVOACTMV,
evioyvovy ta padnclokd potifo kot v TpocPact e TOKiAo TEPIEYOUEVO, QAL KO

TPOGPEPOLY TANODOPO TANPOPOPIDV GYETIKA [LE TO LOONCIOKA OTOTEAEGLOTAL.

Ot eKmodeVTIKOT, TOL EVOLPEPOVTOL VO KALVOTOUNCOVV, KAVOLUV aAAAYES Kot
avartoocovv véa mepiBdAiovta pabnong. TloAléc popég epapprolovy kot aElomolovy
VEOL TEXVOAOYIKA-YNOLOKE €pyodeiat Yoo TNV ONUIOVPYID VIOV TOV OTOLTNTIKOV
poabnoraxav tepPorroviov (Russell & Schneiderheinze, 2005). Yrdpyovv 600 tomot
EKTOALOEVTIKMOV YNOLOIKADOV KOVOTOULDV: 0) KOVOTOMES GTO EKTALOEVLTIKO GUGTNLLOL KOl
B) kawvotopieg ot pabnon (Stukalenko et al., 2016). [lavtwg, oto mhaicio twv
OO0 YOYIKOV VEOTEPIGLMVY, TOV 0POPOVV TN LABNGN, 1| EKTOOEVTIKY TPOSTIOEUEV
a&ilo Tov VToAOYLoTY], MG AaUTPOD voNnTiKoL epyaieiov, onuepa dev appiopnteitat. Xe
K0e Tepinton, elvar VKPIVEG TG 01 TOAAEG VTOAOYIGTIKES KOUVOTOUIEG £X0VV VOAVEL
éva (OTIKO EKTOOEVTIKO TTESTO TPOKANTIK®OV Kol TopmONTIK®V 10e®v Ko e&eAiEewv
(Molnar, 1997), ot omoileg KaptepoLV &vav GMOOTE EMUOPPOUEVO EKTOOEVTIKO,

TPOTIGTOS VO TIG EVOTEPVIOTEL KOl 0koA0VOMG VOl TIC LETOAAUTAOEVTEL.
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Ot Layng kot Twyman (2013) diepotovtor ov Exmaidevon + Teyxvoroyia +

Koawotopio = MdaOnon. Eivar adnfeia 611 (0pOn) ypnion tov TIIE, pécm karvotdopmy

dPaCTNPLOTHTOV, OT0didEL KapTovg nabnone, novo, 6tav TANPOVVIOL TOLAGYIGTOV Ol

TAPoKATO dmdeka Tpovmodéoelg (Maotpoyidvvng, 2017a; 20160):

1.
2.

10.

11.

12.

Yropén Tov anapoaitnTtoVv VAIKOTEYVIKOV TOPMV.

AexTikOTNTO TOV OEG KOV KOt KOWVmVIKoD TepIBAAAoVTOg

Muw cvveyng, MEPLOOIKY] Kol KOAQL OPYOVOUEVN ETUOPPOCY| TMOV
EKTTALOEVTIKMV.

O1 BeTikég 6TAOELG KOl TEMOONGELS TOV EKTALOEVTIKMV.

Ot ddokorot Kot ot padnTéC vo avtiinebovv v mpoctiépevn a&ia twv
TIIE, va ypnoyonotovv tig TIIE kot va vrootnpiloviar TANpmg e avt
™ xphon.

Evélkto Avarvtikd [pdypappia, mov uvoel ymelokég dtopecorapnoetg
Néec 10axTiKég TpakTikEg, TeXVIKES Kot uéBodot mov Ba a&lomolovy Tov
“TevorOYIKO Oncavpo”.

[MopoakatofnKn TOTIKOV EKTAOEVTIKOV AOYIGHKAOV  0vOLXTOD Kot
EMOIKOJOGTIKOD TOTOV, TOL EVVOOVV T SEPEVLYNGT KL TNV AVOKAALYM
™mg yvoong.

ATOQUYT GULUTEPLPOPICTIKMOV TPOKTIKOV KATA TNV o&lomoinon Ttov
VTOAOYIGTAOV GTI) OOAKTIKN dtodtKaGiaL.

Anpovpyio avortoélokd KOTAAANA®V SpOCTNPLOTHTOV TOV OOLTOVV
EVEPYNTIKN GUUUETOYN TOV LaONTOV.

Epmioxn kot tov padntav, vro tov evepyol poAov ToH GYESNGTY KOt TOV
KOTOGKEVOOTI YNOLOKOV dPAcTNPLOTATOV Kot

A&womoinom tov Yoroyiot, Kupimg, Yo EKTodEVTIKOVS GKOTOVC.

e ke mepimtwon, n xpPNoN NG TEXVOAOYING UTOPEL, GOP®DS, VL EVIGYDGEL TNV

andKTNoN

Kol KOTOOKELY, Yvdoewv Kot oelottov, povo oOtav otr TIIE

YPNOLOTOLOVVTOL Y10 VO VTTOGTNPILOVV o KOAA GYEOCLEVN KoL KOAG dtarxelptlopevn

dwaokaiio (Hasselbring & Glaser, 2000). Akdun, n HETPNUEVT Kol TOLOTIKN ¥P1oN

TOV LTOAOYIOTH UTOPEL, TPAYLATL, VO EEACPAAITEL YOVILES TOOAYMYIKES GLVONKEG Kot

ONUIOVPYIKAL, LETACYNLATIOTIKE TEPPAALOVTO OVOTAALGIOGTG KOl VYNADV YVOOTIKOV
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depyacidv kot emddcemv. Kat, puoikd, 1 povn eyyomon yio. opOoroyikr), TPOCEKTIKY|
Kol pe uETpo ypnom kot aSlomoinon Tov VTOAOYIoTH £ival HOVO €VOG GUGTNLOTIKA

EMUOPPOUEVOS KO KOWVOVIKA SkalopUEVOG ekmtondentikdg (Maotpoyidvvng, 2017a).

21 ovvéyewn, Ba TaPOVGIUGTOVV UEPTKEG KOVOTOUES SIOUKTIKES TOPEUPACELS
(OpaotnpoTTeg), péow ypnong kot aglomoinong &voc Avvapikohd XvoTHHOTOS
(ITeppdrrovrog) IN'empetpiag (Cabri Geometry), ot onoieg pmopodv va vAomomHovv
apéomg otig TEelg g Ymoypewtikng Exmaidgvong Kot va mapaydyovv, voeyouévag,
a&oloya pabnotaxd anoteréouata. To duvapikd Aoyiopkd Cabri Geometry avrket
oV KaTnyopio. T®V OEPELVNTIKMOY HIKPOKOGU®Y, Ol OTOi0l OmOTELOVV EIKOVIKA
EPYOOTNPLO KO EMTPETOVV GTOLG HOONTEC Vo dSNUIOVPYHGOLY TANOMPA OUOEODV
oynuatwv, vo telpopaticfovy, va eEEpeuVI|cCoVY Kol Vo TOPATPNGOLV, TPOKELEVOL
va evtomicovV 6TafepEg, TPOTLTA KOl KAVOVIKOTNTESG, DGTE VA OATLIMGOLY VITOOEGELS,
T1G omoieg Kot Oa dokidoovy, aKkoloVLOmG, e T cuvdpoun Tov Aoyiopikov (Bartolini

Bussi, et al., 2004).
Ta Avvopkd Xvotiqporta (Ileprfdrrovra) Fempetpiog

H pébnon g Tleoperpiog €xer «mAeovektikn petoyeipiony oamd v
Teyvoloyla, apol pe v Pondeia ynookodv epyoieiov ot pantég poviehomolovv
YEOUETPIKA Bépata kot péoa oe podnorokd mepifdiiovro {oTKNG dddpacng

pereTovy pia mAnbopa yeopetpikav popemv (NCTM, 2000).

Etvaw adrapgiopfnrto 6tin I'eopetpia etvat 1o yvootiko avtikeipevo oto onoio
N teyvoroyio €xel LIEIGEADEL «OUVOIKEY, HECH TOV TPMOTOTOPLOKADV AVLVOUIKOV
[TepParroviov pddnonc. H gppdvion tovg tomobeteiton mpog ta T€AN NG OekoeTiog
tov 1980, Ko avTikadloT®VTOS TOV YApaKa Kot TOV dloP1 TN EMOVOCTATIKOTOINGOV TN
dwaockario e Evkieidelog Nempetpiog ko, guowd, &xovv emnpedost eEoipetikd
Oeticd v ekmaidevon ota Mabnpatikd (Hohenwarter & Fuchs, 2004). TToAAd kot
dapopa Avvapukd Tlepipariovia ewpetpiog, oG amoteAecpatikd epyareio yio ™
dwaokoiic kKor ™ paOnon g lewpetpioag €govv avamtvybel v TEAELTOIN
tprokovtoetio. O apBuog tov Avvopkav TlepiBailoviov, naykoopiog, avépyeton
nepinov og 70, av Kot To TEPIGGOTEPA OO QLT VAL KADVOL APYIKDV GUGTNUATOV, T

omoio. elvar Ayotepa amd déka (Laborde et al.,, 2006). And ta mAEov OMUOPIAN
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(Hattermann, 2009) tétola. 0100pacTIKG AOYICUIKA, avadeikvboviar to Geometer
Sketchpad, to Cabri Geometry, to GEOLOG, to Thales kot teAevtaio to GeoGebra.
Olo. ypnoponoodvtal, Kupimg, Yol T OLVOUIKY KOTOOKEVLT CYNUAT®OV Kot TnV
avdivon otoymv Kot TpoPfAnudtov ot otoyeiddn leopetpia (Iguchi & Suzuki,

1998).

['evikd, To Avvopkd Aoylopikd eivot dlovonTikd epyoleion Yoo TV EUTELPIKN
UEAETN YEMUETPIKAOV OVTIKEILEVOV KOl £XOVV L0 TOIKIAMOL atd AEITOVPYIES KOl GTOYOVC.
Ta Avvopikd Zvotuato [eopetpiog elvar  cvvepyotikd, pHoONTOKEVTPIKA
nepldAlovio  pudnong Kot amoTeEAOLV  SLEPELVNTIKOVG, OAANAETIOPACTIKOVS
HIKPOKOGHOVG, OYEOIOGUEVOVS Y10  GUYKEKPIUEVOLS  EKTOUOEVTIKOVG  GKOMTOVC.
Xpnoonotohvtal yuo. SIEPELVNGELS Kol ETAANOEVOELS EKACIDV, O TPOTOUTOL Yio
amodeielg, o¢ epyaieia emiAvong mpoPANUAT®V, Yo YEOUETPIKEG KATOOKEVES, Yol
EKTEAEDT] YEMUETPIKAOV LETACKNUATICUAOV, KaB®G kot o¢ epyaleia enidetng (Hull &
Brovey, 2004). [Tap&yovv duvatdTNTEG KOTAGKELTG KO TPAYLATOTOINGNG Lo cLokmy
OpacTNPOTNTOV  GOUPOVO UE TG OUYXPOVEC  KOWMOVIKOTOAITIGUIKES KOt
EMOKOJOOTIKEG BEPNOELS Yo TN Yvdon Kot T pndOnon. Eitvat ta mAéov emruynpéva
a0 TO EKTAOEVTIKG AOYIGLUKE, OV £xovv mapovctlaotel (Pierce & Stacey, 2011), kot
N omovVAUOTNTA TOVS GLUVAPTATOL HE TOV €0KOAO TPOTO LE TOV OMOI0 Ol YPNOTES
UTOpoOV Kol OAANAETIOPOVLV AUEGH HE TO YEMUETPIKA OCYNUOTA, 7TOL £YOLV
kataokevdoet. [lapéyovtal, €161, Tapamaviclo YvOoTikd pddia, yio TNV KoTovOonon
OKOUN KO APTPIUEVOV YEDUETPIKOV EVVOLDV OALG KOt TNV ampOoKOTTY dtepedivion
KOl OTTIKOTOIN G YEOUETPIKAOV LOVTEA®V, OLYPAUUATOV, OYECEDV Kot TOT®V. AVTA N
aAAnAenidpaon eppoavifetor pe Evav cuveyn Kot OLVOUKO TPOTO, LECH TOL AUEGOL

gréyyov Tov movtikiov (Johnston- Wilder & Pimm, 2005).

Ta Avvapuxa [Hepiparrova IN'eopetpiog eivor yvootikd epyoleio YEOUETPIKNG
ontikonoinong (Freixas & Joan-Arinyo & Soto-Riera, 2010; Quaresma & Janicic,
2006) Kot 6T0 KAAGIKE Kol 0010QPILOVIKNTO TAEOVEKTNUOTA TOVG CLUYKATOAEYOVTOL 1|
avdmtoén vynAold Pobpod oAAnNAemidopaconc Kot GUECOV YEWPIGUOL OA®V TV
veopetpikov aviikelwévov (Laborde et al., 2006), 1 euiikdétnTO TPOG TOV YPNOTN,

KaB®G Kot 1 amovsion avAayKNg Yo YVAOGELS TPOYPOUUUATIOUOD.
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Etvor, avemeoloakta, amd To TAEOV O1000UEVA EKTTOOEVTIKG AOYIGUKA GE OAQ
T 6YOoAEln, 6€ OAO TOV KOGHO Kot €ivorl amd Toug KaAVTEPOVS (€6V Oyl 0 KAADTEPOG)
TOTOG H1EPEVVITIKOV AOYIGUIKOV Kot 0td TOUG KAADTEPOLS SIOUKTIKOVS GULLAYOVS TOV
poaonpatog v Madnpatikov (StraBer, 2002; Iguchi & Suzuki, 1998). Yroompiloviot
amd TOAAEG Kot OlOPOPETIKEG YAMOooES (LeEPIKA Exovv eEEAANVIOTEL) Kot O10A0KOVTOL
Kupimg oto 'vuvdacto kot to Avkelo, oto Kodréyia ko ta [Tavemotuo aAld axoun
kot otV Ilpowtofaba Exnaidevon. [Ipocsdidovv otn pabnon mepiocodtepo vomua,
€0IKA KaTé TNV avTuapoOA| LLE TN OTATIKOTOTO TOV GYESIWV, TOV OTOTLIIMVOVTIOL
OTO YOPTL KOl GTOV LOVPOTIVOKO, EVA KoL TOPAVONGELS, TOPEPUNVEIES KOl EGPUALEVES
avTMyels tov podntov propet vo eEaielpfodv (Maotpoyidvvng & Avacstdmoviog
2011; Zaleha & Mohd Khalid, 2007). BéBato, kot 1 koAAiépyela kot 1 €EEMEN ™G
YOPIKNG avTIANYNG elvar €va, EK TOV @V OVK GVED, YVOGTIKO OEEANLOL TOV AVVOLIK®OV

[Tepporidvtav e [N'eopetpioc.

Ta Avvapkd Xvotquoto [eoperpiog pmopodv va TopaKIviGOUV Kol Vo
dpPACTNPIOTOGOVY TOVG HOONTEC, MOTE VO LEAETOVV YEMUETPIKA Oemprpato Kot vo
avaAOLGoLY TpofAnuaTa pte T HeAET mANBoVG oposd®V Tapaderypdtoy (Sarracco,
2005). X ovvéyeln, PHECHO LTOBEGE®V, GLVEXOVG TPOTOTOINGNS, TOPATHPNONG TOV
ermavorapPavopevov potipov kot meplBoplomoiwdvtag tn oteipa amoothion, ot
HaONTEG UITOPOVV EMOY®YIKA Vo, 00N YNO0VV GE GUUTEPAG LT KO YEVIKEVGELS. AVTN 1
TPOTOTOINGCT TOV GYNUATOV TPOCEEPEL Loy oicOnon payelag, HEG® TOL GLUVEYODS

LETAGYNUOTIGLOV TOV LAONUATIKOV LOPODV.

H yprion toug 611 d1dacKaiio ToV LoONUaTIKGOV BEATIOVEL TNV KAVOTNTO TOV
LoONTOV 6TOV ETAymYKO Kol Topaymyiko cvunepacud (Xpiotov & Ilitta - Mavtaly,
2004). "Epevveg detyvouv O0TL Katd TN Ypnoipomoinon tétoumv AoyIsHIK®OV, ot HodnTES
UTOpOVV VO TPOYWPNCOVV GE HOONUOTIKEG EMeENYNOELS, Ol OToleg e TN GEPA TOVG
amoteAobv TN Pdaon yu TV TEPAUTEP® OAVATTLEN TOV EVVOIDV TOVL TOPOYDYIKOV
oLALOYIGHOV oTa podnpatikd (Jones, 2001). Kown gunelpio amoteAel 1o yeyovog 0Tt
ol podntéc, péom TV AvvopIK®V AOYICUIKOV Top®OOLVTOL CNUOVTIIKA, OOTE Vo
OTOKTHGOVY YVAGT Y10l TOL YEMUETPIKA OVTIKEILEVA KL, YEVIKOTEPQ, Y10 TV ATOKTNON

¢ podnuatikng avoetnpdétrog (Janicic & Quaresma, 2007).
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Ievikd, tpelg €ivor o1 YopOKINPIOTIKEG-KEVIPIKEG 1O10TNTEG TOV AVVOUIKOV
Yvomudtov eopetpiog (StraBer, 2002; Hattermann, 2009; Kokol-Voljc, 2007), ot
omoieg yapilovv TEPIGCOTEPO CTPWTES, EAKVOTIKEG Kol SIOOKESUGTIKES OPUGTNPLOTITEG
(Abdul Halim & Effandi, 2011), tpocdidovtag £161, Kot TVEMES TOYVIOIGLATOS OTN

OOKTIKY OladtKacio:

e H dvvoukny poviehomoinon Tov mopadOGlOKOD, GTATIKOD EVKAEIOEION
nepAAAoVTOg HEG® TOL cupaipartog (drag-mode).
e H Aertovpyia-eviodn yio TV OMTIKOTOINGT TOV (YVOV oNUeEi®V, Ta ool
KIVOUVTOL, IKAVOTTOLOUV I KOWVY YEOUETPIKN 1010t T Kot €EapTMOVTOL 0o
v kivnon GAL®V onueiov (.Y, KOTOOKEVEG LECH YEMUETPIKMOV TOTMOV).
e H dvvardomta opadomoinong pwog akoAlovbiog eVIoOAOV g (o VEX EVTOAN|
(“pnoakpogvtoin”).
AxOpo, pEc® epeuvav amodeiydnke OTL Ta AOYIGHIKE OVTO HmopovV va
dwdpapoticovy Evayv onuavTikd poAo ot dnpovpyio Kot Ty eniAver TpofAnudtoy.
Tpeig eivar o1 Bacikég emmtdoelg tovg otn pobnotokn dwadikacio (Christou et al.,

2005);

® TO GUPGIUO KO 1] LETPNGT TOL TPOSPEPOVY EIVOL GNUOVTIKA epyareia Yo
mv enthvon mpofAnudtov Kot ywe v okpifeln tov vrobécewv,
avticToya.

* ¢ éva gpyoireio dapesordfnong, Ta Avvapkd AoyIGHIKA evOappOHVOLVY TIG
voBEcEl;, TOV TEWPOUOTICUO, TIG OVOKOADWYELS 1O0TTOV Kol TIG
YEVIKEVGELC.

e 0ol poOntég, eivor moAv mBovo, e TO GUPGLUO VO EVIOMIGOLV EOKEG

TEPUTTMOGCELS KOL VO TIG LEAETGOLV.

To Cabri Geometry

To mepifdrriov Avvouikng F'eopetpiag Cabri-Geometry mapéyet duvatdtnteg
KOTOOKELNG KOl TPUYUOTOTOINONG HOONGIOK®OV dPACTNPOTHTOV COUPOVO UE TIC

OCLYYPOVESC OO YWYIKES Bempieg Yo T Yvdon Kot T Lanon. ZOpemva e auTég Tig
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Oeopnoeic n uddnon elvar o evepynTiKN, VTOKEEVIKY] KOl KOTOGKELOOTIKN
dpacTNPOTNTA GTNV OTOoie KATOAVTIKO pOAO Toilel TO TAOIG10 GLUEPALOUEVOV GTO
omoio TparypaTomoteiTol Kot 101KOTEPA Ol Lo GLOKEG OPUGTNPLOTITES KOL TO EPYOAELQ
T0. OTol0 TOPEYOVTOL TPOG XPNoT 6Tovs pantég (Maotpoyidvvng & Kopddin, 2007).
O1 oMoTiKég dpacTnploTnTEG LABNONG Urtopovv va Bondncovy tovg pantéc, mote va
OTOKTNGOVV U0 CQOIPIKN Amoyn Tov BEHOTOC, evd Ol OpacTnPlOTNTEC EMIALONG
TPOPANUATOG UTOPoHV VO TOLG EVOOPPHVOLV Y10 VO KATAGKELAGOLV TN YVAOOT, EVEPYAL,
KoODG €MIONG KOl VO OMOKTNOOLV OPICUEVEC OVOIOOTIKEG O0e&l0TNTeS emiAvong
TpoPAnudtev. AKOuN, To £100G TV dpacTNPOTHTOV Uropel va fondnoet toug pabntég
VO EKQPACOLV TIG EVOOUTOMIKEG Kol dlatopikég Tov  dwpopés (Kordaki &

Mastrogiannis, 2006).

To Cabri Geometry givar éva e&apetikd aAAniemdpactikd mepipdriov. Ot
TEPICCOTEPES EVEPYELEG, OE, TV LAONTOV, 0KOAOVOOVVTOL OO CNUAVTIKY] OTTIKY] Kot
aplOuNTIKN avatpo@oddTnon Kabmg emions Kot amd KEWEVIKE UNVOLOTO 03N YDV Kot
dopbwong. Avtég ot SuvaTdTNTEG UTOoPOHV VA TAPEXOVY GTOVS HAONTEC SVVATOTITEG
evepynTiKng ndonong, oe avtifeon pe ta mapadociakd avevepyd meptPdiiova, OTmMG
10 mePPdALov yaptTi-LoAOPL aAld Kot dALo TEPPAALOVTIO OTOL YPNGLLOTOLOVVTOL
QLGIKG avTiKeipeva. MEow TV TOKIA®Y SLVATOTNTOV Kol EPYOAEIDV TOV AOYIGUIKOV,
Y10 KOTOOKELT KOl VAOTOINOT KATAAANA®V, LoONCIoKOV 0pacTnplot)Toy, N Lidnon
avafoduiletal o o evepyNTIKY, VTOKEYEVIKN KOl ETOIKOOOUICTIKT dPAGTNPLOTNTA,
OmOL 0 KVPLOG POAOG TNG OlaTnPeiTal, HECH OVTAOV TOV HOONGIOKAOV dpacTNPLOTHTOV
Kol TOV EpYyareiwV, EvTOc Tov mAaiciov copppalopévev (Maotpoydvvng & Kopdakn,

2007).

[Mopakdto, Bo akoAovVONGOVV HEPIKES OPAGTNPLOTNTES, TOV VAOTOLOVVTOL GTO
PULOEEVA EMOIKOOOMOTIKA Kol OAANAETIOPACTIKA TIEEA TOV AVVAUIKOV XVGTHIATOS
I'eopetpiog Cabri Geometry. Xe éva t€1010 £100¢ AOAANAETIOPOAGNC LE TOV UIKPOKOGLO,
Tov OMUovpYEl avTd TO AOYICUIKO, 0 HABNTAG UTOPEL VAL AMOKTHOEL TN YVAOGY TOL
EVOOUATMOVETOL GTO AOYIOUIKO KOl UTOPEL EMELTA VO, KOTOOKEVACEL 0L KOTAAANAN

YEOUETPIKN YVOOT).
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H neprotpogikn coppetpio 6to aA@apnto Tov tvéooupafikod cvoTipaTog

‘Eva. oAy onuaviikd kepdioto ¢ [eopetpiog cvviotovv ot gukAeidetot
YEOUETPIKOL UETACYNUATIGHOL, Ol omoiol amewkovilovv &va cOVOAO onuel®wV €vOC
eEMMESOV o€ éva AALO oVuvoAo onueiov. Xt oebvn PipAoypaeia (Dindyal, 2005;
Brieske & Lott, 1978) avagépovror wg «["empetpio g Kivnong» (Motion Geometry)
KO 1] GUVOAIKN HEAETN TOVG guvoeital, e&attiag TG evkoiiog Tov optopoY, pe kKabopd
HaONUOTIKOVG OPOVE, TOV PLGIKMOV TPOT®V UETOTOTIONG €VOG OVTIKEWWLEVOL, UECH

HETOPOPEG, aviKkAaonS (aEOVIKNG CUUUETPIOG) 1) TEPIGTPOPTC.

Ta véa Avarvtkd [poypdpupata tov «NEOY XXOAEIOY», 610 Bacuko 0éua-
POy «METOOYNUOTIGUOD, EVOTEPVIOTNKOV TNV TOOAYMYIKY «VTOYPEDTIKOTNTO
LEAETNG TOV TPUDV EVKAEIDEIOV UETACYNUOTICUOV (LETAPOPAS, AEOVIKNG CLUUETPIOG
KOl TEPLOTPOPIKNG GUUUETPIOC-TEPIGTPOPTC) KOl TOVG TPOTEIVOLV Yol LEAETT) GE OAEG
T1G Ta&E1C TOLV AnpoTiKov XyoAleiov. Avth 1 S100KTIKY Kovotopia, BEPata, Epyetal oe
TANPN AvTIOGTOAN e To Todatdtepa Avaivtikd [lpoypappata, ota omoia po tétola
LEAETI TOV UETOCYNUATICUOV NTav HEPKT (LOVO cvppetpio ota Topva) oAAd Kot
oxeddv TANPp®G ayvonuévn kKot eEootpakicpévn ota Ipoypdupoto Xwovdmv mpv To
2005.

H mepiotpogikn| coppetpio, og £vag omd toug VKAEIDEOVE LETAGYNLOTIGLOVG,
&xel edva €val avTIKeEipevo, 10 omoio oTpEPeTal, e EOpa avtifetn TV OEIKTAOV TOV
poloylo?, katd cvykekpévn yovio 0 (0<0<2mw), yOpw ond £va onpueio K, mov kaieiton
kévtpo. Av B = 180° tOTE 0 HETAGYNUATIGHOG KOAEITOL KOl KEVIPIKY] GUUUETPIO 1)

GUUUETPIOL (O TPOG G UELD 1 WIGT) GTPOPT).

H neprotpopikn coppetpia O peretndel oe Avvapko Hepiarrov IN'eopetpiog
(oto Cabri Geometry), ®ote vo avagovel n onuavtikn tpootifépevn agio avtod Tov
€100VC TOV AOYICUIKAOV, KATO TN HEAETN TOV YEOUETPIKOV pHeTaoynpatiopmv. To
aioOnua TG payeiag, Tov TPOGPEPEL 1 KIVILOTOYPOPIKT] OTOTUTIMOT) TV KIVI|GEWV,
onuovpyel, adtopeiofa, gvxdpioto Kot mopodntikd padnclokd mepPdAiov
(Maotpoyidvvng, 2011). EEGALov, oAOKANPO HEVOV, LE GYETIKEG AELTOLPYiEG OTA
nepldAlovio  avtd, eivol  aPlEPOUEVO  OTOVG  EVKAEDEIONG  YEMUETPUKOVG

HETOCYNUOTIGHOVS TOV emmEdOV. MAaMota, £xel oetyfel OTL 01 TEWPAUATIKES OUAOES
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amodidovVV KaAVTEPO Omd TIG OHAdES EAEYYOL OYL LOVO GTNV MO0 GAAL KOl GTO
EMmedo PAONONG KOl KOTOVONONG TOV YEOUETPIKOV UETOCYNUATICUOV, HECHD TOV

Avvapkav [epparrioviov (Guven, 2012).

2N OYETIKN OpaocTnNPOTNTO TPOTEiveTal vo peAetnOel M TEPIGTPOPIKN
ovppeTpio, HECH TOL AAPAPNTOV TOV FEKAIIKOV WWOOUPUPIKOD GUGTHUATOS, DCTE VO
dwmotwdel o amd Ta otoryeio tov (ymeia) e€axorlovBovv va datnpodv TV
101070 TOV YNPILOL TOPE TNV TEPLGTPOPT| TOVG 1), TEAKE, TOl0. peETacyNuatilovtal og
A0 YvooTd copPolra i ypdupota. Ievikd, To aptOuntikd cLGTAUATO TPOCPEPETOL VO,
BewpnBovv Kot va e£eTacB0VV ¢ E101KOV TOTOL YAMGGES, 0,TL KPS dnAadn, etvat.
Ewwéc yAdooeg, mov avortoyOnkay mopdAAnAo Le TIG QLUOIKES, LE GKOTO KOl GTOYO
mv anotiunon mocotitev. Omwg kot kédbe yAdoodw, To apBuntikd GLGTHUOTO
anoptifovtar amd o) £vo oAedPnto (To Tpéxov dekadikd cvotnpa amoteleitor amd 10
ototyela-copfora-ynein), f) éva cHVOLO GUVTOKTIKOV KavOVeV (T.y. T0 undév dev
tonobeteital moté TpmTO 68 aKolovbiec- apuabiEg copPorwv Tov aApapnToL, TOPd
puoévo, av givor pdévo tov) Kot Y) €va GOVOAO OMUAGIOAOYIK®OV kovovev (Apdcoc,

Kopalépng & Iamadomerpdxng, 2006).

Apyikd, ot padntéc pumopodv var oxedldcouy SlodoyIKa To dEKa aplOunTikd
ynoeioe pe ) ypNoN TOV AELTOLPYIOV TOL AOYIGUIKOD KOl GTN GLVEXEW Vo TO
nePETPEPOLV YOp® omd éva onueio. H otadiokn mepiotpoen tov yneiov, e P
pwog poipag kabe @opd, sivar tkavi, KoTopyic, Vo orYUOA®TIGEL TNV TPOGOYN TOV
padntaov, onuovpymvtoag  kivirpa  avBopuntng  mpoonimong.  AkoAovOwc,
AVEUTOOIOTO UTOPOVV VoL TPOGO0H0VV, HEG® AVTOV TOL TToYVIdIGHATOS, To KaBopd
LLOOMLLOTIKA YOPOKTNPIOTIKE 0VTOV TOV YEMUETPIKOD UETACYNUATIGHOD. AKOUN, TOAD
amAn Kobiotator kol 1 €EETOOT Kot O SOYOPIGUOS TG aploTEPOGTPOPNS Amd TN
de&l00TpOPN Kivion TV oynuitov, yopw ord Eva onueio. Eriong, kot n petafoin mov
EMPEPEL OTNV OAN KOTAOKELY 1 OAAOYN TOL KEVIPOL TEPIOTPOPNG Eivol £VKOAN
napotnpoun. TéAog, Kot 1 TapavoOnsn Tov GLVOEETAL e TV TEPLOTPOON Katd 360°
pmopet va e&aherphel, KabdG o1 pabntég ivor dSvvatd vo SaTIGTOCOVY OTL TO TEAIKO

OmOTEALECOL OEV EIVAL O LETAGYNLLATIGLOS TOV OPYLKOVD GYNUATOS OAAG givar To 1010 TO

OXTHOL.
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2xnuo 1: Iepiompopn tov yneiov «3», katd yovio 65°, 180° ka1 270°

Mo mapddetypa, ot eikdves Twv ynoeiov 1, 4, 5 kot 7, To omoio TEPIGTPEPOVTIL
Katé omowdnmote yovia, lvar pdAlov EEva cOUPOAA Yo TO EAANVIKO, AATIVIKO Kot
aplBunTikd oAedpnto. Amevavtiog, to yneio «0» pe mepiotpoery 180° mapapével
apetdfinto, evad to ynoeio «2» pe meprotpodn 180° Bupilel, katd T, po ypoen Tov
EAMANVIKOD YPAUUOTOG «T». XTN GULVEYEW, YOPOKTNPIOTIKY pmopel va Oewpnbel m
nepintoon  tov  ynetov “37  (Zyquo 1, mopamdve). Me  mepiotpoen; 90°
LETACYNUOTICETOL OTO EAANVIKO YPALLL «®», EVG, OTAV 1| YOVio TEPIGTPOPNS, LECH
™G avENoNg ™S katd Prina pog poipog kébe gopd, yiver 270°, 1 ewcodva tov “3” glvan
TO EAANVIKO YPAUUO «E». XTI GLVEXELD TNG HEAETNG, TO ynoio “6” pe otpoen 180°
petatpénetal o “9”, evd av avénbei n yovia teprotpoeng oe 270°, 1 eikdvo ToL «6»
o€ aVT TNV TePinT®mon potalet pe o EAANVIKO Ypappa «o». Avtictotyeg elvar Kot ot
EIKOVEG TOV YMeiov “9”, Kabmg 1 meptotpoPn katd 90° T0 HETATPENEL GTO YPALLO KX,
evo M meploTpon] kot 180° petaoynuatiCel to ynoeio “9” og “6”. Téhog, To yneio 8
napopével apetdfinto, Otav M yovie mepiotpoens Kotaotel 180° (kevrpikn
CLUUETPIR), EVD OTIG TEPUMTAOGELG TOV YOVIOV 90° kot 270° 1 eicdva Tov ymeiov «8»
Bopiler to podnuoatikd covpPoro v to dmepo (o). Ilapouoleg dpacTNPLOTNTES
TEPLOTPOPNG UTOPOLY Vo VAoTomBoOV Kol pe To KEQOAQio EAANVIKA 1] AXTIVIKA

ypdupoata (Maotpoyidvvng & Avactoémovroc, 2018) 1 akdun kot pe to yvooTd
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YEOUETPIKA oynuata (To 0moia, PLGIKA, TAPUUEVOLY OUETAPANTO, aveEopTNTOG TNG

YOVIOG TEPIGTPOPNG TOVG).
MoOnpotikomoinen apofinpudrmv

To mpoypappo PISA wépov tov dAAov vrmoypoppiler kot v ovaykn
LN LLOTIKOTOINONG TPOYUOTIKGOV KOONUEPVOV TPOPANUATOV, HEGH TOV AEYOUEVOL
«MaOnuotikod AAeoapnticpod», ®cte ot pontéc vo aviiloupdvoviolr Kot vo
avayvopilovv v oeeApotnta twv Madnpatikadv. O dpog avtdg divetl fapidtnto ot
HOONUOTIKY YVOOT), TOL YPNOWOTOlEiTOl Yoo T HEAETN MOWKIA®V TPUKTIKOV
wpoPAnudtov ™c kabnuepving Cmng, n enidvon v omoiwv mpoimobétel P Gepd
Bacwkav yvooewmv kot deSlotitwv. [lpdypatt, oto mpdypappa PISA eEetdleton n
wKovOTTA TOV HoONTOV Vo ovOADOVV, VO ETLYEPNUATOAOYOVV, OAAGL Kol Vo
exQpaloviol amoTeLecUATIKA, OTav HEAETOVV, EPUNVEVOVY Kol ETAVOVV TPoPANLOT
g Kafnpepvng Comg. Avtdg 0 peaAMGHOC TV LadNUOTIKOTOMUEVOVY TPOPANUdT®Y
™g Kabnuepwng CoMg, He TNV EMIOTPATELGT OAVOIKTAOV EPMOTNCEMV, TPOGOIOEL GTN
dwdkacio eniAvong ta otoryeio Tov vOOLGIAGHOV, TNG TAPAKIVIIONG KOt TNG EVEPYOD
ovoppetoyns. IMapéyer otovg pabntég duvatdTTEG OVATTLENG TEPIGGOTEPOV KOt
WOYLPOTEP®Y KIVATPOV KATA TN HAONOoTM Kol TNV TPOCEYYIoT] TV HOONUATIKOV ©C
avBpomvn dpactnprotnta. EmimAéov, o1 peretdpeveg LobnUoTKEG EVVOLEG OTOKTOVV
dlemotnpovikn kot owafepatiky owdotaon (Kordaki & Mastrogiannis, 2007). Téhoc,
avt] 1M podnuotikonoinon mpooeépel Ko oucOnty kavomoinom, efoutiog TV
YEWPOTOOTAOV Kol OPEMU®V anotelecpdtov. 'Exel mapatnpndel 6t1 xor or pérprot
pantég av&avouv Ty enidOGT TOLG KO LITEPAKOVTILOVV E0VTOVS, OTAV TPOKAUAOVVTOL
Kot evTummaotalovtat amd Evo «Kanueptvo, Umelptko TpdPANo» Kot KOTomTdvovTot
pe ™ Avon tov (Gackowski, 2003). Axoun, éxetr dwmotwOel 6tTL 6tav ot pabntég
AVATTTOOCOLV SIKEG TOLG OEEG Y10 TPOPANLATA, XPNCYLOTOIDVTOS PEAMOTIKE TPATLTA,
N pabnon evioyvetal kot To TAsovektnuata eival caen kot EekdBapa (Lesh & Amit &

Schorr, 1997).

Ymoompiletar 6Tt 1 podnpatikonoinon npénet va givol TpoTap Ikdg 6TOYOG

™m¢g pobnupotikng  exkmoidevong (Hope, 2007). Kotd v emidvon tétoimv

101



padnuotikoromuéveoy pofAnudtov, €vag mpoceopog aAiyopiBpog mévie Pnudtov

etvar ko 0 e€ng (Mmapaing, 2011; Hope, 2007):

o Agpempio pe éva mpoPAnua e mpoypotikng {ong - Aloatummon tov
TpoPApaTOg

e Katavonon tov mpoPfAnuatoc. Opydvmorn Ttov TANPOQOpIdV Kol T®V

dedopéveV, HECH HABMUATIKOV EVVOLDV
e  MoaOnuotiky Movtedomoinon tov mpoPAnuatog. Metaoynuaticpdg g
TPAYUOATIKNG, GLYKEKPIUEVIG EQOPLOYNG O £vo. aenpnuévo TTpoPfAnua
MoaOnpatikov

e Enilvon tov pobnpatikod tpoPAnpotog

*  AVOoTOYOOoUOG KOl HETAPOPE TG HOOMUOTIKAG ADONG GTNV TPAYLLOTIKN
KOTAGTOOT Y10 VO ATOGAPNVIGTEL €AV 1] AAVTINGT £XEL VOTLLO.

Inuovtikés  avbeviikég, Onpovpywkés  dpactnpotmreg  pabnong, mov
oxeTilovial pe KOTAOTACELS TPAYUATIKNG (NG umopodv va Kotaokevachovv Kot va
evoouatmbovv oto mepiPdAlov tov Cabri Geometry, cuvicto®vtag £va TAOVGLO,
dakTikd Kot pobnolokd miaicto mwapdtpuveons. Oviwg, ta Avvapkd Iepipdiiova
Ieopetpiog KGavovv €0KOAO GUVOECELS, PHEGM EIKOVAV, LE TOV TPOYUOTIKO KOGLO.
EmnAéov, pmopovv va ypnowomomBodv vy Tt Onuovpyio  SUVOLUK®OV
TPOGOUOIDGEMV, TAPEXOVTAG EVKOPIEC GTOVG LOONTEG VO EMeEEPYOGTOVV TPOLYLLOTIKA
N mpocopoovueva dedopuéva. Ot pantég, pe avtdv tov tpomo, eivar moAd mbavdv,
YPNOULOTOUDVTAG TOAAATAES OVOTOPAUCTACELS VO EVIGYVGOVV, HECH JEPELVNONG KOl

avakdAvyng, ™ podnuatikn tovg katavonon (Pierce & Stacey, 2011).

Mo mopddstypo, £€0T® TO KOOMUEPIVO-TPAKTIKO «TPOPANUA TOV GEPPIGTO»
(Copes & Kahan, 2006): “Evag ogpoictag, vovayei o £va vioi mov €yl Hopon
16OTAELPOL TPLIYDVOL. BOEAel va yticel po koAOPa €161 dote 10 dBpolcua TV
petofdoedv tov mpog Tic 3 mapaiieg va givar eldyioto. [Tov mpémer va yticbel n
KkaAVPa;”. To 110 TPpOPANLA, EAAPPDOG TPOTOTOMUEVO, UTOPEL VOL TOPOVGLOCTEL KO (G
e€ng: “Evag yempyog ayopace évo PeYEAO TESVO aypOKTNILO. GYNLUOTOG LGOTAEPOL
TPLYOVOV, TO 010i0 TEPIPAALETOL KATA KOG TV TAELP®V TOV OO AE®POPO, TOTALLL

ka1 Odracca. TTod mpénel va yticel 1o omitt Tov, av €ivol AVAYKOGUEVOS VO KAVEL

102



KaOnuePIVAE TN S0 0pOUY| OTHTI-AE®POPO, OTiTI-aKPOBOANGOIE KOl OTITI-TOTAL, £TOL

MOOTE 1 OldpOoUN o TH Vo tvar n EAdyiotn dvvatn;”.

H pofnuatikoroinon autdv tov dvo 160HopeOV TPOPANUAT®OV TAPATEUTEL,
gvbéme, oto Bedpnuo tov Itadov pabnuotikod Vincenzo Viviani (1622 - 1703).
Yopeova pe owtd (Samson, 2012), yuo kdbe eowtepikd onueio evog 1GOTAELPOV
TPLY®OVOL, TO AOPOIoUA TOV OTOGTAGEDMV TOV amd TI TAEVPES gival otabfepod Kot i6o pe
TO VYOG TOV TPLy®Vov. Av 10 onueio PpiokeTan EKTOC TOL TPLYOVOL, TO OVOALOIWTO
aBpotopa eEarxorlovdel va 1oyveL, pOcoV T0 £vo kABETO TUN O 1) TAL dVO TTOL PBpickovTat

evtelmg EEm and to Tpiywvo dev mpootiBevtar, oAAd apatpovvton (Wells, 1991).

210 Beopnua owtd (oL 1oYvEL Ko avtioTpopa) pmopel va mpocoofovv kot
Blopatikd xoapokTnploTiKd, Onws yio tapdostypo propet va cupPet pe v exdoyrn tov
YempyoL (ZyMua 2, aptotepd) N TOV GEPPIOTA, TOV AVaPEPONKAV OUECHS TOPATAV®D
(Maotpoyidvvng, 2017). Ot pabntéc oyedialovv éva wodmhevpo tpiywvo ABI, 6mov
10 onueio A glval o E6mTEPIKO TOL TPLYy®VOV, o E, Z xo H gtvon ta onpeio topng tov
KkdOetwv and to A mpog Tic mhevpéc kot ta AE, AZ kot AH ot {ntodueveg omootdoels
(Zymua 2, de€id). Ot pobntég PeTpovv, HECH TNG ALTOLOTNG LETPNONG TTOL TPOCPEPEL
T0 AOYIGHIKO, TIG GYETIKEG amootdoels. Katomv, pécm g Aettovpyiog «umoloyioplogy,
aBpoilovv Tic 3 amoGTACELS KOl TN GLVEXELN TLVOKOTOLOVV TIS TPOKVTTOVGES TLLES.
AxoAroVBmg, peTakivovv To onueio A, evtdg ToL TPIYDOVOD, Kol LEGM TOL TANKTPOVL tab
Kataypdeovv kKébe popd ta véa aplBuntikd oedouéva. Kébe avtioctoym eopd pumopet
va dmiotmdel eraywykd to apetdfanto afpoiopa. Ovcikd, ot padntég Lmopovv va
petacynuotilovv duvapukd Kot 1o Tpiyomvo (to omoio, moTOc0 TUPUUEVEL GUVEYMG
WGOTAEVPO), “OmOdEKVOOVTOS TN «VOUOTEAEOKT) oYL 1TNG oTofepdTNTAG TOL

00poiclaTog 6€ 0TOL0NTOTE IGOTAELPO TPiy®VO.
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OE+0Z7+0H=9.43 ek

07=4.38 £k

N

o — 5 dﬂuu:;ugﬁu_ 0E= aH= 07= NE+0Z+0H=
I 1.73 3.02 4.68 9.43
7.78 1.68 3,987 13,45 1.30 4.51 3.62 9.43
258 9.84 1.027 713,45 0.96 7.28 1.18 9.43
3.21 5.34 4897 13.45 813 0.84 0.45 9.43
2.05 an 3851 10.01

0.03 3.46 6.00 9.48
1.9 2.44 5647 10,01 730 Tor 075 a3

1.88 3.16 4.38 9.43

o enl s coirel—,

5.84 1.09 3.08 10.01

e H-r oA - ST H A

2ynuo. 2: MoOnuatixoroinon tov Becwpnuozog tov Viviani

Axoun, éva dAro koBnueptvo mpdPAnpa pumopel vo avapEépETal 6To AEYOUEVO
“npoPAinua tov kafardpn” (Asheson, 2010): «Evag xafardpng emiotpépel 610 omitt
TOV HETA OO U0 KOTLOOTIKY HEPA. ZaPVIKA amo@acilel vo 001 yNoeL To GA0YO TOL va
meL vepo oto motaut. Ilowa, Aowwodv, mpénet va eivor 1 dradpopn, Tov Ba axorovdnoet,
AOTE 1 AMOCTOCT YO TO OTiTL TOL va glvar M HkpoTePN dvvarr);». H Avon pmopei
gbkoha va oamotowbel kot pécm g aflomoinong Tov AOYIGUIKOU AVVOUKNG
I'ewpetpiog Cabri Geometry (Maotpoyiavvng, 2016p). Eotm 1o oyfiua 3, pe to onueio
A va givon 0 kafoardpng, To onpeio B va givan to onitt tov, I' va ivon to onpeio 6mov

10 GA0YO0 Tivel vepo ko 1 €VOEL € VO OVOTOPIGTAVEL TO TOTALLL.

Ot poBntés, HEcm MEPAUATIOTOV Kol OLVOIKNG petakivnong tov onueiov I,
Bpiokovv, and tig dadpopuég AT+I'B, mov kataypaeovtal avtdpata kdbe popd amd to
Aoyopikd otny 006vn (Ykpt TAaiclo), Tnv eAdyiot. Katodmy, katd v avalijtnon tov
onpeiov I' mov ghayiotomotel T dadpoun, ot LabNTEG LTOPOVV VO LETACYNUATIGOVV
™ owdpoun AI'+I'B og gvbeia, pe v mpoéktact tov tunpatog Al' katd I'B. ‘Ectm
AB’ 10 véo guBuypappo tunpo to omoio givan ico pe ) dwwdpoun AI'+I'B. Mdiota,
TO TUNHO AVTO Etvor 1 LIKPOTEPT] ATOGTACT] AVTNG TNG dtadpoUnG, Koot To AB” givan

evBYOypappo. Téhog, ot paBnTéc pmopovv va gvtomicovv 1t oyxéon tov onueiov B kot
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B’, dwumotdvovtog pécm e HETPNONG TOL TTapEYEL TO AOYIGHIKO OTL To Tunue BB’
elvar kdBeto ot gubeia e kat ot ta B ko B” améyovv e&icov and v e. To onueio I,
oNradn tekd, givarl to onueio Toung g gvbeiog e (Tov motapov) pe o Tuqnoe AB’,
6mov B’ 10 cuppetpikd tov B ¢ mpog v gvbeia e. Ot pabntég, petakivavtog to
onueia A ko B, pumopodv va dlamietdvouy, £(oviag Ta oG onueio avapopdg Kabe véa

Qopd, TNV KaBoAKOTNTA TNG TapOTdv® AHONG, LECH UIUG CMPEIONS TEPUTTOCEWDV.

Ar+re=15.70 ex.

Ar= B= Al +IB=
7.43 8.33 15.76
8.75 i.37 16,12
5.77 10.05 15,82
10.46 6.57 17.03
5.27 10.81 16,07
6.68 9.02 15.70

BO=6.30 =x.

Ar=6.68 =k

e H-rHoa - ST H A

a]

rB’=9.02 =x. 0B"=6.30 ex.

2ymua 3: To mpofinuo. tov kafaidpn

Emiong, pa dAAn mapdpota Propatiky) epappoyn 6o pmropovce va agopd o1
xapan evdg dpopov o omoiog mpémel va weaméyel and ta 3 un cvvevbeloxd yoprd. Ot
padntég oyeddlovv oty em@Aveln. Tov AoYioUKov Avvoukng [eopetpiog éva
tpiywvo ABI, 6mov A, B ko I' ot vrotiBépeveg Béoeic tov 3 yopuov. Xapdocovy pa
evBela & ko petémetra eépvovv ta kdbeta tunpata AA, BE kot I'Z and 116 kopueéc
TOV TPLY®VOL TTPog TNV €vbeio Ko petpovv ta unKm tovg (Zynua 4). AkoAovlwg, ot
pnantég, mepapaTiCOPEVOL, UTOPOVY Vo, GLPOLY OLVOMIKA TNV €vbeion MoTe oF
dedopévn otiyun va emthyovy TV 160TTo TOV KAOETOV TUNUATOV - OMTOGTAGE®V

(mpdova TpHOTO).

105



m Cabri geometry II - [Exfipa 4] -
{3 Apyeio Emclepyooio Emdoyég Mopéupe  Eorfaa

Bl o S < T e

2ynuo. 4: IlpooraBeia evtomiouod tov 160mEYOVTOS OpOuon

[TéM pe Tepapatiopong, ot pobntég pmopel va eviomicovy v €101kn Béon Tov
onpeiov Toung g evbeiag € pe T mhevpéc AB ko Al ko v sopmepdvovv 41t 0
wonéymv dpopog eivar n gvbeia mov opileton amd ta péca twv AB kar Al', | onoia

elvai, QUoIKA, TapAAANAN Tpog TV TAevpad BI' (Zynua 5).

211 GLVEYELW, 1) GLVEYNG, OLVOULKN Tpomonoinot tov Tprydvov ABIT mapéyet
amePio. OUOEWODV TEPUTDOCEWMY, GTIG OTMOIEC 1 €QUPUOYN TNG 101G pe axpidg

TOPOTOV®  Pruotikng-okoAovOokng  peboddov  mpooeEpel TV “AmOOEIKTIKN

EMAYOYIKOTNTO TOV KAOOAIKOD GUUTEPAGLLOV.

E Cabri geometry Il - [C\Users\alexis\Deskiop\iy y_4ig] T T F [

{E] Apysio Emsfepyooia  Emdopéc Mapdbupo  Borifea

JLIPEIES o S S SRS IV EZ

4.94 ek
4.94 ex.

B r

2ynuo 5: O 100méywv dpouogs opileTal amo to. LETO, TV TAEVPDV TOV TPLYDVOD
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AGPaA®OC 0 dpOLOG anTHG OV Elvar LOVOOIKOS, KaBMG e TNV 1010 d1adtkacio 1
evbeia € pmopel va oprobet ko amd ta péca twv mhevpdv AB kot BI' aALd kot amd ta
péoa tov Al ko BIT, dote va vdpyovv cuvolikd Tpelg t€Totor dpopoL, ot omoiot

weaméyovv and Tig 3 KOPLPES-YWPLE TOL TPLYDVOL-TPLYMVIKTG TEPLOYNS.

H katackevun ovtr, 0nm¢ kot OAeS ot GALEC, KoL 1] KEUTEPIKT] — OTMTIKN» TNG
amodelln mapéyel dvvaTOTNTEG, DOOTE Vo eVioyvdodv Ol GLUTEPAGHOL Kol Vo
TopakvnBovv, oe deVTEPO YPOVO, 01 LaBNTES Yo oval TGO Kot S10TVTOOT) QVGTPDV
anodcilewv. Tlpdypatt, ot pobntés, pé€ow TV KOUVOTOMK®V (HE TOV TPOTO TOL
TOPOVGLACTNKAY) OVOTAUIGIOCEDY TOV KOOMUEPWVAOV TPOPANUATOV GE a@MpnUéva
wpofAruato Mabnpatikd@v, Hropovy vo EVEPYOTO|GOLV TN YEMUETPIKT] TOVG YVAOOT),
®ote vo. mpoceyyiocovv To dedopéva Kot va. odnynbodv, telkd, ce o ovotnpn
amodelln. e Kabe mepimtoworn, 1 PropatikdomTo Kol N owOEVTIKOTNTA TETOLWV
TPAYUATIKOV TPOPANUATOV amotedel Evay amodoTikd TpOTO £YEPONG KOl OLALTIPNONG
TOV EVOLPEPOVTOGC, TNG TPOCHAMONG OAAL Kot TV KIVATPOV TV podntov. Emumiéov,
®¢ O00KTIKN Kol HOONCLOKY EMTUYI0 KATOYPAPETAL Kol 1 WOV SOMIGTOON Kot
avayvopion ond toug pabntég 6t o Mabnuotcd elvar wova vo dtvouv AVGELS o€
Kanuepvd epotirota, KoODS Kol o€ OEHOTO TPOCOTIKOV £VOLNPEPOVTOS, OTMGC

EMTACGOLV KOl Ol LOVTEPVES ETOIKOIOUIOTIKES Oempieg.
Xvlnton, Xoprepdoparta, [potdoseig

H «owotopio amotedel Tpoylod€KTIKO OYMUC, OV, OUOAOYOLUEVAC,
amocLVapLoAoYEl Kot omosvuokoTilel To péAdov. H ymoelaxodtra, eniong, yiverat, cuv
T YPOV®, 0 LINPETNG AAAE KOl O SLoYEPLOTNG KOl pOGTIG ToL pEAAOVTOG. Ot dvo
aVTEG 10€€g Kot dtodkacies eivarl TOAD €0KOAO, OTIG HEPEG OGS, VO, SLVLTTAPEOVY Va
aAniemdpdoovy kot vo oAAnAocvumAnpwBovv. Ilpdypati, mOAAES KovoTOMiEC,
ONUEP, 01 OTO1EG OyKAAIALOVV Kot SIEVKOAHVOLY TV avOpdTivn Kanuepvotnra (Kot
Oyt uovo) €yovv ymoewokn Kotatopn. IHopdpoteg Kot avaroyeg SELKOAVVGELS, TOL
ocvvdvdlovv TV Kowvotopio Kou TNV ymelakn onovpyia, eivor dvvatd va
eELMNPETNOOVY KOl EKTOLOEVTIKOVG OKOMOVS, HE aE0MPOCEKTO  OOTELEGLLOTOL.
Mdélota, ot cvvtdkteg Tov Néov Avaivtikov [poypoppdtov me Ymoxpe®tikng

Exnaidevong, toévicav, kat’ amaitmon Tov Kopov, oVTH TNV ovoyKoloTnTo
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owodounong evog ovyypovov cyoieiov, o omoio Ba otnpileTon Kol e YNELOKES
Kavotopieg. Puoikd, Kol 0 EKTAOELTIKOG vl OVOYKOGUEVOS, TOWG TPAYUAGL, Vo
ocoumAéel va. gvBuypoppiletar, oAAG Kot VAOTOEL TIS EMITAYEC TWV GUYXPOVAOV

KOW®VIK®OV Kol EKTOOELTIKAOV KOTEVOVVGEMV KOl OTALTCEMV.

Ye avtd 10 vIoPondNTIKO TPOG TOVG EKTAOEVTIKOVS TTAMICLO, 1 TTapovGo
€pyacic, GTOXEVOVTAG VO GLVOVAGEL APUOVIKA KOl GOUTAEKTIKG TNV KOLVOTOUIO KOL TV
YneKoTTO, TOPOVGINCE UL OEPA  OAANAETIOPOUCTIKOV  OPOCTNPLOTHTOV,
viomompévoyv oe  Avvoukd  Ilepipdrrov  Teoperpioc. Ov  dpactnprotnteg
TOPOLCLACTNKAY, KATH TO TAEIGTO, e oeVAPLa Kol ETEIGOI0 OP®V TPAYUOTIKNG LS.
H avéyxn ponupatikoroinong kadnuepwvav mpoPfAinudrov, péow tov AEYOUEVOL
«Moabnpotiod Arpafnticpov», vroyopedel va divetar Popdtnta otn podnpoatikny
YVOGY, TOV YPNGLOTOLEITAL Yol TN UEAETN MOWIA®V TPOKTIKAOV, «KOOMUEPIVAOVY
npofAnpdtov. MOMGTA KOl TO £YYEVES «TOYVIOIGLLOY, TOL KOULOVV Kot TEPIKAEIOLY
KOTOLEC KOIVOTOUIKEG TEYVOALOYIKEG TPOCEYYIOELS, OVIIGTPATEVETAL, 110G, TNV
TAPOOOCIOKY CUUTEPLPOPIOTIKT ddackoiio Kot Pondd vo kopedel o ofoc kat 1

TPOKATAAN YT amévavTt ota Mabnuotucd.

H dvvapukodtta kot n aAAnAemidpaoctikodtnta tov tepiforiioviov I'eopetpiag,
etvat woyvpot, dapesorofntikol TapAyoVTES, IKAVOL VoL TPOGOMGOVV GTO KaOnueptvo
péonpa vav moryvidmon yapoktinpa Kot oy aictnon paysioc. Tétoleg moudoywykég
ovvOnkeg, stvar dxpwg eminrodpueves oty KaONUEPIVI] OOAKTIKY] TPOKTIKY, KOOMDC
umopel va avENGOoLY T KIvITPaL KoL TV TPOGOYN, LECM TNG TPOGOOGNG «ITOLOAYWYIKNG

yonteiag» 6to pabnua.

BéBawa, givor modaywyikd embounto, ot pabntég va pdbovv kot ot idtot va
Kavotopovv. Qot1d60, T0 TPMTO P 6T SOACKAATN TOV LaONTOV VO KOVOTOHOVY
etvar va eEaopalotel OTL Kot ot eKmadevTikol Ba £xovv gukatpieg va yivouv ot 1610t
kawvotopot (Boss, 2012). [TiBavov, n mapovca epyacio vo dNUOVPYNGE (o EAAPPLA
avpO OOOKTIKNG KALVOTOUIOG, TOL UITOPEL VO AEITOVPYNGEL UNTIKE, ®G £vo onueio
aeeTNPpiog Yo KavoTOUeS YNOLokES TapeUPACELS OTNV EKTOIOEVOT), TTOV APOPOVY GTN
péonon. Ouvoikd, m €eopuoyn Kot 1 OKIUN OTNV TAEN TOV TOPOLGLICUEVOV

OWOKTIKOV TPOTACEMV, ®C HIOG OTOPOATNTNG  OVOTPOPOSOTIKNG  OldIKOGING,
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Oewpeitan, amapoitntn kot emPePAnuévn, ®ote vo SOmMICTOOEL 1 YVOOTIKY Kot

LaONGLOKT OLVOLIKN TOV TPOTEWVOUEV®VY TapPEUPAcE®V.
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OeOPNTIKOG OVUGTOYUOHOS YOP® 0o TN S1d0cKaAia Kol OEpaTIKG oYEdLO

gPYaoiog 670 YAMOOIKO nadnpa
Kwaoravtivog Arouavtng
6° Anuotiko Xyoleio Aypiviov

Iepiinyn

To Avoivtkd TIpoypoppa Znovdov (AILZE.) mg N®ccag Tov dNUoTIKoD
oyoleiov ko too owkeior OwaKkTikd PipAion mov to e€edkevovy (010 emimMEdO TNG
OWOKTIKNG TPdéng), Kabiotodv avaykaio Tov avasToyooud, amd TNV TAELPA TOL
daoKaAov, (og dehTEPO YPOVO ATO aVTOV TNG ddacKaAag) Yopw amd Bépata TG0
neplexoprévon kat peBodov ddackoriog 660 Kol KATeLOHVGEWV OV EUTEPIEXOVTAL G’
avtd. O avasTOoYUGHOG OVTOG OV UTOPEl TAPd VO APOPA GE EPMOTHUATO YOP® OO TO
Babuod d1daxtikng avtovopiog Kot dSuvatdtTag TopeUPAcE®Y TOV TOV EMTPETOLY TA
vrdpyovta «dwaktikd makéton G [Adccag. Me GAAa Adylo, OYeTikd pe 1
duvatdTTo EAEYYOL, 0md ToV 1810, KOIPLOV SUCTACEDV TNG YAWGGIKNG JO0CKAAING
KaODS KoL TPOTMV ETAVOIOTPUYUATELONG ) AVAKTNONG EVOS TETOLOV TTLO OMILLOVPYIKOD
porov. 'Evag tpdmog yio v emiteuén evog 6tdyov ooV ToV TPOTYOVLUEVO £ival Kot M
duvatdmro ekmdvnong, omd avtov, Ospatikdv oyxediov epyaciog (projects) oto

YA®GGIKO uddnpo.

AEEEIG-KAEOA: YAWGGIKY] O1000KOALN, EMKOWVMVIOKN-KPLTIKT) TPOGEYYIOT|, TEXVIKOG

ELEYYO0G, OOOKTIKT OVTOVOIN, GYEOL EPYACTOG
Ewayoyn

To A.ILXE. g I'hdccag tov dnpotikod oxoAiegiov, To omoio eivon o€ 16Y0 amnd to
2003 Kot GVYKATOAEYETOL GTOV TOTTO TOV AEYOUEVOV KGTOXOTUEIVOUIKAOVY» AVOAVTIK®OV
npoypappdtev (I'podiiog, 20058: 33-38), kuping dpmg n oepd twv PifAto-tetpadiov
IMwocag Tov pabntn mov 10 £E1OKEVEL GLYKEVIPDOVOLV TPOVTOOEGELS Yo Evay TPO-
KkaBop1iopévo TpoOTo d1dacKaAG TOL HoBNHATOG Ko, GLVAKOAOLOA, Y10l CLPPIKVOUEVOL

neplfdpio SIOOKTIKAG avTovouiog Tov dackdiov (Atapaviig, 2014: 163,164).

[T ovykekppéva, Ta ddaktikd BiAia tov padnpoatoc e I'Adocag PAEmovue

otL dwpBpdvovtal yOopw omd Ogpoatikég evotnTeg, Ol omoieg mEPLEYOLV OAPOPO
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L9

“ovBeviikd” kelpeva (eVNUEPOTIKE, AOYOTEXVIKA, €YKLKAOTOIOK(, ETIGTNUOVIKAL,
YPNOTIKA) Yio TO B€pa TOVG Kot akoAoLOoVV OIGKNGELS VONLLATIKNG Enesepyaciag Kot
KOTAVONGoNG TOV EKAGTOTE KEWWEVOL, TAPAYOYNG TPOPOPIKOD 1] YPATTOV AOYOL, KAOMDS
KOl 0OKNGELS YPOUUATIKNG, Ae&thoyiov kot opBoypapiog. 2ot060, 0 TPOTOG e TOV
omoio givar apBpwuéva to. TPONYoLUEVE YAWMGGIKA OTOKElN, GE GLVOLAGUO UE TOV
“kKAeoTd” yapakmpo TV BipAo-teTpadiov Tov pabquatog (WOUEVO Kl ¢ EKOOTIKN
HOpON, aKOUN), KABIGTOOV TO YAWGGIKO HAON U0 GYETIKA «avVOEKTIKO» 5T dSuVATOTNTA
OBOKTIKNG TopéUPacng Tov SaoKAAOL, amd THY AToYN TOV HKPOV Tepimpiny Tov
QPNVOLV Y10l TTLO OLGLAGTIKO GYESOGUO TNG YAMOGIKNG O1dacKaAiog amd avtdv. H povn
duvatdTTo, EMOUEVEOS, TOV TAPEXOVV GTO OUCKOAO TO GULYKEKPLUEVO OLOOKTIKA
eyyepidta etvar avt yo KATOoV SSOKTIKO HKPO-TPOYPOUUUOTICHO KoL L0 LEPIKT|
avadlevbémon tov otolyelov YA®WGGIKNAG VANG péoa o610 oYoAkd ypdvo. [
napadetypa, éva ond o Oepelokd otoryeia TV eyyEPOIOV, 1 YPOUUATIKOKEVTPIKY|
QLUA0G00ia TNG 010acKOANS TTOL VT TPoPAETOVY, duGKOAN Hopel va avarpeDel av det
KOVeS TN oTeV O1060VOEST] KEWWEVMVY, OPAGTNPLOTATOV KOl OOKNCEMV, TO OOl
odNyovv Ge £€vo. OVOALTIKA TPOGOOPIGUEVO (KoL, TEAKE, mpo-Kaboplopuévo Kot
TAvOLO10TLTTO) TANIG10 KO TPOTO SOACKAAING AVTOV TV GToLElwV ddaKTENg VANG
Ko, GLVAKOAOLON, TOV YAMGGIKOD HaBNUATOG, GYEOOV “OEGUELTIKO” (1], TOVAGYIGTOV,
TEPLOPLOTIKO TAOV 0PIV TNG SIONKTIKNG TOV ALTOVOUIAG) Yol TO ddcKaro. O Tpdmog OnA.
HE TOV 0moio GLVOELOVTOL TO KEIHEVA KOl Ol OOKNGELS TOV TTEPLEYovTaL ota Pifiia dev
etvat dAhog amd o vo a&lomotovvTot o1 ACKNGELS, KATA KOPLO AOYO0, MG «GLUTATPOLLON
tov kewévov. Ilpokeiévov OmA. va avaAddovialr, vao TEPLYPAPOVTOL Kol Vo
suneddvovrar otoug padntéc® Ta PopPOCVVTOKTIKG GTOEio TOV TEPIEYOVTAL OTA
kelpeva. Avtifeta, oe Alyeg mepurtddoelg aglomolovviont avtd yuo v e&vmnpétnon
oTOY®V OV GYETICOVTOL LE TN ONUIOVPYIKT YPNION TG YADGGOC. ATOTEAMVTOG ONA. TNV
OQOPUN KO YPNCLUEVOVTOS MG TNYEG TOPOYNS TANPOPOPIDOV Kol TPOPANUOTIGHOD,
TPOKELUEVOD VO SNUOVPYNO0VV GUYKEKPIUEVES TTEPIOTACELS EMKOWVOVING Kot (Kot TO

dVVATOV) TPAYUATIKOG GTOYOG Y10 VAL EKPPACTOVV (TPOPOPIKA 1| YPamTd) Ol pabnTéc.

10 Onov avapépetol 610 Keipevo uadntic/éc evvooldval kau To. avtictouo uabiipio/ec, to. onoia
napaAeimovior xapwv ocvvtopiog. To 160 woyvel kol ywo T0 OVTIGTOWYO Jdokoalog, [E TO Omoio
eEVTOKOVETOL TOG EVVOELTAL KOt TO ONAVKO YEVOC.
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Apa, TPo®B®OVTOC 0T SOACKAAIN ETIKOVOVIOKES OYELS TNG YADoGoS. Mia tétola,
Aowmov, YAWGGOIKN TPocEyyon (¢ €mMAOYN SO0KTIKOD VLAMKOV, dapOpmon Kot
aAAnAovyio Tov VAIKOV kot PEB0S0g S10a0KOAMAG) Elval avapeVOUEVO Vo, UV eivat
emdeyouevn mo PIKOV SO0KTIKOV TTapeUPAce®v amd 1o d4oKOAO Kol, Gpo, Vo
dnuovpyet wpovmobéoelg Yo “texvikd Eleyyxo” tng YAwookng ddackoriog (Apple,
&Jungck, 1995).

Me ) ogpd ¢ (Ko 6to Babpd mTov 1 OTTIKY LOG EIVOL AVTITPOCOTEVTIKT] TOL
ONUEPIVOD TANGIOV YAMOGIKNG O1000KAALOG), 1 EKOOYN QTN TEXVIKOV EAEYYOL TOL
eumeptEyetol oto, oxolkd Pipiio g M'Adooag dnpovpyeil to vedPabdpo yo «omo-
eldikevony (de-skilling) tov dackdAwv, otV TPOOTTIKY TOL YPOVOL. AnA. yia
OTOOWOKY] QTOCTEPNON KoL, €V TEAEL, AMMAELN TNG OLVOTOTNTAS TOVG VO UTOPOHV VL
npofaivouv g avTOVOUO Kol VTOPOVAO (TAOAYMYIKA) TPOGIOPIGUO Kot GYESAGLLO
TOV GTOYEIOV Kol J0GTACEMY NG YAWGGIKNG O0acKoAMaS (amd TV €MA0YN TOVL
YA®GGIKOU VMKOL £€mG Tov TpOmOo dakTikhg aflomoinong tov oty aibovoa
ddaokaAiag). Me dAla AdyLa, 1 ONUEPIVT YAWGGIKY| S100CKOAIN TTOV TPOSIALYPAPOLV
T Bpro-teTpdola e ['Adocog oto dnpotikd oyoleio kabe dAdo mapd pmopet vo
ocLuPdriel oe o emova-OepeMmon TG oxEoNS TG COAMYNG LE TNV EKTEAECT] TNG
dwaokoiiag, péco amd £vov ONUIOVPYIKO ETOVOTPOGOIOPIGHO TOV POAOL TOL
daoKdAOV ®C aVTOV OV CLAAAUPAvVEL Ko oyedldlel T Oackaiio (StovooHUEVOC
O0OKOAOG) KU Oyl MG TEYVIKOV OEKTEPOIMTY] ETOYOVL OWOOKTIKOD VAIKOV «TTPOg
napadoony. MdAiota, av Kot eiye vdpéet 1 110 TEPITOL KPITIKY| EXICTULOVGT] KoL Y10
v moAdtepn oepd Pipio-tetpadiov «H Nodoca povy (Mavpoyiwpyos, 1997:145-
183), 8o Aéyape OTL T GTOLXELO TTOV GLYKPOTOVV TO TAAIGLO TNG YAWGGIKNG 100G KAAI0G
pe To onuepwva gyyelpiota, dnpovpyovy TPoHmohEcEl Yo emitaon TOL TEXVIKOD
EAEYYOL NG YAWGGIKYG O1000KOAMOG Kol ylol oKOUY LEYOADTEPT GLPPIKVOCT TNG
SWOKTIKNG avtovouiog Tov dackdrov. ['a mapddetypo, n wo “oeyt)” cvvdpOpmon
KEWWEVOV-OPACTNPLOTNTOV-0CKNCEDY, GE GUVOVACUO OPEVOS HE TOV TANO®PLKO
YOPOKTNPO TOV YA®GGKOD 0vTov VAIKOL (ota Bifiio [Adocoag Tov pabnt kot ota
avtiotoryo Tetpddia Epyacidv) kot agetépov v eEedicevpuévn peboodsvon kdabe
TAEVPAG NG YAWGGIKNG 010acKaAiog (1 omolo epumepiEyetol Kot 6ta 0V0), KafioTouV

O «OPOTO» TOV TEYVIKO EAEYYO LEGO GTO GNUEPIVA EYYEPIOLL.
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To epdtnua, BERata, mEpa omd T1g OTO1EG TETOL0L EI00VG EMGNUAVCELS, EIVaL OV
umopel vo VTAPEEL EVOAAAKTIKOG TPOTOC GYESOCHOV TNG YAMOGIKNG 01000KaAl0G Ko,
dpa, dvvatdTo Kot TpOTog O1dacKkoAiog Tov pabnuaTog, 0 omoiog vo. umopel va
vrepPaivel o ad1EEoda mov oxlaypaehOnKay vopitepa 1060 ®¢ TPOS TNV 1010 T
YA®WGGIKN TPocEyylon OG0 kol ®G Tpog To Pabud BewpnTikng Kot SO0KTIKNG

OLTOVOLUOG TTOV QT EMTPETEL GTO OACKAAO.

Ye o térown KatevOuvor, £€voc EVOALOKTIKOS TPOTOG GYESIGHOV TNG
YA®WGGIKNG O100CKAAING 0eV UTOPEL TOPA VAL GUVLTAPYEL LE EVAV SLOUPOPETIKO KTVTTON»
d0oKAAOL amd ovTtOV Tov “‘TpoimobEéTouyv” T vEApyovta oxohikd PiPAiia. ‘Evav
ddokaho OMA. o omoiog Oa avactoydletar (oe devTEPO YPOVO OMO OLTOV TNG
OWUCKAAING) OXETIKA e TIG BE@PNTIKES KO 1OE0A0YIKES APETNPIES KO TAPADOYES TNG
enionung €xdoyMg YAWGGIKNG 00acKaAlag, Kupimg, OUMC GYETIKA e TO. KOWOVIKA
OTOTEAEGLLOTO TOV 1| SWOUCKOAIN VT UTOPEl Vo TapAYeEL GTO “€00(pOS” YAMGOIKA,
KOW®OVIKO KOl TOAMTIGUIKA dtapoporomuévey padntov (Atapavig, 2018:132-136).
‘Evog tétolog avactoyaopog mepva péoa amd €vav mo evepyntikd (Bewmpntikd-
10€0A0YIKE Ko Today®YKd) Ko, Apa, o KPITIKO pOLO TOV dUGKAAOV ATEVAVTL GTNV
Kuplapyn koY GYOAMKNG YVOOo™G Kot Bewplag mepl YADOCOG KOt GTIG EMMTMOGELS TOV
avtn €xel og ke eninedo. Etol, empénel 6to dAGKOAO Vo EXEL O EVEPYNTIKO POAO
0€ OYEON LE TOV TPOGIOPIGUO OA®V T®V OAGTAGEWV TG d10acKoAMag Tov. AV BEAae
vo ddoovpe €vo BepNTIKO TUdAY®YIKO «OTIYHO» OTI YA®GGIKN TPOGEYYIGT TOV
npoteivovpe, Bo Adyape 0Tt avt aflomotel mAevpég ™G AeyYOUEVIG Epevvag Opdong
(Carr, &Kemmis, 2000: 215 k.k.) 0T®G KOl GTOWYEIRL OO TO «PACUA» TV KPLTIKOV
npoceyyicewv ¢ ekmaidevong (evoewtika: Apple, 1986, Apple, 1989 xou Harris,
1982).

[Tpoxeévou va pmopet var e&gdikevtel kot va fpet VAOTOINGTN oTN SIO0KTIKN
TPAcn, N wpocEyyon avtn a&lomotel (¢ OYMNUN KATASTPMOONS TNG O00CKAAAG) TN
Yvoot amd oAl pébodo tov «oyediov epyaciocy (project). H pébodog avtm, n omoia
apBpuet Evav aidvo epaployng kot £xel yvopioel mToALES peteEeAitels, 6To TAAIGL0 TOV
KIWWNUOTOS NG TPoodevuTikng ekmaidevong (I'péoAiog 2005a:105-131, I'poriiog
2011:138-155, Frey, 2002), pmopei vo cvveyicel v’ amotehel «Oymuo» yo Evov

EVOALOKTIKO TPOTO GYEOIOGUOV TNG YAMOGIKNG JO0CKOAING 6TO dNUOTIKO GYOAEO.
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Eniong, oto Pabud mov vioBetnbei oe peyardtepn khiipaxa, n péBodog Tov oyediov
epyociog umopel v’ amoteEAEcEl KL EVOV  EVOAALOKTIKO TPOTO EKTOVNONG Ko
oLVAPBPOONG YAMGG1KOD S1OAKTIKOD VAIKOV Y10, TO dNUOTIKO oyoieio. O Tpdmog avTdg
amOKAIVEL amd TN onuePV €KOOTIKN HOPPY| Kol «AOYIKI» TOv “KAglotov” PBiito-
TeTPadiov M omoia moapaméunel o€ ol Kabopiopévn YA®ootkr VAN Tov TpEmEL va
owaybel. Avtibeta, n mpodbnon g nebdOoL TOL CYEdiOL Epyacing pmopel va
OULVTEIVEL GTNV TOPAYOYT UIOG EKOOYNS YAWGG1KOD S100KTIKOD VAIKOV TO 0To{0 vaL givat
apOpopévo Bepatikd Kot va £xetl T Lopen VO avoiytod awuatog (COrpus) keyevav,
YAWOOIKWOV OPpOoTHPLOTHTWV KO EVOEIKTIKWY £pYyootawv (Oafaduiocuévou o enineda), To
omoio (g popen ki ®g 0dpBpwon) Ba mpoceépetor yo a&tomoinon amd Tovg
dUGKAALOVG, KATA TEPITTMOT), EMTPETOVTIAS TOVG TOV EUTAOVTIGHO TOV e AALQ KElNEVO,
TNV OVTIKOTAGTOOT KEWEVOV 1 dpAGTNPOTNTOV UE GAAL emikalpa 1] TO KOTAAANAQ
Keleva Yoo Toug pobnTég Toug 1 Kot TOV OvacYEOGHO TOV, aKOUT. X€ [0l TETOL0
nepintoon, PéPora, 0’ amoartovvrov GAAN Be@pnTiK KOTAPTION KOl EMHOPPOTIKN
VTOGTHPIEN TOV SUCKAAW®Y, TPOKEWEVOD VO KOTOGTOVY EMIGTILOVIKA OVTOOVVALOL,
®ote va gival o€ BEom va Tapdyovv Kot ot 10101 YA®Go1KO S10aKTIKO VAKO, TO 0moio Oa
umopet va glodyetor otn dwackaiio epufora 1 copnAnpopatikd. o tapddetypa, n
«petryomoinon» g daKTéng VANG (1 omoia paivetat 6Tt givon kKupiopyn oHUepa TNV
avTiAnyn tov daockdAov) dev umopel vo oAAAEEL av dev LTAPEEL Vopitepa
EMUOPOOTIKY OTAPEN KOl CUTOMOAGUO» TNG TOO0Y®YIKNG TOV OKEYNG HE GAAN
KOW®VIOAOYIKY OTTIKT THG GYOAKNG YvdGNS, Yevika (Young, 1971, Whitty, 2007), ko
LE ML CLUVOMKOTEPY KOWMOVIOYAMGGOAOYIKN] OMTIKN TOV (QOLVOUEVODL YAMGGA,
€101KOTEPQ, KO TOG VTN prropet va dwdaybel (Xaparaprdmovriog, & Xatinoappiong,
1997).

Boowd opmg kot kdpla, yio pioe GAAN mpocéyyion g Swackaiiog 1 g
YA®WGGIKNG, €W0wotepa, 0’ oamortmBel GAL0 moMtkd mAoiclo Agttovpylog NG
exmoidevong, ONA. moltikr] fovAnon yo GuPAvvon TOL VEIGTAUEVOL 10E0AOYIKOV
EAEYYOL NG EKMOOELTIKNG Owdkaciog Kot ovtictoyyo, oehpuven Twv opiwv
TOLOAYOYIKNG Kol SOOKTIKNG AVTOVOUIOG TOV EKTOLOEVTIKMV, TaPAAANAO LLE EVIGYLOT

NG EMGTNUOVIKNG TOVG GLYKPOTNONC.
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Eme1on opwg n avopovi) aAloyng Tmv epuTEP®V TOMTIKGOV Op®V AELTOVpYiog
¢ ekmaidogvong Ba pog 0dnyovoe (cuvakoAovda) G Lo AoVYXDOPNTN VIETEPUIVIOTIKN
napadoyn (6t dnA. timote dev pmopel v’ aALGEEL GTO “ec®TEPIKO” TOL GYOAEIOV KO
™G 010acKoMag av vopitepa dev aAALAEOVY Ol GLVOMKOTEPOL TOAITIKO-10E0A0YIKOT
Opotl mov mpocdopilovy ™ Asttovpyia TOL), glval avdykn vo pumopel 0 dACKAAOS Vo
exmovel Oepatikd oxédla epyasiog, aveEApTNTA ad TN CLYVOTNTA TOL UTOPEL AVTE VoL
«&eTvuMyoviom oty aifovca 510a6KOAMAS, AOY® TV SOMK®V Kot GAL®V TEPLOPIGUDY

OV LVEIGTAVTOL GTN AEITOVPYiR TOV GYOAEIOV.
Ogpotikd oyédn epyaoiog

Onwg mpoavaeépOnke, évog TpoOmog Yy v AUPALVON TOL VPIGTAUEVOV
TEYVIKO-OE0A0YIKOD  EAEYYOV  OTN  YA®GGOIKN dwackaAio Kot T  Oonuovpyio
TPOVTOOEGEMVY Y10 EXKOWVOVIOKY] XPNON TG YA®OoOS omd Toug pontéc stvon kot 1
duvatdHTTO. TOL JUCKAAOL Vo €KTOvel oy&dl €pyaciag oTo YAMOOIKO pHabnua,
Oepatikd apBpopéva. No propet . owtdg va e16dyel 611 S10a6KOAN TOV YAOGGIKO
VAKO YOpo amd Kamowo Bépa, kbdbe popd, kot pe Bdon owtd va dnuovpyet cuvOnKeg
otV aifovca dackoMag Yoo Aoknon TOV PadnNTdV Tov Gt XPNoN NG YADCGCOC
(mpoopikng M ypoamtnc). H ekmdvnomn tétoimv oyediov epyaciog sivor «vouun»
EMOTNUOVIKE, 6Tt0 Babud mov oto avtikeipevo g Adoocag dev tiBetan BEpa pog
avoTNPa Kabopiopévng “vAng” mov mpémet va KaAveOel pe T ddacKaiia Kat, HoAoT,
0TO TAOIGIO HOG OPIGUEVNG YPOVIKNG OAANAovLYiog, okOun Ki av WAAPE Yo ™
dWaoKoAla TOV oToEl®V NG dOUNG NG YA®WSGOS (ta omoio vrotifeton Twg ival
nemepacpéva kot oprofetnuéva). Ki avtd yari vrdpyovv ameplopioteg HOpeEs,
YPNOELS TNG YADCOOG Kot €101 KEWWEVMV, UE Ta omoia pmopohv va £pBovv og emaptn ot
panTég Kt Oyl amdAvto opiopéva, Kabe eopd, kot yroti, TapdAinio i ovtd, propovv
vo mopovctdloviot oTovg HonTéC Kor To oTolyeion TG OOUNG TNG YAMGOOG

(LOPPOGLVTAKTIKA GTOLYELD).

To 6@pelog amd TéTo10 oYEdI Epyaciog, TEPAY OG®V TpoavapEpOnKay, etvar 6T
KAVOLV 7O EAKVOTIKY, Kol KAOOAOL «oTaTIK» Ko TPoPAEYUT, TN O1d0cKaAio TNG
IMoocag yioo Toug pafnTég Kot mo OMovPYIKY TV epyacia-ddackaiior Yoo Tovg

id10vg ToVG daoKAAOVC.
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H exmovnon oyediov epyaciag mpodmobétel, PéPara, pia Pacikn Bempntikn
EVNUEPMOT TOV SOCKAAOL OYETIKG Ue {NTNUHOTA KOW®VIOAOYIOG-TOd0Y®YIKNG TOV

OVOAVTIKOD TPOYPAUIOTOS KOl THG OYOAIKNG YVMOONG.

Emiong, wa Bacikr] YAOGGOAOYIKY| Kol YEVIKOTEPT EVNUEPMGT] KOl YVMDOT TOV
oLVOPAOV L’ aVTHY KAAO®V (KOVeVIoyYAmGGoloyia, KelevoyAmwscoroyia, Bvoypapia
™G eMKOvVmViog) Yopw omd T ddackario TG YAdooag. TElog, o (o mTpaKTiKn)
OLOTNUOTIKY EVOCYOANON, omd TOV 1010 TO OdoKOAo, pe TNV avalntnon Kot
OTOYVOAOYNOT SLUPOPETIKMV E0MV KO TOKIA®MV BELOTIKOV KEWWEVOV, LE GKOTO TN
onuovpyio €vOG TOALOEUATIKOD «GOUATOOH-QAKELOL KEWWEVOV Yo  OOOKTIKN

a&lomoinon.
Xyedraopog ko pe@ddcvon evog YAmookov oyediov epyaciog

Kotapynv, ta YAwoowkd oyxédio mepthapufdvouy YA®GGIKES OpacTnpLdTnTEG MG
OWokTKd VAKS. M’ avutég emyepeitar - dnpovpyie omv  TAEN  cLVONKOV
EMKOVMOVIOKTG XPNONG TNS YADGGAS, ONA. Tapoyns epedicndtv mov Oa TpoKaiésovy
TN XPNOOTTOIN o™ TOKIA®MY EKOOYDV YADGGAS, a0 TOVS LaONTES. LKOTOC 1 EUTAOKN
TOVG GTNV KOTOVONON KOl TOPOYMYT TOIKIA®V LOPP®V KOl E0MV AOYOV, HEGA OO TNV

evacyoinon ue éva B€pa.

XopaKTnploTIKO TV dpACTNPOTHTOV Eivar OTL avagépovtal o€ £va BEua Tov
BAémovpe OTL evolapépel Toug pobNTég pog (m.y. M 1oTopilo (oG TAELPAS 1N LG
TPOPANUATIKNAG TAELPAG TNG TOANG 1) TNG TEPLOYNS TOVG, Ol GVLYYPOVOL OPOL £PYAGING,
YEVIKA, 1, EWOIKOTEPO, TOV YOVEMV TOVGS, 1| EEVOQOPia, 0 PATGIGHOG KoL TO GTOLYEID TOV
dtapopeTikod otn {on pag, Ta avhpamiva dikaidpata, 1 pOTaven Tov TeEPPAAAOVTOG

N N emPapovvon £vOg 0IKOGLGTILOTOG TNG TEPLOYNG TOLS K.A.).

Eniong, pnopet v’ avapépovtat 6€ £vo KOoViKo 1 GAAo TpdPAnua-Cntnua, o€
&va KOwmvikd yeyovog mov cul{ntovv N amacyoAel Tovg pabntég amd v TpEYovca

EMKOPOTNTOL.

Axoun, propel va S106VVOEOVTOL 1] VO OVOTTOCCOVTOL YOP® Omd KATolo OEpa
OV €YEL MPOGEAKVGEL TO EVOIPEPOV TOV HoONTOV 0omd KATO0 GAAO O1O0KTIKO

OVTIKEIILEVO TOV GYOAEIOV.
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Ot dpaotproreg «EeTvAiyoviowy Yop® amd oyeTkd Keipeva, To omoia
elodyovpe ot dvockario pog. Tétowa kelpeva umopel va eivon KeEIPEV EMGTNUOVIKA
N dokiakd, AoyoTeyvikd, TOIKIAN ¥PNOTIKA KEIHLEVO OO TOV KOWWOVIKO y®po (T.X.
dlpopa KelEVOL amd TOV MUEPNOLO0 KOl TEPLOJIKO TOTO, CVOKOWMDOELS (POPEMV-
0PYOVMOOEMV-CUALOYIKOTNTMOV, VITOUVIUOTO, EVIUEPOTIKA (QULAAASL, OTOGTAGLOTO

amd vouobetikd Keipeva, agpiceg, GALO EIKOVIGTIKO VAIKO K.4L.).

Ta xeipeva avTd ¥pNoLUOTO0HVTOL OC GTOLYEIO-UESH Y1oL TNV OVATTVEN Kot

dwmpaypdrevon pog OEUATIKNG EVOTNTAG-OPACTIPLOTNTOG.

To Bépa g dpactnprotTrTag dNA. Kot ot TTLYEC ToL BEpatog mov e&etalovtan
HEC® TOV KEWEVODV (Ommg Kot Ta id1o To Kelpeva) dgv avtipetomilovtot og “yvooTtikd

avVTIKEIPLEVA” 0AL OC 0pOopuN Y1 T OMovpyio TPORANUATIGHOL G6TOVG HadnTEC.

Emiong, ta keipeva avtd dg Aettovpyodv avtotelms. Evtdocoviot og puépn ot
dmpaydtevon evog BELATOG Kot GLVOEOVTOL AEITOVPYIKA LE TO VITOAOITOL LEPT TNG
dpactnpromtag. Agtitovpyobv OnmA. ¢ “keipeva-mAoicla” yoo TNV €160Y®OY HOG
TTUYNG TOL BEUATOC N G «yépupeg petdfaoney omd o TTuyn Tov BEpaToc otV
enduevn. Me dAla AOYwo, €va keipevo pmopel v’ omotelel v agemnpio pog
dpacTNPLOTNTOS, divovTag TO EPEBIGHA KOl €16AyovTaS TO Béua (dnUovpydvVTS TO
TA0iG10) Yl Lo TPATN TPOoPopikn cv{ntnon mov Ba akorovdnoet. Tr culnmon vt
UTOpEl Vo TNV EMEKTEIVEL 1] VO TNV TPOGUVATOAIGEL GE Lo GAAN TTUYN TOV YEVIKOD
0énatog (mo ovykekpyiévn) éva emdpevo keipevo (mov Ba dwadeytel 10 apyKO),
TPOGHETOVTOC ONA. L0 CUUTANPOUATIKY] TANPOPOPNON 1} OTTIKY| KOl TPOPOSOTAOVTOG

évav véo kKOKAo TpoPAnUaTIGHOV Kol GV TNONG K.0.K.
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Ovolaotikd, pa tétown aglomoinomn g «uebodov project» avtihapavetor
YA®GGIKN d1dacKaAio Kot TNV idta T xpnon g YAwooog mg “dadikacia” (“language
as process”) ki Oyt ®G YVOOTIKO

Eveiktikn ueBodeuon yAwooikou oxediov epyaoia ; , ,
Lo ny ox Py S OVTIKELUEVO, TO OO0 TPETEL VA

“nobevtet” (XaparapmdmovAog,
Puscas pacmpies: avadéporas o v otga >
2000 : 18-24).
Emuépous Spactnpidtnta : avawéperat o€ pua mruyi Tou Bacikod déuaros Andtepog otdY0g TOL  oYEdiov
@ gpyaociag givor : a) n eEokeimon TV

K e e B LoONTOV Pe TOIKIALD KEWWEVMV KoL 1|

gvioyvon tov PBabuod Kotavonong

IMpogopikr ougiTNO , .
il TOV  KEWEVOV  avtdv, ) M
Kelevo/ (ouprhnpuuparc srousiamnpodopiss yia &, mo aopexpuivn mevps | COAMEPYELL  TOV  KOWVOVIKOD KoL

Tou Béparog) , ,
GAAov TpoPANUATIGHLOD TV
ZX0AIaou6G-oudliTnON-€EEIBIKEUON TOU MPOBANLATIOLOU MOLOT]’CO')V, TC(XP(”\‘M’]MI pe vy
gvioyvon NG KPITIKNG  TOLG
{pevo/a (véa minpodépnon)
? wKovoTnTag Kot y) 1 onpovpyio
Eloaywyr) O€ MI0 OUYKEKPILEVO EMIKOIVWVIAKO MAAIOIO yia napaywyr (K(l’[ a4 1o SDV(XTOV) ovlevTikdv
ypantou Adyou

cuVONKOV EMKOVOVING TV
pafntav, t otiyun mov swmpaypoatevovion va Bépa. Ilpopopikng, 6tav &xovv va
TOVV TNV ATOYN TOVGS Y1 KATL (KL OYL OTAMG V’ OTAVTGOVY GE L0 GTEPEOTLTN EPMOTNON
TOV O0OKOAOV) KOl YPOTTNG £KPPACNS, OTOV KAAODVTOL VO SOTUTAOGOLV TNV Aoy
TOVG Y10 KOmowo B€pa, ovVTATOKPIVOUEVOL GE Lo, GLYKEKPLUEVT (YpamT) TepioTaon
emKovoviag (T.y. Tapaymyn VoG TEPLYPAPIKOD KEWEVOL 1] KEWLEVOL EMLXEPNUATOV,

€VOG KEWWEVOL OVOLYTNG EMGTOANG, VITOUVILLATOG, TPOGKANGONG K.AT.).

AxolovBel n moapovcioon €vOC €VOEIKTIKOV oyediov epyaciag pe Oépa to
TodNAato, T0 omoio vAomomOnke pe tovg padntég tov Tunpotog XT2" e XT  taéng
0V 6°° Anpotkod Xyoieiov Aypwviov, katd 10 oYoAKO £tog 2015-16. To oyédo
epyaoiag eiye dwbpkela 15 mepinov ddaxtikég dpeg kot &eliynke OTmG TEPLypAPETOL

apEc®S PETA.
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Awpyavoon pog fortog pe ToONANTA 6TV TOAN HOG

A@opun yio TNV emA0yN TG OepaTIKNG, TEPQ amd o ToPaTANGLo OgoTiKny TG
TpOTNG evotnTag Tov PipAiov I'Awococ e T 1aéng («tdémol, peTapopikd pécay),
anotéleoe M loyxoouio Effdoudoo yio. moierg yawpic owtokivyto-Efoouddo mooniarov
(15-22 ZemtepPpiov). H culnimon yopw amod 1o todniato tpokAndnke otny taén, Hetd
amd TV eloayoyn oty Taén kewévov (aviAnuévov omd mEPLOSIKO) TO 0moio
avaeepoTa 6TV TEPPUALOVTIKY Kot AAAN a&ia TG XPNoNS TOOMAATOV OTIS GUYYPOVES
TOAEIS KO, EOIKOTEPA, OTN YEVIKELUEVT] ¥PNON TOL O OVO YEITOVIKEG TOAES TOV
Aypwiov (gwk.1). Eniong, pe apopun keipevo mpdtaons mov iyov dNUoGlonocel Svo
xpoVia. vopitepa ot padntég tov tpunqpatog XT2" g XT  tdéng tov ZyoAieiov ko
TPOTEWVOY OTN ONUOTIKY apy] TG TOANG TN Onuovpyict SIKTHOL TOONAAUTOOPOU®V
(ewc.2). To keilpevo gketvo NtV Yvootd 6ToLG HabNTEG, 0oV giye avaptnbel og 600

YVOGTEG E0MGEOYPUPIKES 1IGTOCEADES TNG TOANG Kol 6TO XYOAEl0.

Tavtdypova e ToV TPOPANUATIGUO YOP® amd TV TOYT eKelvNg TG TPHTACNG
TOV GLUPAONTOV TOVS KOL TO EPIKTO 1} U TG VAOTOINGoNG TG amd T0 Ao Aypiviov
(ko £yovtag AdPet oxetikd epebiopata Kot omd T0 TPMTO KEIPUEVO TOV TOVG dOONKE),
TPOEKVYE MG TPOTAGT), AO OUAd pLobnTdV, 1 dtopydvmon pog BOATag pe Todniata
oV TOAN, HE OKOMO TNV EMOVOPOPE GTNV EMKOPOTNTO NG TPOTAONG KOl TNV
VROGTHPIEN NG, He pia dpdon cvpuPoiikov yapaktipa. [HopevOetikd, onueidvouvpe
TG 6TOV apyIkd oyedlooud tov project dev eiye mpoPfrebei n Tpoayuatonoinom piog

dplong Gav Kt ATV oL TPOTEWVAY 01 Lo TéC.

Aoy, homdv, culnmnkov ot SLVGKOAIEG TPOYUOTOTOINGNG WG TETOLNG
dpbiong, amopaciotnke (teAkd) 61t B pmopovoe (Vtd mpoiimobéoelg) va dopyavwbet
po BoAta pe modnAata, pe eopéa dopydvoong to Tuqua T2 g XT  1déng, ko
akolovOnoe o evBovciddng ocvlntnon HeTaEL TOV UAONTOV, GYETIKA HE TOVG

TPOTOLG OMLOGLOTOINCTG-KOIVOTTOINGNG TG OPACTC.

Metd amd GYeTIKn O10TOTWON OKEYEWV Amd OAOVG, 0PLOTIKOTOMONKAY 01 SLO
TPOTOL Y10, TN ONOCIoToinoN-Kotvoroinon g foOAtag pe modniata : o. Me éva keiuevo
wpookinons ot PoOita wor B. Me o OyeTKY| evijuepwtiky agico, Kol ETol

OAOKANPOONKE EVa TPADOTO SOAKTIKO TPimPO.
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Tnv enduevn nuépa d00ONKav oTOVG HOONTEC Yoo MEAETN OYETIKA Keipeva
TpookAce®mV 6g BOATA pe modnAata, amd d1dpopovg popeic dlopydvmong (sk. 3, 4,

5).

Ao dupdonkay aVTd, ATOLOVOGOLE T BacIKA GTOYEIN SOUNG TOVE KoL TOV
TPOTO TOL AVTA EIVOL SIOTVTTOUEVO OTO KEIPEVO TPOGKANOTG, OTMOC: TOLOG SLOPYAVAOVEL
™ POATA, Ta GTOLYEIN TOVTOTNTOS TOV OPYAVAOTY], TOV Ko TOTE Oa yiver 1 BOATO, TO101

UTOPOVV VO GUUUETEXOVV, TL Ba YpeITTOVVY VoL £xovV pall Tovg K.AT.

Metd ) HEAETN TOV TPUOV SOQOPETIKMV KEWWEVOV KOL TNV OTOOEATIOOT TOV
Back®v TANPOEOPIIKAOV GTOLYEI®V TOVS, £YIVE GLLNTNON GYETIKA LE TO TPOLYHOTIKA
dedopéva g OwKNG pog POAtoc: @opéag dopydvmons, okomdg Kot ypOvog
opyAveone, TOTOG aPeTPloc-TEPULATICUOD, 0ptoBETNON-TEPLYPAPT TNG SLOOPOUNG,
wpovmofécelg cuppeToyns 6° avtv KA. Me Bdon avtd, dtopopemdnke and Kowov
(pnetd amd doAoykn cvlNTNoN Kol HEHOVOUEVES TPOTACELS KOl OVTITPOTAGELS TWV

LanT®dv) 10 oYXeddypapa dSNUOGLOTOINGNS-TPOCKANONG GT Opdom (g1K. 6).

Qot0060, N YPAPN TNG TPOGKANGNG UETOTEOMKE Yoo TNV EMOUEVT] NUEPD, VAT
dwmiotdOnke 0t Oa ypealoTav yapTng TG TOANG, TPOKEWEVOL Vo oprofetnOel Kot va
pmopet vo meptypoeei  axpiPng dwdpoun ™ Portac. I'’ avtd (ntibnke amd Tovg
pantég va €xovv pali Toug xApTEG TG TOANG KOt £TGL OAOKANPOONKE €va akoOun

SOAKTIKO dimpo.

Tnv endpevn nuépa cvinONKe T0 E0POS TNG H10OPOUNG KOl OPLIGTIKOTOM ONKE
oavt (LeTd amd JAoyiKny cul{NTNon WG Kot TAEOV OOOKTIKNG dpag, He Pdon
OYETIKOVG YOPTES Kot avTOVG oL Oa KAAOOVTOV VO CUUUETEXOVY G OLTNV/EIK.7).
AmoderlTiodnKav Kot KataypaenKay 6tov mivaka g Taéng ot 0d0i g Stadpoung Ko
ot 21 podntéc yopiommray ce TE66EPLS OUAOESG EPYACING, TPOKEUEVOL 1) KOOEULHL VO
YPAWEL TO O1KO NG Kelpevo TPOSKANGNG. Me TV Tapay®yn TMV TEGCUP®Y OUAOIKMV
KEWWEVOV OMUOGLOTTOINoNG TG OpAoNS Kot TPOCKANGNG 6° oV, OAOKANpmONKE Eva

EMOUEVO OOUKTIKO TPpiwpoO.

Metd T GVYYPUEN TOV TEGGAPOV KEWWEVOV TPOGKATONG-ONHUOGLOTTOINoNG TNG
BoAtac, axohovOnoe M ylwooikn emelepyacio TV 0VO KOAOTEP®V OO OLTA (E1K.

8,9,10). Ta ovo «xeipeva mpoPAndnkav otov mivake otV oLTOOGLNL HOPPN TOL
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yYpaptnKav (o€ LOpEN NAEKTPOVIKNAG EIKOVAC JPed, énetta and capmaon, Kol 6€ LOPeN
word, émerto omod pETAYpPOPN] TOV) KOl UE KOTOAANAEC €PMOTNGE TOV OAUCKAAOV
emyelpnOnke m evepyomoinon kot a&lomoinon Tov  SELPLUEVOL  SloncHNTIKOV
YAOOGIKOV KOl EMIKOWVMVIOKOD PETEPTOPIOL TV HaONTOV, BoTE v VITAPEEL : 0) O
EVIOTIOUOG KO GYOALOGUOG, 0O TOLG LOONTEG, TPOPANUATIKOV CTUEIDV TOV KEUEVOV
o€ d1apopa EMITESQ, TOL OTTOL0L OEV EYIVOLV AVTIANTTA GTO OPYIKO GTA0 TG YPOUPTNG TOVG,
OM®G aoAQEIEG, OKVPLOAEEIES, OKATOAANAEG OlUTUTAMGCELS, EVOYANTIKEG M TEPITTEC
EMOVOANYELG AEEEMV 1 PPACE®Y, adVVOLIEG GTN GLVOYT TOV KEWEVOL, 0pBoypaPIKA
Kol ypoppatikd Adon B) n 010pbmon twv TPoPANUATIKGOV aLTOV GTOLKEI®V (0O TOVG
dovg Toug peBNTEG), péoa amd TN OTLIMON TPOTACEWV PEATIOONG TOV TPOGC
enefepyacia KeWEVOV Kot TV avalntnon mo KoTdAANA®V TPOTOV YAOGGIKNG
dTOTTOOoNG, KaAHTEPNG d1evBéTnong TV Op®V HEGH oTNV TPOTACN N TOV TPOTAGEWV
péca oto Kelpeva, e oKomd v enavadlatummon Kot Bepaneio Tov TpofAnuotikodv
OVTAOV GTOLYEIOV KoL TNV KOADTEPT EMITEVEN TOV EMKOVOVIOKOD TOVS 6TOY0V. ! Metd
T0 6TAO10 TNG YAWGGIKNG eneEepyaciog (S1pKelag dVO SIBUKTIKOV MPDV), EMAEYONKE
éva amod T OVO Keipeva TPOGKANONG, TO 0Toi0 Kat Ba dnpoctomolovoe T dpdon o€ 500

YVOGTH EWONGEYPAPIKE 16TOAGYIO TNG TOANG, 0N elxe cvpewvnOet (ew. 11).

Tnv endpevn nuépa eravnAbe n ovlrtnon ot dnpociomoinom g Opacng He
10 GAAO €100G KEWEVOL Kou EgKivnoe 1 OPUOPPMOON €VOC KEWWEVOL apicas, G O

€VBVPOAOV EMKOVOVIOKA KOl GUVOTTTLKOV.

["a to A0yo avtdv, d0ONKaY 6TOLG LaONTEG oYETIKA dElYHOTA KEWEVOV apioag
oo mapopotes dpdoelg mov £xovv yivel oAAoD (g1k.12,13,14), £yve mopatipnon avTov
Kot cvlnon Yopw amd To Pacikd ctoryeior SOUNG TOVS KOl TOS avTd drapBpdvovTot
o010 Yopti (Tpokeévoy va glvar TANpoeoplakd ApTia), Kot HETd omd SoAoyikn
ocv{nton, amopacictnke mown ototyeio Bo wephdpPave n kN pog agica (gik.15).
Meta&h avtdv, &yve eKteVG GLCNTNOT YOP® OO TO GUVONUA-GAOYKAV TNG OpAoNG,
TOV TPOTO AEKTIKOTOINGCNG TOV, TO VOOG TOL avTO BAape vo amomvéel (emionuo,

QIAIKO), TNV TAoLGimoT TG apicog Le oXeTIKO okitoo 1| ewova. Emiong, amopaciomke

1 T po avoAuTiKOTEPT TOPOVGIAGT TOL TPOTOL LE TOV OToi0 pmopel N eneéepyacio Tov Adyov tmv
pabntdv vo cupPAALEL 6TN S1EVPLVOT] TNG EMIKOVOVIOKNG TOVG IKOVOTNTOG KOl GT1] GLVELONTOTOINGN
TOV YA®GGIKOV cvotipatog PA. Xaparaprdnoviog, & Xotlnoappiong, 1997 :79-89 kot 93-101, an’
oMoV Kot avtAoue, kot Thornton, 1983: 16-21 ko 30-54.

127



VoL EPYOGTOVV 01 LOONTEG GE OLADES TV OVO KO VAL GYESIACOVV NAEKTPOVIKA T, KEILEVQL
apicag oto Epyaoctipro IIAnpogopiknc tov Zyoieiov. AmO awTd OMOPAGICTNKE Vo
otoiel Yo SNUOG10TOINGN TO KAAVTEPO 1 OTTO10 TVYOV EMAEYEL HETA OO KANp®OT), Kot
T VIOLOTO VAL ovaPTNHOVV GTOVG TIVAKES AVAKOIVAGEWDY TOL XyoAleiov (g1k.16). Etol

OAOKANPOONKE EVa 0KOUT O100KTIKO TPiwPO.

Téhog, petd and mpdtacn Tov dackdrov, £ytve culnTnon Kot SlopopemONKe
amd Kooy oTov TivaKa (UE TPOTAGELS KOl AVIUTPOTACELS OA®V TV UadnNTOV) £va
Kelpevo yvootomoinong g opdong, To omoio 0° amevbuvotav (LEG® Tov d1EVBVVTY TOV
YyoAieiov) otnv Tpoyaio Aypiviov, Tpokeévou (pe T cuVOpoUn TNG) Vo eE0cPAAICTEL
N TPAYHOTOTOINGT] TG UE ACPAAELN Y10l TOVG GUUUETEYOVTEC. 1o TV Tapaywyn Tov
KEWEVOL anToL adlomombnkav Ta factkd TAnpoeoplakd ctotyeia YOpw arnd T dpdon,
To. ool avTANOnKav amd to Keipevo g mpdokAnong (dnwg n axpPng dadpoun|, o
TOTOg Kot YPOVOG TG dpdong K.AT.), ®CTE AVTO Vo gfvol TANPOPOPLOKA GPTIO KoL VoL

EMTLYYAVEL TO GTOYO Y10 TOV OTtOl0 YpAPTINKE (g1K. 17).

To oyédo epyaciog ohokAnpmOnKe pLEca 6€ Eva aKOUN O100KTIKO dimpo, apov
VOPITEPO EOTAANCAV OTOVG  ELONCEOYPAPIKOVS  1GTOTOTOVS TA OVLO  Kelpeva

dnupoactonoinong g dpdong (k. 18).

To mponyobuevo oxédlo epyaciog mpaypotomomOnke Kotd TO YPOVIKO

dwaotnua ZentepuPpiov-OxtwPpiov 2015.
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ModnAarédpopog : O1 pabnrég Tng £T2 Tou 6°Y Anpotikol
Trpoteivouv (Agrinionews.gr)

Mia a§ioonpeiwrn mapépPacn KAVOUV PE aVOIXTH) EMOTOAR TTPOS TOV
Mumokvalwolmtgmlmﬁmmmgmmm Tou 6ou Anporixod
5 5p6 “l“P““G S Tou Ayp lll 6 10 KEVIpO
mg moAnG, n :

TaaFidppapipesn
TpaTasay

A

AR W SRR KT

NMpéoxkAnon yia ModnAarikn
5|aapopn o'vo Mrraprraiid

Hopaptnpo

k. 1

Avoiri) emaToA) Tpog Tov Afjpapxo Aypiviou
Avypivio, 30 ZemrrepBpiou 2014
AGioTpe x. Afpapye,

To Bépa Tou pag aaoxoAel kar BEAoupE va poipacToupe pali cag
eival n Snpioupyia trobnmﬁpww oV T6AN pag.
o/ om xete o710 AnpoTiKG
XQTaoKkeur EVog TOBNAGTOBPOLOU OTNV TrEpIoxr Tou Ayiou dewn anavd
Zuppuwvolpe padi oag, aAka Ba BiAape va emekTabei o
Kai o€ GAAa pépn TG MG,

H yvipn pag eival Trwg 10 TToSAAATO Eivar £va XproIpo PETAPOPIKG
pégo Trou BonBder To TIEPIBAAAOV Kai T {wri Twv avBpWTTWY. Av yivétav n
ETTEKTAON TOU £PYOU QUTOU OF PEPIKES TUVOIKIES TOU Aypiviou pe

Tov Ayio Anpritpio, v Ayia Tpidda, Tov Ayio Mpny6pio kai Tov Ayio
Kuvivo.

Eriong, Bswpolpe 61 Ba fitav kakd va griaxTouv onpeia o1dBueuong
TodnAdTWY, yipw amé 1o xtvrpo ™ms T6ANG, yia T SIEUKGAUVON oWV

n Tiwg n mpéract pag Ba fonBrioer oty avdmTugn
T0U noAmouou m; nom; pag. Emiong, 8a nopmpovu Kl thg TIOAEIS
am xpfion al 8a fon@aei oTo va p 0
Kl V@ PETaKIVOUPAOTE amv T6AN pE M0 PIAIKE 'porvo ﬂpo; 0
mepIBaiAov.

Aurtég firav ol Tpordoeis pag kai Ba fpagtav oAl

TO KEVIPO TNG TIGANG, Ba yveTaV O £GKOAN 1) PETAKIVON TWV KATOIKWY PE
TrodnAaro.

en augnpmmau:mav n eméKTaon aurh va vlvu KOTa priKog
Twv 0BV : Ay. AuBiwv, EBvikrg A Maxpr,
EAeuBepiou BeviZéAou, Hp. Mohutexveiou kai GAMuV peyaAwv Spopuwv wou
guvBEouV TO KEVTPO NG TIOANG e BIGPOPES TUVOIKiES, TTwW ©

gk, 2

. Benfs von o pareg oy e o Mol 0 o
g oo oTppe 86 e o ol I vl o
b s peveg oy o4 T, o nd o M,
ey ok Ml g il b e ot el
get oy ot ek @ 10 e ;oo e e g oo
o) ol o G cwons o Yplin T,
ool 8 i i o oo s ol porg
vy b B ek oy of vocrondl e el ey v
. To g b SO

¥ NMob kau wéte Ba yiver avts
¥ Ténog adempiag kat teppatiopod e BoAtag
¥ Nepypadn g Stadpopric
¥ MoLoL PNOPOLY VA CUPHETAOXOUY
¥ TtBa xpetaotei va éxouv pali Toug 600L CUHETEOXOUY

k. 4

ciK. 6

XAPIOTNPEVO! v KATTOI PEPQ YIVOVTaV TIpaypankomnra.
Me exripnon kai oefaopé

O1 pabnrig kar pabfitpieg Tg
mmenMIondouMmm

O Npédokonot tou 1ou Iuothuartog Aypwviov, o
ouvepyaoia pe 1o Velocity Bikes,
ouvdlopyavivouy to ZapBaro 28 ZentepPpiov
2013, otv Nateia Anpokpartiag otig 4:30 to
andyevpa v

"3n NOAHAATAAA ATPINIOY"

Népre ta nodnAatd oag kat eAdre va
avadei§oupe To mobniAato wg To KUPLO péco
Hetadpopdg otnv NOAN.

EAdre va pwvafoupe kat va novpe ot 1o
Aypivio ivat TéAn vla no&r’t}.aro
H ek8AA oto mg
Evpwnaikig EB&ouubm Xwpic Autokivnro Kat
£xeL oav otoxo va avabdeifel To nodiAaro cav
EVOAAAKTIKO TPOTIO pETaKiVRONG.

k. 5

Optotikomoinon g Stadpopng — xapagn me oto xaptn

gk, 7
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60 Anporiké ZxoAcio Aypiviou: ‘EAa yia

Hia BOATa pe To TOSHAATS CoU N

%
@&

aviinapot  Nodlare

1. ot o ot s 1 o e 11 e 12 k. 13

Ixedlaopog TG aioa : Ta oTolyEia TG 'Ej0. 10 j1a. fOTa jE TO TOSIIATO GOV
e = ot

Kvproxi 4 Oxtoppiov 2015 épa S pp.

Agzmp 69 Anpc ZIyokzio Aypwviov
Opyaveen : ZT2 raln rov 6°Y Anporikod Zyoiziov
Aypwiov
ewc. 16
ek 15
http://www.agrinionews.gr,
60 Anportiké ZxoAgio Aypiviou: ‘EAa yia pia BOATa pe 1O
modAAaTo gou
ANAPTHOHKE ZTIZ 2 OKTQBPIOY 2015, 3:42:45 M.M.
Avakoivwon Tng XT2 1a§ng Tou 6°° AnpoTikoU XxoAgiou
Aypiviou
ek, 18

130



Bipioypagia

Apple, M. (1986). Iocoloyia kar avalvtikd npoypduuote. Mtep. AapBépng T.
®eoocarovikn: Exdooceig [Mapatnpntic.

Apple, M. (1989). Teachers and Texts. A Political Economy of Class and
Gender Relations in Education. London: Routledge & KeganPaul.

Apple, M. & Jungck, S. (1995). Ae ypetdletol va eicot eKTOSEVTIKOS Y10, VOl
dwdcelg avtv Vv evotnta: Awackario, Teyvoloyio ko Edeyyoc otnv TaEN. XTO:
Hargreaves, A. & Fullan, M. (Emw.), H e¢éién twv exmondevtikav (66.42-76). Abqva:
Exd6oeic [Motak.

I'poéidog, T'. (2005a). IThevpég ¢ 1otopiag g pebddov project. Xto: A.
I'ewpyomoviog (Emp.), Ilepifotioviiky Exraidcvoon. O véog molitiouog mov avaoveTal
(06.105-131). Abnva: Gutenberg.

I'podhog, T'. (2005B). O Paulo Freire ko 70 avaivtikdé mpoypouuo.
®eccarovikn: Exdooelg Baviag.

Ipoihog, T. (2011). Ilpoodevtikny Ekmaidcvon kol avoALOTIKO TPOYPOLULLA.
®eccarovikn: Exdooeig Enikevrpo.

Carr, W.& Kemmis, S. (2000). Ia wa kpitiky exmoidsvtiky Oewpio. Exmaidevon,
waon kot Epevva opaons. Mtop. Aaurpaxn-Ilayavov, A.- MnAiykov, E.- Podidvov-
Aiumévm, K.. Abnqva: Exdoceic Kddkag.

Awpovig, K. (2014). A&ordynon Exnodevtikav: Mo Kpitikn Tov GYETIKOV
[Tpoedpucod Awtdypatoc. Ovronia, ty. 108, 155-170.

Awpovtig, K. (2018). A&oddynon padntaov kot oyoMkn yvoon. Ovrorio,
77126, 121-148.

Frey, K. (2002). H «MéBodog Projecty Mia popon oviloyikic epyaciog oto
oyoieio w¢ Gewpio kou mpaln. Oescarovikn: Exdooeig Apov Kvprakion.

Harris, K. (1982). Teachers and classes. A Marxist analysis. London, Boston and
Henley: Routledge & Kegan Paul.

Mavpoywwpyog, I'. (1997). Zyoikd Bipiio kot Kowwvikdg ‘Eleyyog ot
Awaokario. H mepintoon tov véwv Bipiiov tov dnpotikov oyoieiov. Xt1o PBiio tov
idwov: Exmordevtikol ko Aidaokario. o o Avii(-main) Ilpotaon (06.145-183).
ABnva: Zoyypovn Exrtaidevon.

131



Thornton, G. (1983). Teaching Writing: The Development of Written Language
Skills. London: Edward Arnold.

Xaparapmonovrog, A. & XatlnooPPidng, Z. (1997). H didoockalio g
Ae1TOvpYIKNS XPHOoNS TS YAwooog : Bewplo kol mpaxtiky epopuoyy. Mio, evailaxtikn
TPOTOON VIO TH OLOOOKOAO THG VEAS EAMVIKNG OTNYV VTOYPEWTIKY EKTALOEVTH.
®eoocarovikn: Exddoeig Kwodwkag.

Xaparapmonoviog, A.& KwootodAn, T. (emot. vmevb.) didaokolio g
AeLTOVPYIKNG YpNoNS TS YAWGGOS. TAWTOIKES OPaTTPIOTHTES VIO TO ONUOTIKO GYOAELO.
®eooarovikn : Exddceic Kaducac. 2000.

Whitty, G. (2007). Kowvwvioloyio. kar oyoliki yvaon. Oswpio, Epevvo kai
Tolitikn tov Avaivtikod Ipoypouuatog. Osocolovikn: Exddoeig Enikevpo.

Young, M.F.D. (1971) Knowledge and Control. New Directions for the

Sociology of Education. London: Collier Macmillan.

132



133



